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Summary and recommendations
The Leonardo da Vinci programme

(1) The European Commission pursues several goals with the LEONARDO DA VINCI programme. On the one
hand, the programme is intended to enhance transnational mobility of vocational education and training profes-
sionals (VETPro) and of young people engaged in vocational education and training. On the other hand, mobility
actions for VETPro and innovation projects are intended to contribute to the modernization of initial (IVET) and
the continuing training systems (CVET) and their adaptation to reflect the challenges of progressing European in-
tegration.

(2) Mobility projects within the Leonardo da Vinci (LdV) programme for VETPro are a very important mean for the
institutions for vocational education and training (VET) to improve the quality of VET and to support LdV partici-
pating countries in their reform processes.

(3) The Leonardo da Vinci programme is one of the central supporting instruments of the European Union for the
purpose of promoting transnational competencies, enhancing the quality of VET, and adapting VET systems to
the new challenges. Furthermore, like the EU Youth in Action programme and the European Social Fund (ESF), it
is intended to develop the European unification process, reduce xenophobic tendencies and support inter-cultural
competencies.

(4) In total, 31 European states take part in the Leonardo da Vinci programme; specifically, the 27 member states
of the EU, the EEA EFTA countries (Liechtenstein, Norway, and Iceland) and Turkey. The Leonardo da Vinci pro-
gramme was started in 1995. Since 2000, approximately 520 000 trainees, trainers, teachers etc. have partici-
pated in transnational mobility actions under the programme; among their numbers were approximately 80 000
VET professionals. The mobility actions of the LdV programme have been expanded greatly in recent years: the
number of participants increased from just under 37 000 in 2000 to almost 86 000 in 2007.

(5) VETPro-mobility in the LdV programme is used by the participating countries in a variety of ways. The major-
ity of the VET professionals who participated in mobility actions between 2005 and 2008 came from Turkey, Po-
land, Germany, Greece, Italy and the United Kingdom. Overall, it can be stated that the new member states of
the EU, the EEA EFTA (Iceland, Norway and Liechtenstein) and Turkey take part with great intensity. When coun-
tries are ranked by numbers of participants entering, a clear structure emerges. At the top of the list is Germany
(17%), followed by Spain, the UK (10% each) and Italy (9%). Furthermore, one can observe that VETPro from
the EU-15 travel for the most part within the EU-15 and that VETPro from the EU-12 travel mainly to the EU-15
and only rarely within the EU-12.

(6) When one looks at the relationships between numbers of participants entering a country and those departing
from it, it emerges that nearly twice as many VETPro (1.8:1) enter the EU-15 for a stay abroad than depart to
participate in mobility actions elsewhere. Accordingly, the ratio of entering to departing participants for non EU-
15 countries is low. The ratio is 0.4:1 in the EU-12 and 0.3:1 in the EEA EFTA countries and Turkey. Thus, for
every five VET professionals who leave the new EU member states for a stay abroad, only two VET professionals
come to the new EU member states to complete their stay abroad.

Objectives and methods of the study

(7) The objective of this study was to identify what effects transnational mobility actions have on VET profession-
als on a personal level, on the institutions in which they work and on the national education systems, and to de-
termine which factors have a supporting or inhibiting effect in that context. It attempts to describe the problems
and challenges that confront VETPro and in particular those that impede the requisite modernization of VET and
their systems. In addition, factors supporting the processes of modernization and innovation have been identified.

(8) The study is based on a combination of quantitative and qualitative analyses. Workshops, expert interviews, a
survey of VET professionals who participated in mobility actions and a survey of project providers that organize
mobility actions were some of the instruments used. Almost 6 000 persons throughout Europe participated in the
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VETPro survey; the response rate was approximately 19%. 290 questionnaires for project providers have been
returned (response rate 20%). In addition, a total of 42 experts were interviewed and approximately 120 people
attended the workshops.

Impacts of mobility actions on VET professionals

(9) It is primarily teachers from vocational schools and comparable higher education institutions that participate
in VETPro-mobility actions within the LdV programme. This group accounts for almost half of all the participants.

(10) Trainers and human resources managers from companies are significantly under-represented, accounting for
only 8% of participants. The interviewed experts assess this low share as a deficit and request that greater con-
sideration be given to companies in the context of VETPro-mobility, since this is also a precondition for the par-
ticipation of more trainees from small and medium enterprises (SME) in mobility actions.

(11) VET professionals cite different objectives regarding their stays abroad. Of central interest are the exchange
of experiences, to allow them to improve and analyse teaching and learning materials (51%), and the establish-
ment of new transnational networks (48%). Also in the foreground are the identification of and acquaintance with
innovative curricula and training methods (35%), experiences with other VET structures (35%) and system
analysis (20%). Thus, VETPro-mobility aims primarily at the improvement of training methods, contents and in-
novations in VET. Especially for VETPro from the EU-12, VETPro-mobility offers the trainers the opportunity to
contribute to the modernization of curricula and training courses in their countries.

(12) The phase in which the action is developed and its thorough preparation are crucial to the success of
VETPro-mobility actions. In approximately two third of the projects the contents and objectives are developed in
the institutions/companies that employ the VET professionals. Stays abroad by VET professionals are
especially successful when the employees of the institution have carried out the preparations in a
Jjoint project. I.e., when the mobility actions are self-designed projects with individually adjusted
contents. Overall, the quality of the preparation of mobility actions for VET professionals can be assessed as
being good.

(13) One significant factor inhibiting further intensification of VETPro-mobility is the fact that the institu-
tions/companies often allow insufficient time for their VET professionals to plan and prepare mobility actions
properly. Thus, preparation largely takes place during their spare time.

(14) VETPro participate in mobility actions due in part to a desire to develop further as individuals and in their ca-
reers and in part due to a desire to improve VET at their institutions. The desire to demonstrate to superiors and
the education authorities that important VET knowledge can be gained abroad should not be underestimated as a
motive. VET professionals - e.g. teachers at VET schools - who participated in mobility actions during their own
training are distinct from their colleagues in the frequency with which they themselves develop mobility projects
very soon after taking up employment at a school or as a trainer in a company. Thus, support should continue for
this special form of trainer mobility.

(15) Visiting programmes, in which the participants make very short visits to multiple institutions, form something
of an exception. Observing and work shadowing (71%) and discussions with colleagues (79%) represent the
most important actions for the acquisition of knowledge. Innovative approaches, such as tandem partnerships,
currently at 30%, or actually taking up employment as a teacher in a foreign country, at 23%, are not wide-
spread, but they have reached a noteworthy level. These approaches should be adopted more frequently in the
future, as their Long term impact on mobility is very high.

(16) Tandem partnerships and working as a teaching during the stay abroad result in great benefits
for the practical work of VET professionals. However, the importance of intensive discussions with col-
leagues in the destination countries must also be emphasized. Conditions crucial to the success of a mobility
measure include the following:

+ regular exchange of experiences with participants occurs;
¢ the receiving institution is a good choice and appropriate fit;
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the reception from the employees on-site is positive;

+ there is atmosphere climate of innovation in the participating institutions;
the institutions plan to internationalize their educational opportunities and have an interest in encouraging
employees to broaden their horizons.

Beyond that, it is important that colleagues from the sending institutions regard the mobility of their colleagues as
a positive input.

(17) The composition of the groups going abroad has consequences for the success of the action. Above all, het-
erogeneous groups have proven successful: e.g. groups that include both teachers from VET schools and trainers
from companies or that involve individuals from multiple hierarchical levels. Positive effects can also be noted
when VETPro develop their own "individual projects" and then travel abroad on their own.

(18) After their stay abroad, VET professionals often try to transfer the knowledge and the experiences they have
acquired into networks existing within their institutions and external networks. Important objectives in this con-
text are: The improvement of existing training courses through new contents and teaching methods (56% of
VETPro) and the transfer of acquired knowledge into networks (50%). Attempts to initiate new courses at their
own school, at their own company or in their own institutions also reach a remarkably high level (46%). Efforts to
communicate the experiences gained during the stays abroad to school authorities, local or regional authorities
and ministries are observed less often. Amongst the VETPro, 36% have arranged for further dissemination to
school authorities and 25% have tried to inform regional and/or local authorities about their experiences and to
promote more transnational mobility in VET.

(19) Problems confronting VETPro in their attempts to put in place new curricula and/or training methods have
been surprisingly few. Only 20% reported that their efforts met with little success and that they were unable to
overcome persisting difficulties even over the long term.

(20) VET professionals often apply the knowledge, skills and experiences acquired during their stay abroad in
their practical work:

¢ 47% of the VETPro are able to apply new curricula (in existing training courses) very often or often.
¢ 45% have applied new teaching and learning methods.

¢ 47% could apply new working techniques and practices.

¢ 42% are actively engaged in shaping work processes.

¢ 42% are involved in the development of VET concepts.

¢ 39% succeeded in initiating completely new processes and innovations.

(21) The personal impact of VETPro-mobility on VET professionals is diverse. Professional promotions, partly ac-
companied by a higher income, as well as more qualitative changes such as a greater personal involvement in
measures for the improvement of VET-systems, or more responsibility at work can be observed. More than 80%
of VET professionals who attended a stay abroad have personally benefited greatly from mobility.

(22) VET professionals who have participated in mobility confirm the existence of very innovative environment in
their institutions. 72% of the providers and 67% of VETPro report that there are attempts to create an innovative
atmosphere in their institutions by cooperating with school authorities and professional associations, local and re-
gional authorities/administration etc. The proportion of schools/institutions/companies in which the management
is somewhat opposed to more transnational mobility in VET is only approximately one fifth.

(23) When VETPro-mobility is a "joint project" of VET professionals and institutions the success rates are espe-
cially high. However, this is the case in too few institutions; only 20% to 25% report to organize "joint projects".
However, those experiences can serve as a "blueprint” for the development of successful strategies in other VET
institutions. A positive atmosphere for VETPro-mobility in institutions arises above all when the involved persons
are aware that mobility can contribute to solving existing problems and that the level of success of VET can be
increased. Before considering mobility actions, institutions should collectively analyse their strengths and weak-
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nesses. At the outset then, the objective should not be to gather experiences abroad in general, but rather to re-
view the internal situation to create a basis for the development of a solution strategy. Building up on that, a joint
project involving VETPro and management should be developed and analysed in order to see how mobility of the
training staff could contribute to a solution. An example is early childhood education: European countries have no
or only rudimentary experiences with training in this area, whereas in the Scandinavian countries, for example,
well established training courses have existed for a long time.

It is very difficult to anchor mobility in institutions where neither the VET professionals nor the management have
engaged in mobility until now. One solution could be to increase the involvement of persons attending trainer or
teacher training in mobility projects. This offers two advantages: On the one hand, such individuals will be very
interested to initiate their own mobility projects once they work as teachers or trainers. On the other hand, they
will acquire the know-how required in the development and drafting of project applications.

Impacts of VETPro-mobility on sending institutions

(24) The providers of LdV mobility projects are mainly VET schools; their percentage of the total is 41%. Continu-
ing training and adult education institutions are ranked second and account for 13%. The share of providers be-
longing to the corporate sector (“business linked providers”) is 15%. Both, small and large institutions serve as
project providers of VETPro-mobility. All in all, a balanced size structure of providers can be identified.

(25) From the view point of the providers, LdV is the central programme for the support of vocational mobility of
trainees and VET professionals. The role of LdV as a promoter is particularly emphasized. The programme has an
important pilot function: New approaches - due for one to the thematic openness of LdV - can be developed and
later transferred in mainstream promotion.

(26) Mobility actions for VET professionals lead to decisive changes and innovations in schools, training
companies and other educational institutions (total of "strongly agree" and "agree" answers):

¢ 55% of VET institutions with VETPro-mobility participants pursue an internationalization strategy;

+ The participation of the institutions” employees is an important factor for quality improvement of VET (55%).
¢ The institution is stronger anchored in transnational networks (48%).

+ The "philosophy" at the institution has been transformed (45%).

¢+ New curricula for VET have been introduced (45%).

+ New teaching and learning strategies have been implemented (45%).

¢ There is plan for continuing training for teachers and trainers (39%)

(27) The influence of the educational institution on the school authorities/chambers of industry and commerce/of

crafts etc. is marginal. Only 25% of VET professionals have noticed an improvement. Furthermore the provision
of improved financial, material and personnel resources has been occurred in only 21% of the cases.

(28) The strategy adopted by the institution involved has a decisive influence on the impacts of the VETPro-
mobility on VET schools, training companies and other educational institutions. The impacts of VETPro-mobility
are significantly higher in those institutions in which the management pursues the following objectives: enhance-
ment of continuing training opportunities for employees; improvement of the quality in VET; qualification of train-
ers and teachers or an internationalization of VET opportunities. Furthermore, acceptance on the part of the sup-
port from school authorities, ministries and social partners are decisive factors for Long term positive impacts of
mobility actions on the institutions. Institutions receive particularly great benefits from VETPro-mobility when in-
ternal and external follow-ups are organised.

(29) With respect to institutions, VETPro-mobility has primarily the following positive effects:

¢ The attractiveness of the school, the company etc. as a VET institution is enhanced.

¢ Institutions engaged in VETPro-mobility tend to have a climate of innovation. Thus, the experiences are
swiftly applied in terms of new teaching and learning methods as well as in terms of new curricula.
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¢ The quality of VET is noticeably enhanced in these institutions.

¢ VET professionals have better career opportunities in the respective institution and the general labour mar-
ket.

¢ Many partnerships and networks are initiated and their sustainability is fostered. Networks engaging in
activities beyond those of pure mobility have a high multiplier effect.

¢ Against the background of increased competition, VET schools and educational institutions are in a better
position to succeed on the educational market.

(30) Primarily the following factors impede implementation and dissemination of mobility experiences by the insti-
tutions:

¢ Lack of resources for a targeted dissemination strategy.

¢ The institutions are insufficiently equipped both in terms of personnel and materials.

¢ A large number of institutions are involved in the development and reform of training courses and are
obstructing one another.

¢  Systematic follow-up by superiors and school administration is lacking to some extent.
Impacts of mobility actions on vocational education and training systems

(31) In the EU member states, the EEA EFTA countries and Turkey, a significant need for the modernization and
internationalisation of national VET systems persists. VETPro-mobility plays a leading role in the reform process.
Due to budget constraints, the number of project applications for VETPro-mobility is two to three times higher
than the number of realized projects, which sheds light on the huge demand for exchange actions. The need for
VETPro-mobility in the new EU member states is above average. In the EU-12, 27% of all LdV mobility partici-
pants are VET professionals, whereas in the EU-15 the respective percentage is 14%, i.e. approximately one half
less. In the new member states a particularly great need exists for experience in new (instructional) technologies
and to identify which VET innovations are necessary to achieve of good performance and for involvement at the
international level in general.

(32) VETPro-mobility is welcomed and considered wise at the national political level. However, the experts inter-

viewed believe that active support is often lacking at the political level or from school authorities.

(33) Impacts of VETPro-mobility on the national VET systems can be seen primarily in the following fields:

+ Mobility contributes to the recognition of the importance of international competencies.

+ New ideas and impulses for qualitative improvements of VET systems result from mobility.

¢ Regional and international networking is stimulated - for example in the course of project dissemination.

¢ Mobility has multiplier effects: If just two VET professionals go abroad and subsequently disseminate their
experiences, this results in higher effects than does the participation of 50 young people in an IVT-project.

(34) Factors reducing the (possible) impact of VETPro-mobility are:

¢ Partly limited opportunities to influence the VET system, which can be attributed to inflexible legislation,
traditional structures and a high number of actors involved in training course reform.

¢ Lack of resources in schools restricts possible changes and innovations.

+ Low percentage of company representatives among VET professionals.

¢ As a rule, VETPro-mobility is only perceived and used by an "elite" group of VET professionals; therefore a
broad impact is lacking.

+ No systematic and effective steering of transfer and lack of means for the dissemination of the experiences
gained.

+ Lacking or inadequate supervision of national education systems resulting in the failure to identify necessary
adaptations or failure to do so in time. .
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(35) Systematic transfer management, specific marketing of results (trade and target-group orientation), dis-
semination of best practice examples are decisive for a favourable influence on national VET systems. Therefore,
these should belong to the standard repertoire for the dissemination of project results.

(36) The impact of stays abroad on national VET systems has significantly increased during the last five years. All
in all, the quality of internationalization in VET has been substantially enhanced. Regarding the impact on the
VET-systems, it has to be stressed that mobility actions have contributed to a general improvement of quality in
the initial vocational training. 56% to 57% of the interviewed VET professionals agreed with this view.

(37) In many participating countries, persisting institutional obstacles impede more comprehensive and rapid im-
plementation of knowledge and abilities acquired abroad. As a consequence, modernisation and innovation of the
VET-system is delayed or even rendered impossible.

(38) The most significant positive impacts that VETPro-mobility has on national education systems are the follow-
ing:

¢ Promotion of intercultural and linguistic competencies

+ Creation of international and national networks, decisively contributing to the dissemination of the results

¢ Improvement of the quality of initial VET

¢ VETPro-mobility is an important impetus for modernization and innovation of VET systems

¢ Institutions - primarily school authorities and chambers of industry and commerce/of crafts - will be moti-
vated to support transnational measures.

(39) In addition, LdV mobility has also made a significant contribution to the further development of methods for
the transfer of knowledge and skills. The discussions and workshops with experts and the evaluation of the an-
nual reports of national agencies have proven that:

¢ In almost all countries participating in LdV, VETPro-mobility was used as an important impetus for developing
the national qualification framework (NQF), as well as for its adjustment to fit the European qualification
framework (EQF). This was associated with a significant increase of "outcome" oriented processes, which will
increase their importance in the long run. This could be observed in Germany, Denmark, Finland and Poland.
In Romania the VET-system is still in a state of reform, much importance is attached to the testing and
realization of the NQF and EQF. Poland explicitly states that the ongoing development of its VET
systemsaims at the combination of knowledge, skills and competencies.

¢ In the new member states mobility actions have reinforced learner-related/targeted methods. In the Czech
Republic, for example, the main objective is to replace the previously dominant form of instruction based on
of rote-learning with the teaching of key qualifications, also within the framework of project work. The
strategy in Poland is similar. However, these trends can be observed in the old member states as well:
VETPro-mobility is deliberately being used in Italy to promote the development of innovative teaching
methods and the implementation of the classroom use of multimedia, with an emphasis on promoting
individual competencies rather than collective knowledge transfer.

¢ Innovations in teaching and learning methods can also be detected in continuing training for adults. In
Finland, for example, new learning surroundings are being developed, such as work-place-related learning
“virtual learning” at the computer. In the Netherlands the concept of “competence based learning” in particu-
lar is used in continuing training.

(40) No clear correlation has emerged with respect to differentiation among of the impacts of transnational
measures and the type of the VET-system dominant in individual LdV participating countries.

¢ On the one hand, innovations and further developments of national VET systems are found mostly in
countries in which school-based systems or mixed forms of dual and school-based VET prevail; in countries
with a dual (apprenticeship) system they are rarely found. In such countries it is considerably more difficult
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to launch fundamental reforms, in part because VET regulations are centrally set and are frequently
determined by many different stakeholders.

¢ On the other hand, the effects of mobility on VET institutions in countries with a dual system are greater
than those on institutions of countries where school-based VET prevails. Improvements at dual VET
institutions tend to be implemented only very gradually and are confined to the VET institutions. This means
that more innovations due to mobility are seen at the system level in countries with school-based VET
systems and mixed forms. In countries with a dual (apprenticeship) system, impacts tend to be concentrated
at training institutions, where, however, they have an exceptionally strong effect.

Recommendations

The following recommendations for the further development of VETPro-mobility address three different areas:
The first concerns ways in which the impacts of mobility can be enhanced by adjusting the way the programme is
set up — e.g. the eligibility criteria for funding of mobility actions for VET professionals. The second area concerns
stakeholders. The third area urges national authorities bring experiences with VETPro-mobility to bear more ef-
fectively and internationalize their educational systems.

Further development of LdV mobility actions - level of programme supervision

Overall, VETPro-mobility within the Leonardo da Vinci programme has proven successful: the impacts on partici-
pants, VET institutions and national VET systems have been considerable. The thematic openness of the VETPro-
mobility actions is one of the central strengths of the programme. Implementation by national agencies has also
been extremely effective. Therefore, careful consideration is called for before any changes are made to the pro-
gramme and it would be imprudent to undertake any radical reform.

(1) Heterogeneous groups and increased participation by company trainers:

Heterogeneous groups, those that include individuals from different institutions or from different hierarchical lev-
els, have a considerable contribution to make towards the success of the mobility action. This is due to a great
extent to the fact that the outcomes are not restricted to a single institution and thus broader dissemination is
assured. Thus, it would be desirable to require project promoters to involve multiple target groups in their pro-
jects, i.e. both individuals from different hierarchical levels and from different institutions.

When VET schools organize mobility projects for their own VET personnel, they should attempt to incorporate
trainers from companies and/or representatives of the school management. The involvement of company trainers
and human resources managers in VETPro-mobility remains regrettably rare. More heterogeneity is also required
with regard to the choice of hosting institutions. The fact that "schools prefer to visit schools" is regarded in a
negative light. More teachers should experience the day-to-day life at businesses in other countries. That would
help ensure that the needs of businesses are better addressed in transnational curricula.

(2) Stronger orientation on needs: Mobility projects are especially effective when they are structured to ad-
dress a requirements analysis, i.e. when they represent an attempt to solve existing problems, react to new chal-
lenges or trigger innovation. Therefore, project applications should be required more strictly to provide more evi-
dence that there is demand (by companies) and the need for qualifications and experience or that there exist
problems that mobility projects can resolve.

(3) Fewer visiting programmes - more practical work/shadowing during mobility actions: Visiting
programmes in which a large number of institutions are contacted have proven relatively inefficient. VET profes-
sionals benefit from mobility above all when they work as teachers themselves and/or in tandem partnerships.
This should be thoroughly reviewed at the stage of project selection, i.e. in the case of visiting programmes in-
volving many institutions solid reasons must be supplied for why the project is needed and expected effects must
be set out in detail.
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(4) Incentive system for good dissemination: It would be worth reviewing the possibility of creating an in-
centive system for good dissemination, e.g. the provision of special funds for dissemination activities or the issue
of certificates for schools VET institutions which they could use in for promotional purposes e.g.

The fact that the NA require submission of a final report relatively promptly after completion of a mobility action
restricts the ability of institutions to disseminate the results, both internally and externally, at that time. Thus, it
might be worth considering changing reporting requirements so that, for instance, only a short report would be
required after three months with submission of a final report to follow a year later, with the latter containing spe-
cific details about the transfer of results achieved. Requiring a final report to be submitted too early results in a
loss of time for dissemination.

Transfers of results have proven to be successful in cases where the involvement of local and regional (dissemi-
nation) partners is already defined at the application stage. Thus, promoters should be asked to describe how
their results will be disseminated on a regional and local level when designing their projects. For example, the
inclusion of such information could make the application eligible for bonus points at the selection stage or, as
suggested above, specific funds could be made available. In the latter case, funding for dissemination activities
could be approved separately, e.g. at the end of the action, after the submission of a dissemination plan.

(5) Mobility certificate for VETPro and providers: It would also be useful to issue an EU-wide mobility cer-
tificate for VETPro-mobility participants and providers. VET professionals could use such evidence certificate, for
example, when applying for managerial positions or other duties as evidence of their transnational experiences
and competencies. Schools, providers or training companies could use them to draw attention to their transna-
tional activities.

Preparation for VETPro-mobility by providers

(6) More intensive preparation: Due to the great role played by preparatory measures in the success of pro-
jects, providers should become more active in this area. Ensuring that mobility participants carry out their prepa-
ration as a group and that mobility content is integrated into a plan for continuing training have proven to be es-
pecially effective approaches.

Transfer of the results by the providers - dissemination within the institution and the region

(7) More intensive follow-up and dissemination of the results of the mobility actions in the institu-
tions: This task has to be fulfilled by the organization, it cannot be controlled or reviewed centrally (e.g. by NAs).
Since the management of the sending institutions have a positive attitude towards mobility, the preconditions for
follow-up and dissemination are favourable. As is the case with preparation work, approaches involving joint pro-
jects by former VETPro participants and other teachers and the management of the institutions have proven
highly effective when the groups analyze the mobility experience and their possible transfer into VET practice. In
this context the identification of concrete and verifiable objectives is helpful.

(8) Regional transfer of experiences: The implementation of regional conferences for the transfer of results
by VETPro and the organizations should generally be supported. In addition to representatives from VET schools,
those of local education authorities, chambers of industry and commerce/of crafts, training companies etc. should
attend these conferences. Experience with this type of conference has been excellent in the German federal state
Hamburg, for example. Above all, such events have helped to convince more businesses that mobility of trainers
and trainees beneficial to companies.

Transfer into the systems — integration of policy makers

(9) One important prerequisite for further development of VET systems is the existence of a national strategy
and the definition of clear (quantified) and verifiable objectives. In the context of such a strategy VETPro-mobility
promotes the further development of national VET systems. However, positive impacts can only occur if there is a
will at the political level to anchor transnational competencies in the curricula and in training of trainers.
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(10) Improving transfer of results by the national agencies (NAs): Up to now, the transfer of the results
of mobility projects at the systems levels has been unsystematic and has occurred without coordination. Above
all, it is still difficult for providers to communicate with the relevant bodies, in particular school authorities, minis-
tries and other authorities responsible for the organization of VET. The NAs could play an important role in this
context by collecting good examples of VETPro-mobility and conveying them systematically to the responsible au-
thorities.

(11) Regional supporting structures: Bottom-up-processes alone are not sufficient to advance internationali-
zation of VET. The countries participating in LdV and the relevant regional stakeholders must support the provid-
ers - VET schools, training companies etc. - both financially and otherwise during the planning and in the realiza-
tion of the results of mobility actions. The establishment of regional agencies to fulfil these tasks has proven suc-
cessful.

(12) More commitment from the business world: As the business world has an influence on VET contents in
most countries: it too has a role to play. Calls from businesses for more internationalization of VET will exert
pressure on inflexible government authorities to review the curricula.

(13) Expanding the funding for mobility: If the level of mobility of trainers and trainees and thus its impacts
on VET systems are to be significantly enhanced — and there is no question but that there is a need for this — sig-
nificantly more financial resources than are presently being drawn will be required. Thus, the countries participat-
ing in LdV should provide and the mobility project providers should draw on other sources of funding, such as the
European Social Fund (ESF), for example. This applies primarily with regard to standardised actions.

(14) Continuation of LdV as an independent programme: The Leonardo da Vinci programme should be
continued as an independent VET programme, merging it, with the ESF e.g., would be unwise. Leonardo da Vinci
plays an important role in triggering and piloting the development of new VET contents and methods. That task
would be difficult to reconcile with mainstream funding (e.g. the ESF). LdV has a unique selling point, especially
regarding the initiation of innovations in VET systems. This special quality should be maintained by all means.
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I. Introduction

On March 4, 2009, the European Commission - Directorate General for Education and Culture (DG EAC) - com-
missioned the WSF Wirtschafts- und Sozialforschung, Germany, to carry out the study:

"Impacts of mobility projects of the Leonardo da Vinci programme on the quality
of vocational education and training systems"

The WSF hereby presents the final report on that study.

The European Commission pursues several goals simultaneously with the LEONARDO DA VINCI programme. On
the one hand, it seeks to enhance transnational mobility of young people and VETPro during VET. On the other
hand, mobility actions for VETPro and innovative projects are intended to contribute to modernizing the systems
of initial VET and adapting them to the challenges of an ever advancing European integration.

The European Commission describes the goals of LEONARDO DA VINCI (LdV) as follows:*

The Leonardo da Vinci programme ensures the combination of policy and practice in VET. Projects range from
those offering individuals the opportunity to improve their competencies, their knowledge and their skills by
means of a stay abroad to Europe-wide cooperation projects between educational institutions.

Integrated in the EU-programme for lifelong learning, this single programme finances a broad range of activities,
including international mobility initiatives, cooperation projects for the development and transfer of innovation,
and thematic networks. The spectrum of potential participants Is just as broad, ranging from persons engaged in
initial training to people already integrated in the labour market, to the staff of VET-institutions and to private and
public organizations active in this field.

Leonardo da Vinci enables VET institutions to cooperate with European partners, the exchange of tried and tested
processes, the consolidation of the expert knowledge of their personnel and the active response to teaching- and
learning needs of people. Thus, this programme supports the efforts to make VET more attractive for young peo-
ple. By supporting the citizens of Europe to acquire new skills, knowledge and qualifications, it boosts the overall
competitiveness of the European labour market.

From the start, innovative projects have formed the core of the Leonardo da Vinci-programme. They aim at a
qualitative improvement of the educational systems through the development and transfer of innovative VET
measures, strategies, curricula and processes.

Altogether 31 European countries take part in the LdV programme, the 27 member states and Liechtenstein,
Norway, Iceland and Turkey.

The report is subdivided as follows:

In Chapter II, the political background of the study is explained; in particular there is a description of how the
Leonardo da Vinci programme and the mobility projects of VET professionals in particular are embedded in the
Lisbon-strategy.

Chapter III provides an overview of the objectives of the study and Chapter IV discusses the methods used and
phases of the study.

In Chapter V, a short overview of the Leonardo da Vinci programme is presented. The individual support ele-
ments upon which the programme is built are discussed and the mobility of VETPro is described in detail. The
chapter also looks at what currents of mobility - between countries participating in LdV - can be detected.
Chapters VI - VIII describe the key results of the study. Chapter VI provides an analysis from the perspective of
VET professionals, and describes the impacts on the personal level of the VETPro that have been identified as
well as factors that have an enhancing or inhibitory effect.

! http://ec.europa.eu/education/lifelong-learning-programme/doc82_de.htm

Impact of the LdV-Programme on the quality of vocational education and training systems 1




In chapter VII, we turn to a different level of observation. Specifically, we examine what the effects VETPro-
mobility has had on the specific schools, companies and other educational institutions and what is being done by
VET professionals and their institutions to initiate bottom-up-processes contributing to innovations in VET.

Chapter VIII analyses the impact that mobility actions have on the VET systems and examines which measures
are appropriate to overcoming structural conservatism and identifies the general trends in the development of
VET systems.

Chapter IX contains a description of current trends in VET and good practice examples.
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II1. Political background

Key facts in brief:

In 2000, European commission conference in Lisbon defined the objective of making the European Union the
most competitive and dynamic economic area in the world. Excellence in general education and, in particular, in
vocational education and training are crucial prerequisites for the achievement of this objective. A key role is as-
cribed to VET in the revised version of the Lisbon strategy of 2005.

The objective must be for Europe to have very competent, motivated and committed teachers and trainers, who
cope confidently and well with their tasks, which are becoming more and more complex. Furthermore, there is a
need to work with teachers and trainers to find possibilities “of making their profession more attractive including
continuous updating of their professional skills” (Maastricht Communiqué, 2004).

Mobility projects for teachers and trainers within the Leonardo da Vinci (LdV) programme represent an important
measure with which VET institutions can improve the quality of VET and support the member states and other
participating countries in their reform processes.

The Leonardo da Vinci programme is one of the central support instruments of the European Union; supporting
innovative projects and transnational mobility of young people in VET and VETPro. It promotes transnational
competencies, enhances the quality of VET and helps VET systems adapt to the new challenges.

The objective of the present study was to explore the impact that transnational mobility actions for VETPro have
had on trainers and teachers, the institutions they work in, and the national VET systems and determine which
factors have an inhibitory or enhancing effect.

At its Lisbon conference in 2000, the European Council defined the aim of making the European Union the most
competitive and dynamic economic area in the world. General education and VET are important factors for the
achievement of this objective. General education and VET play a central role in determining the potential of each
country to produce excellent results and innovations and to enhance competitiveness. Accordingly, they are vital
components of the Lisbon strategy for growth and jobs, which was revised in 2005. For that reason, at its confer-
ence in Barcelona in 2002, the European Council undertook to make the European general education and VET
systems a world-quality reference. The heads of states and governments of the European Union agreed upon the
“Education and Training 2010” work programme, which calls for the development of standard and extensive
strategies of life-long learning in the member states.

The quality of general education and VET is closely correlated with the quality of teachers and trainers. Thus, the
quality and relevance of their basic training, their continuing training, their motivation and teaching and training
environment are of very great significance as is to the necessity of rendering their profession as attractive as pos-
sible.

The aim must be to ensure that Europe has very competent, motivated and committed teachers and trainers,
who cope confidently and well with their tasks, which are becoming more and more complex. Furthermore, it is
necessary to work VETPro to identify possibilities for “making their profession more attractive including continu-
ous updating of their professional skills”(Maastricht Communiqué, 2004).2

The “Education and Training 2010” work programme emphasizes the central role played by teachers and trainers
in the Lisbon agenda. The main fields of work include the determination of skills and competencies that VET pro-
fessionals should possess and the creation of conditions to adequately support them.

In their joint interim report® on the progress of the “Education and Training 2010” work programme, the council
and the commission emphasized that success of urgently needed reforms hinges directly on the motivation and

http://ec.europa.eu/education/news/ip/docs/maastricht_com_en.pdf

Joint interim report of the Council and the Commission, Document 6905/04 of the Council March 2004
http://ec.europa.eu/education/policies/2010/doc/jir_council_final.pdf
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the quality of the teachers and trainers. The report states that the development and application of common Euro-
pean references and principles, which can usefully support national policies, should receive priority. Accordingly,
in 2005 the commission worked with experts appointed by the member states to generate “"Common European
principles for teacher competencies and qualifications”, which were approved at a conference in June 2005.

In a 2006 joint progress report issued by the Council and the Commission, it is emphasized that the ‘professional
development of teachers in vocational education and training remains a real challenge for most countries”*

For VET institutions mobility projects for VET professionals within the Leonardo da Vinci (LdV) programme repre-
sent important measures serving to promote improvements in quality and to support the participating countries in
their reform processes.

4 Common progress report of the Council and the Commission 2006 on the implementation of the Education and Training 2010 work-

ing programme, http://eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=0J:C:2006:079:0001:0019:EN:PDF
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III1. Objectives of the study

Key facts in brief:

The central aim of this study was to determine the impacts of mobility projects on VET professionals in vocational
schools, companies, continuing training and other VET institutions and the national education systems.

In particular, the aim was to identify and describe problems and challenges that VETPro confront and those that
inhibit the necessary modernization of VET and of the VET systems. At the same time factors which support proc-
esses of modernization and innovation also were identified.

The study was designed to take both quantitative and qualitative aspects into consideration. Regarding the for-
mer, the focus was on the following: participation in mobility overall, the structure of the VETPro population that
takes part in mobility actions and in addition, the short- and Long term effects of mobility on VET institutions and
systems and inhibiting and promoting factors.

The qualitative analysis was designed to determine how VETPro can organize bottom-up-processes to allow the
incorporation of transnational experiences into VET and examine successful international strategies which aim at
sensitizing regional and national authorities, ministries etc. so that they support the reform process.

The subject of the present study is the analysis of the impacts of mobility actions on VET professionals, on the in-
stitutions at which they work and, last but not least, on VET systems.

The central objective of the study is the assessment of the impacts that LdV mobility projects for teachers and
trainers have on the VET systems on three levels:

¢ the thematic/subject-level impact,
¢ the institutional level and

¢+  the system level.

One of the aims of the study is to contribute to the acquisition of data concerning the problems and challenges
which the teachers and trainers in VET are confronted with. Furthermore, it should reveal ways and means for
them to play a more effective role in the achievement of the Lisbon goals.

In order to answer the central questions, the following analyses were performed.
1. Quantitative analysis re. the following aspects:

+ Participation of VET professionals in VETPro projects (preparation, field of subject, type and size of home
institution).

¢ Results of projects for VETPro.

+ Long term impact on the thematic and content level, the institutional level and system level.
+ Applied/required means for specific types of results.

2. Qualitative analysis re. the following aspects:

+ Impacts of LdV mobility projects for VET professionals on VET systems and processes of VET.

¢ Indicators relating to a successful reflection of the experiences of the LdV mobility in the daily routine of
VET, as well as their further development on the three levels mentioned above.

¢ Sustainability of mobility projects of the Leonardo da Vinci programme.
The study was designed to answer the following core questions:

¢ How are different VET concepts and structures analyzed in the light of local conditions and integrated into
concepts and structures in the home country?

¢ To what extent do LdV mobility projects for VET professionals support the development of an
internationalization strategy of institutions?
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¢ To what extent do LdV mobility projects strengthen cooperation in VET between partners in national and
international networks?

+ What trends can be identified regarding the development of competencies of teachers and trainers?
¢+ Do the communication structures among different levels of hierarchy operate smoothly?
¢+  What input from VETPro regarding human resources is necessary?

¢ How do VETPro, their hierarchy and authorities assess the impact of mobility experiences with respect to
input?

¢+ What success factors promote and support VETPro mobility?

On the individual subject level the following questions were examined:

+ Which strategies are appropriate for applying the results and experiences gathered in LdV mobility projects
for VETPro to further develop VET in day-to-day practice?

¢ What advantages for education and training result from the developments launched by LdV mobility projects
for VETPro?

¢ How can one characterise the role of VETPro as a motor for bottom-up reform-processes?
With respect to the institutional level the following questions were analysed:

¢ What are the results of VETPro-mobility in the VET institutions: e.g. internationalization strategies, profile
changes, changes in administration processes, changes in quality-management-systems, changes in
institutional infrastructure and personnel planning?

+ How can one describe professional interests of teachers and trainers on the one side and the interests of the
educational institutions on the other?

¢ What relevance does transnational mobility have for educational institutions and companies?

+ In what way does LdV mobility support and strengthen the objectives and the work of schools, companies
and other educational institutions?

+ What are the factors contributing to the inclusion of experiences and results of transnational mobility in
development strategies?

¢ How do LdV mobility actions for VET professionals contribute towards improving conditions and strategic
planning at educational institutions?

On the level of educational systems the focus was on the following questions.

¢ What impacts on strategic planning by superiors, management and authorities are associated with LdV-
mobility?

¢ What are successful strategies promoting shared networked learning, on the level of VET and on the local,
regional and international level?

¢ Are there examples for exemplary processes, instruments and methods allowing improved exploitation of the
results and experiences of mobility projects?

Based on these analyses, the study was designed to generate recommendations for:
¢  The further development of LdV mobility actions within the programme for lifelong learning.

¢  Stakeholders at all levels, enabling the use of mobility actions in the further development of VET at the three
levels named above.

+ National authorities, designed to support reform processes.
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IV. Methods of the study

Key facts in brief:

The study is based on a combination of quantitative and qualitative analyses. In addition to a statistical evalua-
tion of the RAP4Leo database, which documents the individual mobility actions within the LdV programme, a lit-
erature analysis and the following empirical research were carried out:

+ Representative online survey of participants in VETPro-mobility from 2005 to 2008.
¢ Survey of providers of VETPro project from 2004 to 2008.
¢  Expert interviews and workshops in 10 selected LdV countries.

¢ Closing workshop with VETPro, experts and employees of the Directorate-General for Education and Culture
of the European Commission in Brussels.

Almost 6 000 VETPro took part in the online survey of the VET professionals: the response rate was approx-
imately 19%. 290 organizations completed the questionnaire for project providers (response rate 20%). A total of
42 experts were interviewed, approximately 120 persons attended the workshops.

4.1 Overview regarding the methodical procedure

WSF designed a study to address the questions given above that was based on a combination of methods and in-
cluded elements of both quantitative and quantitative analyses.

The following analysis instruments were used.
For the quantitative analyses:

+ Statistical evaluation of the RAP4Leo database from the Directorate-General for Education and Culture of the
European Commission which documents both projects and participants of LdV mobility actions.

¢ Online survey of VET professionals who took part in LdV mobility actions from 2005 to 2008.

¢ Online survey of project providers that organized mobility projects for VETPro between 2004 and 2008.
For the qualitative analyses:

¢ Literature and document analysis regarding structures, developments and trends, in VET.

¢  Expert interviews in 10 LdV countries (UK, FR, DE, IT, LV, NL, PL, SE, SI, TR). A total of 40 experts were
interviewed.

¢+  Workshops with VETPro, national agencies (NAs), mobility project providers, government representatives and
social partners in 10 countries.

¢ Central study results and questions were discussed at a closing workshop, held 1-2 December, 2009, in
Brussels. 30 experts from all over Europe took part in this workshop, which was attended by VET
professionals, project providers, representatives of national agencies and by representatives of the DG EAC.

The individual elements of the study are described in detail below.
4.2 Online survey of VET professionals

The online survey was carried out with the LimeSurvey software between mid August and mid October 2009. The
main sample for this survey was drawn from the RAP4Leo database of the DG EAC which contains data on the in-
dividual VETPro - including e-mail addresses - who took part in mobility actions between 2005 and 2008.

Since the inquiry was organized in the form of an online survey, no random sample was derived, instead all VET-
Pro, for whom at least a nhame and an email-address were available, were selected for the study. The initial data-
base, with names and email-addresses, includes a total of approximately 38 500 VETPro.
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After purging the address pool — it was necessary to eliminate those entries that did not have a valid email ad-
dress or where one email address appeared in multiple times several times (e.g. where only a single email ad-
dress had been entered for an entire group of VETPro-mobility participants) - a total of 34 200 valid addresses
remained. All of those individuals were contacted by email an initial survey wave, which began on 25 August
2009.

Approximately 3 400 of the 34 200 addresses were no longer valid. Thus, the effective sample size was 30 800. It
can be assumed that this collection of 30 800 addresses contained some "dead boxes", i.e. the email accounts
still exist are not longer actively used. This is particularly common when the institutions that implemented a mo-
bility project created an email account for the participants. It was not possible to assign a precise figure to the
number of failed deliveries.

On 25 September 2009, a reminder campaign began targeting VETPro, who not yet returned the questionnaire.
By the end of that campaign, approximately 6 500 VETPro who had taken part LdV mobility actions had opened
the online-questionnaire. 5 725 VET professionals completed the questionnaire. The following table contains cen-
tral data about the course of the survey:

Table 4.1: Survey data for VETPro-mobility participants

VETPro addresses available in Rap4LEO 38 563
Valid and unambiguous e-mail addresses 35370
Addresses remaining after elimination of participants of multiple actions 34 242
E-mail addresses still existing (sample size) 30 823
Participants who opened the online-questionnaire 6 448
Participants who completed the online-questionnaire 5725
Response rate in terms of VETPro who opened the online-questionnaire 20.9%
Response rate in terms of VETPro who completed the online-questionnaire 18.6%

In part in view of the fact that the questionnaire was very long — participating non-native speakers needed an av-
erage of more than one hour to fill it in, in some cases even more than 2 hours — the response rate of approxi-
mately 20% must be considered very high (Appendix one has a sample questionnaire).

The high response rate is also a sign that the survey met with great interest among VETPro and a reflection of
the fact that this group of people is very committed.

The questionnaire was published on the internet in the following languages:

¢ German
¢ English
¢  Polish

¢ French
¢ Spanish

Table 4.2 gives the number of respondents and response rates broken down by individual LdV countries. It shows
that the response received in most LdV countries are sufficiently high to permit country-specific evaluation.
Trends can be identified for countries with a minimum of 33 respondents; with 60 or more one can consider the
results to be relatively reliable. Thus with the exception of Ireland and Austria, statements concerning specific
characteristics for countries could be made, although for Portugal, Hungary and Denmark, these were limited to
identification of trends. No completed questionnaires are available for Liechtenstein and Luxembourg. Addresses
of participants from Ireland were only available in certain cases the RAP4Leo database (4 in total).
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The great variance in the response rate among individual countries is remarkable. It ranges between approxi-
mately 48% in Austria (where, however, only 52 addresses were available in RAP4Leo) and 38% in Germany to
only 7% in Hungary.

Table 4.2: Questionnaire response rate according to LdV countries

Country VETPro who opened the questionnaire Response rate in %
AUSTRIA 25 47.9
GERMANY 895 38.2
SPAIN 576 33.9
ICELAND 93 31.2
FRANCE 91 30.9
DENMARK 64 28.7
SLOVAKIA 101 27.6
ROMANIA 372 26.8
MALTA 89 25.4
SLOVENIA 192 24.5
UNITED KINGDOM 415 23.4
POLAND 666 21.6
BELGIUM 82 21.1
FINLAND 171 20.4
BULGARIA 119 19.5
PORTUGAL 52 19.3
ESTONIA 94 19.1
CZECH REPUBLIC 215 18.7
LATVIA 126 17.9
SWEDEN 154 17.1
ITALY 306 16.6
LITHUANIA 279 16.6
GREECE 236 15.0
NORWAY 100 15.0
NETHERLANDS 193 14.7
IRELAND * 1 13.9
CYPRUS 37 13.2
TURKEY 593 12.9
HUNGARY 54 6.6
Total 6 448 20.9

* The data base RAP4Leo contained only 4 addresses for Ireland in total.

One reason for these differences could be that the questionnaire was only available in certain languages. On
closer analysis however, it is apparent that this effect could have been only of secondary importance. For exam-
ple, VETPro from Iceland and Denmark had no questionnaires in their own languages but almost all of them have
a very good command of the English language. Their response rates at a rate of were 31% (Iceland) 29% (Den-
mark). In contrast, in the UK and Poland, where the questionnaires were available in the national language, the
response rate was only 23% and 22% respectively. Moreover, 28% of Slovakian and 27% of Romanian VETPro
participants responded, while only 18% of Latvians and 17% of Lithuanians did so —(none of those countries had
a questionnaire in their native language) suggesting that the language aspect could have influenced the response
rates only to a limited extent.

No systematic difference could be identified between the response rates of the old and new member states. Out
of the 10 countries with the highest rates, 5 were EU-15 countries and 4 were EU-12 countries, plus another
country (Malta) which is participating in the programme. A similar picture emerges among the ten countries with
the lowest proportions: four were EU-15 and three EU-12 countries; the other three are EEA EFTA countries.
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In order to avoid distortion of the overall results due to differences in response rates from different LdV countries,
the results were weighted. The starting point (target matrix) for the weighting was the national and gender dis-
tribution of the VETPro who attended LdV mobility actions corresponding to the structural information in the
RAP4Leo database of the Directorate-General for Education and Culture of the European Commission, which
documents all mobility processes. Gender was used as an additional weighting feature, because experience has
shown that women take part in surveys more frequently than men. Additional weighting features - e.g. the status
of the VETPro - could not be taken into consideration because the RAP4Leo database does not contain this infor-
mation. The target matrix was then compared with the real response rates for the online survey. The weighting
factor for each VETPro taking part in the survey resulted from the ratio of target to actual for each cell of the ma-
trix, with one cell representing the number of the VET professionals per country and there again differentiated
according to gender.

We have already stated that the questionnaire was very complex and was therefore very time-consuming. Fur-
thermore, some of the VETPro did not complete individual questions all the way through to the end. Figure 4.1
shows that this proportion of participants increased to approximately 30% at the end of the questionnaire.

Figure 4.1: Proportion of responses according to number of question (= F) in the online question-
naire - missing values in %

60

Contents of the online questionnaire were (questionnaire cf. appendix 1):

General assessments regarding the impacts of a stay abroad

General questions regarding the stay abroad

Questions regarding further stays abroad and regarding transnational commitment of the employer
Questions regarding the initial position before the stay abroad

Implementation of the stay abroad

Impacts of transnational measures

@ mmoow>»

Questions regarding professional development and the individual

4.3 Online survey of VETPro project providers

In addition to the standardized online survey of VETPro participants, an online survey of VETPro project providers
was also carried out (see Appendix 2 for the questionnaire).
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A list compiled by the DG EAC of project providers that organized mobility actions for VETPro between 2004 and
2008 was consulted as the basis for the survey of the project providers. The database comprises a total of ap-
proximately 3 900 projects. Since project providers had often carried out not just one but several mobility actions
during the observation period and the project leaders of the project providers surveyed had already partly taken
part in the VETPro survey, the number of the persons for the survey was reduced to a total of 1 441 (to avoid
duplication). The following table illustrates the structure of the provider survey population.

Table 4.3: VETPro-mobility project survey data

VETPro projects available in Rap4LEO 3925
Sample remaining after elimination of duplicates and incomplete e-mail addresses 1 586
E-mail addresses still extant (sample size) 1441
Project promoters who filled in the questionnaire 290

Response rate for project promoters who filled in the questionnaire 20.1%

The first emails were sent to the project providers on 30 September 2009; subsequently a “reminder” email ac-
tion was started on October 30, 2009. In total, 290 project providers completed the questionnaire: a response
rate of 20.1%. This is comparable to the response rate for VETPro. 258 questionnaires from the project providers
were filled in completely and included in the analysis.

Contents of the survey of the project providers were:

General assessments regarding the impacts of mobility actions
Questions concerning the company/institution

Reasons for the implementation of VETPro measures
Administrative realization of mobility actions

Implementation of mobility actions

Results stemming from VETPro measures

@ m mo o w »

Questions concerning the respondent

4.4 Expert interviews and workshops in 10 countries

Interviews of experts and workshops on site in 10 countries participating in LdV represented an important ele-
ment of the research concept of the WSF study. Workshops were held in the following countries:

¢  Germany ¢  Sweden
¢ France ¢ Poland
¢+ Italy ¢ Turkey
¢  United Kingdom ¢  Slovenia
¢  The Netherlands ¢ Latvia

42 experts from these countries were interviewed between August 2009 and November 2009, using structured in-
terview guidelines. After the end of these interviews, workshops were carried out in all 10 countries. These were
organized by the respective national agencies. These forums for the exchange of experiences were attended by
mobile VET professionals, representatives of the national agencies, representatives of social partners, of minis-
tries, of mobility agencies and principals of vocational schools.

4.5 WEB-Forum for experts and VET professionals

A WEB-Forum was planned as an additional element of the study. For that purpose, a discussion forum was cre-
ated in the Internet, and selected experts and participants of VETPro-mobility actions and VETPro project provid-
ers were invited to participate (altogether approx. 150). This forum was an experiment, because experiences
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suggesting how the VET professionals would react to such an instrument were not available. Ultimately, it was
determined that the individuals approached were not inclined to engage in discussion in the forum. Thus, no
more in-depth information was acquired from this element of the study. However, since extensive data was ac-
quired through the representative surveys of the VETPro and project providers of VETPro-mobility actions, expert
interviews, workshops in 10 countries and the final workshop in Brussels, the failure of the experimental WEB Fo-
rum had no consequences for project as a whole. It was still possible to analyse the impacts of mobility projects
for VET and the quality of VET systems in the present study.
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V. Basic information on mobility actions for VET professionals

Key facts in brief:

The Leonardo da Vinci programme was launched in 1995. Approximately 520 000 trainees, trainers, and teachers
etc. have taken part in transnational mobility actions since 2000. That figure includes approximately 80 000 VET
professionals.

Approximately 2 600 innovation projects were implemented during that period.
27 EU-member states took part in LdV as did Liechtenstein, Norway, Iceland and Turkey.

The mobility actions of the LdV programme have been strongly expanded in recent years: action numbers have
risen from approximately 37 000 in 2000 to 86 000 in 2007.

LEONARDO DA VINCI has made an important contribution towards promoting transnational mobility in Europe. In
this context, it should be emphasised that LdV decisively supports national programmes that promote transna-
tional mobility, and in some cases is the only relevant programme for the improvement of the mobility of young
employees, trainees and VETPro in the participating countries.

VETPro-mobility is regarded in a variety of ways in the different participating countries. Most VETPro, who took
part in mobility actions, came from Turkey, Poland, Germany, Greece, Italy and the United Kingdom. In general,
one may note that mainly the new member states, the EEA EFTA countries and Turkey participate at high levels
of intensity in the programme.

A clear structure emerges when destination countries are ranked by number of entering VETPro. Germany is in
the lead (17%), followed by Spain and the UK (10% each) and Italy (9%).

Furthermore, it can be stated that:
e VETPro from the EU-15 mainly travel within the EU-15.
e VETPro from the EU-12 mainly travel to the EU-15.

At the moment, the new member states, the EEA EFTA-countries and Turkey are not really attractive as destina-
tion countries for a stay abroad for VETPro. None of them rank among the top ten destination countries.

LEONARDO DA VINCI (LdV) is the core programme of the European Community for the promotion and improve-
ment of the European co-operation in VET and the improvement of transnational mobility.

The programme contributes to the Lisbon Agenda (modernization of the VET systems in Europe) and to the Co-
penhagen Process (development of a functioning European labour market). Furthermore, it is intended to ad-
vance the European unification process, reduce xenophobia and enhance intercultural skills, as are other transna-
tional programmes - e.g. the Youth in Action programme, the EQUAL Initiative and the European Social Fond
(ESF).

The first phase of LdV lasted from 1995-1999 and the second phase began in 2000 and ended in 2006. Since
2007, LdV has been integrated into the “Lifelong Learning” Programme. Since 2000, approx. 520 000, mainly
young, people were able to participate in transnational mobility actions. Furthermore, approximately 2 600 pro-
jects to improve structures and methods in VET were carried out.

Table 5.1: Development of LdV since 2000

Year 2000 2001 2002 2003 2004 2005 2006 2007 2008 Total

Participants
in mobility 36 600 | 37 500 | 41500 | 45700 | 56 800 68 400 81 600 85800 | 67 600 518 000
actions

Number of
innovative 226 245 271 277 344 290 317 315 330 2615
projects

Source: European Commission - GD Education and Culture: LEONARDO DA VINCI programme
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LdV has significantly improved its performance in the last couple of years especially with respect to its mobility
section. In the year 2000 participants of mobility action numbered only approx. 36 600. By 2004, this number had
risen to 57 000 and in 2007 it reached 85 800 (cf. figure 5.1). The decline in 2008 is probably due to the fact that
the recording of the number of participants has not yet been completed. All in all, in the period from 2000 to
2008 more than 520 000 persons took part in LdV mobility actions.

Figure 5.1: LdV Participants 2000 - 2008

85 800

2000 2001 2002 2003 2004 2005 2006 2007 2008

Source: European Commission - Directorate-General for Education and Culture: LEONARDO DA VINCI programme

The LdV programme has made a significant contribution to the promotion of transnational mobility in Europe. In
this context, one should emphasize that LdV decisively supports the national programmes that promote transna-
tional mobility, and in some cases is the only relevant programme for the improvement of the mobility of young
employees, trainees and VETPro in the participating countries.

All 27 EU member states, Turkey, Norway, Liechtenstein and Iceland participate in LdV.

Almost 15% of all mobility action participants are VETPro. Since 2000, approximately 78 000 VETPro have taken
part in mobility actions through LdV. Figure 5.2 shows the numbers of mobility action participants broken down
by country between 2005 and 2008.

Between 2005 and 2008, approximately 43 000 VET professionals participated in mobility actions in the LdV Pro-
gramme: the largest percentages of them came from Turkey (13% or approx. 5 800), Poland (10% or 4 400) and
Germany (8% or 3 300). Hence these three countries account for approximately 30% of the total VETPro mobil-
ity. Other countries with large numbers of VETPro that take part in transnational mobility are Greece (6% or 2
700), Italy (6% or 2 500), and the United Kingdom (5% or 2 300), followed by Lithuania (5% or 2 300) and
Spain (5% or 2 100).

It is remarkable that the two states with the highest level of VETPro mobility, Poland and Turkey, are a new EU
member country and a non-EU participating country. Lithuania, Romania, the Czech Republic, Hungary and Slo-
venia also have comparably a high number of mobility actions for VETPro. Also worth mentioning is the rather
low mobility of VETPro from France, with approx. 1 600, as contrasted to 3300 from Germany,
2 500 from Italy, and 2 300 from the UK. In general, it can be noted that the new member states, the EEA EFTA
countries and Turkey participate at relatively high levels of intensity in the programme.
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Figure 5.2: Distribution of VETPro-mobility 2005-2008 by country, in 1000s (2005-2008)
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Source: WSF; evaluation of the RAP4Leo database

In addition to the question about who participates in VETPro mobility, the destinations of these trainers, teachers
etc. in the context of that mobility were also subjected to analysis using RAP4Leo database. Figure 5.3 gives a
general overview and an analysis to determine if certain patterns exist follows. The rank order of the destination
countries is unambiguous. Germany is in the lead with 17%, followed by Spain with 10% and the United Kingdom
also with 10% and Italy with 9%. Almost half of all mobility actions are conducted in these countries (46%).
Other attractive destinations for the VET professionals are France (6%), Finland (5%), Sweden (5%) and the
Netherlands (4%).
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It must be stressed that Finland — whose population accounts for less than 1% of the total population of all the
countries participating in Leonardo da Vinci — is selected as a destination by more than 5% of the VETPro. This
popularity is probably due reason to Finland’s very good results in the PISA study. According to many experts,
even more participants would choose Finland were it not for the fact that the country’s intake capacity is to a
great extent exhausted and the fact that the peripheral position and the comparatively high price levels there the
that the costs associated with actions there are above average.

The new member states, the EEA EFTA countries and Turkey are not at present very attractive for VETPro as pre-
ferred destination countries. None of those countries make it into the top ten of the ranking scale. Turkey takes
11™, Poland 12™ place and the Czech Republic comes in at 17", Most of the new member states are at the end of
the scale. This is mainly due to the fact that mobility follows a relatively simple pattern:

¢ VETPro from the old EU-member states travel mainly within the EU-15.
¢+ VETPro from the new member states travel mainly to the old member states of the EU.

If one calculates the ratio of entering to departing VETPro for the individual countries and for the EU-15, EU-12
and the four other countries, the following results emerge:

¢ The number of VETPro travelling to Denmark and Luxembourg is 4 times higher than the number of
residents of those countries that travel to other European countries.

¢ A similar situation is found in Portugal; almost 3 times more VETPro go to Portugal depart from Portugal for
a stay abroad.

+ In Germany, Finland, Sweden and the United Kingdom the ratio between departure and entry is 1:2.

As mentioned above, VETPro from new to old member states tend to travel to old member states; two indicators
demonstrated this. First, the distribution of the VETPro among the receiving countries and the second are the
ratios in the EU-15, EU-12 and the EEA EFTA countries and Turkey, for arriving and departing VETPro.

With regard to the distribution of VETPro in the receiving countries, the following conclusions apply:

¢ 66% of the VETPro from the old EU member states travel to countries in the EU-15, 27% to the EU-12 and
7% to the EEA EFTA countries and Turkey.

¢ 78% of the VETPro from the EU-12 travel to the EU-15, 18% to the EU-12 and 4% to the EEA EFTA and
Turkey.

¢ With a share of 88% the VETPro coming from the EEA EFTA countries and Turkey have the strongest
orientation towards the EU-15. They seldom travel to the EU-12 (only 11%).

With regard to the ratio of entries to departures, almost twice as many (1.8:1) VETPro come to the EU-15 for a
stay abroad than depart for mobility actions elsewhere. The ratio of entries to departures is accordingly low in
other countries: 0.4:1 in the EU-12 and 0.3:1 in the partner countries. Thus, for five VETPro who leave the new
EU-member states for a stay abroad, only two enter the new EU-member states to complete their stay abroad
there.

Measured by that ratio, Romania, Lithuania and Turkey are the nations which, though they send many VETPro
abroad in order to gather mobility experience (cf. figure. 5.3), are hardly ever chosen as a target country by
other countries. On the one hand, the reason could be that these countries currently have a special need for in-
novation and modernization in their VET systems and therefore use the instrument of VETPro-mobility intensively.
On the other hand, the low relation between entry and departure may also be due to the fact that it is not yet
possible to learn in these countries that which can be learned in other countries and therefore these countries
hold out only limited appeal for VET professionals, particularly those from the EU-15.
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Figure 5.3: VETPro destination countries (2005-2008)
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Source: WSF; evaluation of the RAP4Leo database

The countries in question are interesting for VETPro, their institutions and project providers with respect to the
potential that exists there to build new networks, which can be used in the longer term, or to gain intercultural
experiences. Greatly highlighted here is the acquisition of intercultural experiences; in the Netherlands and Ger-
many emphasis is placed on the acquisition of intercultural experience. Thus, approximately 7% and 10% of all
VETPro from Germany and the Netherlands, respectively, travel to Turkey. Another explanation given for this is
that VETPro from the Netherlands and Germany teach many young people with a Turkish or an Islamic migration
background. Stays abroad in Turkey therefore provide an opportunity to orient themselves better to this target

group and/or its cultural background.
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Table 5.2: Ratio of VETPro entering a country to departing VETPro (2005-2008)

Country Ratio
LUXEMBOURG 4.6
DENMARK 4.3
PORTUGAL 2.8
GERMANY 2.2
FINLAND 2.1
SPAIN 2.1
SWEDEN 1.9
UNITED KINGDOM 1.8
Total EU 15 1.8
FRANCE 1.6
BELGIUM 1.5
ITALY 1.5
SLOVAKIA 1.2
CYPRUS 1.0
MALTA 1.0
NETHERLANDS 0.9
ICELAND 0.9
NORWAY 0.9
ESTONIA 0.6
HUNGARY 0.6
LATVIA 0.5
BULGARIA 0.4
CZECH REPUBLIC 0.4
LIECHTENSTEIN 0.4
Total EU 12 0.4
GREECE 0.3
SLOVENIA 0.3
Total EEA EFTA-Countries and Turkey 0.3
ROMANIA 0.3
LITHUANIA 0.2
POLAND 0.2
TURKEY 0.2

Source: WSF; Evaluation of the RAP4Leo database
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VI. Impacts of mobility actions on VET professionals

Key facts in brief:

Participants in VETPro-mobility actions in the LdV programme are mostly teachers of vocational schools and com-
parable higher education institutions. Altogether almost half of the participants fall into this group.

With a share of only 8%, trainers and human resources personnel from companies are clearly under-represented.
The interviewed experts assess this low share as a deficit and request that greater consideration be given to
trainers from companies in the context of VETPro mobility, since this is also a precondition for the participation of
more trainees from small and medium enterprises (SME) in mobility actions.

Objectives pursued in the stays abroad vary. Of central interest are the exchange of experiences, to allow them
to improve and analyze teaching and learning materials (51%), and the establishment of new transnational net-
works (48%). Also in the foreground are the identification and the learning of innovative curricula and training
methods (35%), experiences with other VET structures (35%) and system analysis (20%).

VETPro-mobility aims primarily at the improvement of training methods and curricula, as also at innovating the
training. Especially for VETPro of the EU-12, trainer mobility offers the opportunity to contribute towards the
modernization of curricula and training courses.

The phase in which the action is developed and its thorough preparation are crucial to the success of VETPro-
mobility actions. In approximately two third of the projects the contents and objectives are developed in the insti-
tutions/companies that employ the VET professionals It has emerged that self-developed projects are usually sig-
nificantly better suited to the specific needs of the institutions and/or of the participants as compared to projects
which have been generated by external institutions or providers.

VETPro-mobility actions are usually the subject of extensive preparation. The great importance of this preparation
must be emphasized. All in all, the quality of the preparation can be assessed as good. Inadequate or no prepara-
tion has negative consequences for the success of the action.

One significant factor inhibiting intensification of VETPro-mobility is the fact that the institutions/companies often
allow insufficient time for their education personnel to plan and prepare mobility actions properly. More than half
of the preparation work is performed by personnel during their spare time.

VETPro participate in mobility actions due in part to a desire to develop further as individuals and in their careers
and in part due to a desire to improve VET at their institutions. The desire to demonstrate to superiors and the
education authorities that important VET knowledge can be gained abroad should not be underestimated as a
motive.

Visiting programmes, in which the participants only make very short visits to multiple institutions, form something
of an exception. Observing and work shadowing (71%) and discussions with colleagues from abroad (79%) rep-
resent the most important measures for the acquisition of knowledge. Innovative approaches, such as tandem
partnerships or even direct teaching and learning activities abroad are currently (at 30% and 23% respectively)
not widespread, however, they have reached a noteworthy level. These approaches should be adopted more fre-
quently in the future, as their Long term impact on mobility is very high.

Mobility actions yield special benefits for the practical work of VETPro in cases where they have worked as teach-
ers themselves, or taken part in tandem partnerships or where they had the opportunity to engage in intensive
discussions with colleagues of the receiving country during their stay abroad.

After their stay abroad, VET professionals often try to transfer the knowledge and experiences they acquired into
networks that exist inside and outside of their institutions. Most commonly reported are attempts to improve ex-
isting training courses through new curricula and teaching methods (56% of VETPro) followed by the transfer of
acquired knowledge into networks (50%). Attempts to initiate new courses in their own school, in their own com-
pany or in their own institutions were also reported at a remarkably high level (46%). Efforts to transmit the
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experiences gained during the stays abroad to school authorities, local or regional authorities and ministries are
rarely observed. Among the VETPro surveyed, 36% had arranged for further dissemination to school authorities
and 25% tried to inform regional and/or local authorities about their experiences and to promote more transna-
tional mobility in VET.

The problems confronting VETPro in their attempts to realize new curricula and/or training methods were surpris-
ingly few. 53% reported that no such obstacles existed, 27% reported having initially been confronted with such
obstacles which they had since overcome. Only 20% stated that their efforts met with little success and that they
were unable to overcome the difficulties they faced over the long term.

VET professionals often apply the knowledge, skills and experiences acquired during the stay abroad to the prac-
tical work of their profession:

¢ 47% were able to implement new curricula (in existing training courses) very often or often.

¢ 45% have implemented new teaching- and learning methods.

¢ 47% were able to introduce new working techniques and practices.

¢ 42% are actively engaged in shaping work processes.

¢  42% are involved in developing new VET concepts.

¢ 39% succeeded in initiating completely new processes and innovations.

The impacts of mobility on VETPro are diverse. Professional promotions, accompanied to some extent by an in-
crease in income, as well as more qualitative changes such as a greater personal involvement in measures for the
improvement of VET systems, or more responsibility at work were reported. More than 80% of mobile VET pro-
fessionals have personally benefited greatly from this mobility.

VETPro profited from mobility measures particularly greatly when the following occurred:

¢ A regular exchange of experiences with participants was made possible during the mobility, the receiving
institution was well chosen and the acceptance by the residential employees was positive.

+ Newly acquired competencies, experiences, processes etc. can also be applied during instruction.

¢ The aim of participation in the mobility action was improvement of the participant’'s own professional
competencies and the actions were aimed at expanding professional experiences and providing experience
with new curricula and methods.

¢ There is a positive atmosphere in the participating institutions and there is a desire on the part of
management to widen its activity spectrum, internationalize its offerings, and broaden of the horizons of its
employees.

¢ Participants’ colleagues also regard mobility as an important input.
¢  The quality of the preparation was high, it and was completed within the group.

¢+ One objective of the participating VETPro is to convince their superiors, authorities and ministries that
mobility is important for the improvement of teaching and the teacher competencies.

6.1 Status of the VET professionals participating in mobility actions

The mobility actions encompass a wide spectrum of VETPro: teachers at vocational schools, trainers in compa-
nies, persons responsible for the development of training programmes, representatives of social partners, and
employees of ministries, regional and local authorities and many more.

The structure of LdV mobility participants is depicted in figure 6.1. The following results should be highlighted.

¢ Teachers and the management of vocational schools represent the largest group participating in VETPro
mobility, with a share of approximately 37%.

¢ Teachers from other education institutions (e.g. universities) come in at second place with a share of 11%.
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+ Trainers and human resources officers from companies represent an 8% share.
¢ At least 7% of the participants come from public authorities, government ministries, etc.

On the whole, the participation of trainers and other VETPro from companies is - with a share of 8% - relatively
low. Both the expert interviews and the workshops suggest that almost all participants considered this as a defi-
cit. The improvement of the participation of company representatives in mobility actions is regarded as necessary
for the following reasons.

¢ The necessity for changes in VET is usually recognized early in the corporate sector. Companies can provide
decisive impulses for innovations - above all with respect to the modernization of the curricula.

¢ SME in particular are seldom willing to allow their trainees take part in transnational mobility actions.
Experience has shown that this attitude can be easily overcome if representatives of companies take part in
mobility themselves. In such situations they come to recognize more quickly the great benefits that can arise
to the companies themselves as well as in terms of the performance, motivation and commitment of trainees
in connection with such measures.

Figure 6.1: Profile of individuals participating in VETPro mobility, in %
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Source: WSF; online survey of VET professionals, 2009; respondents who did not identify their status were omitted

The situation in which company representatives only seldom take part in VETPro-mobility can be observed in all
LdV participating countries. Countries reporting company participation rates above the average of 7% are Bul-
garia with 9%, Hungary with 10%, Greece with 11% and Germany and Austria each with 13%. In the two lat-
termost countries, the predominance of the dual education system (apprenticeship) may be the reason for the
slightly higher participation. However, the participation of the corporate sector can be confirmed as too low
across the board. Basically, two factors are crucial for the lack of the participation of company representatives at
mobility actions. One is the poor level of awareness of VETPro-mobility among the companies and the other is
that submitting an application is associated with too much effort for many companies. According to many of the
experts, it is finding a partner in another country that poses the biggest obstacle for most of the companies.

In addition to representing a wide spectrum of functions, the VET professionals that took part in mobility actions
within the LdV programme represent a wide range of economic sectors (cf. Figure 6.2). As expected, most of the
mobile VETPro came from the education, training and culture sector: this sector accounted for 57% of the total.
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The fact that company representatives seldom attend, or are seldom considered for VETPro-mobility actions can
explain the fact that other economic sectors are under-represented. 4% of the VETPro come from the agriculture,
forestry and fishing sector, 3% from both the health and social sectors, and 3% from the metal working and elec-
trical industry.

6.2 Type, organization and preparation of the stay abroad.

Participates pursue different objectives with their stays abroad. In the foreground is the exchange of experiences
in order to improve and analyse teaching and learning materials (51%) and the establishment of new transna-
tional networks (48%). Further important motives and objectives are:

+ Identification of and acquaintance with innovative curricula and training methods (35%).
¢ Acquiring experiences with other VET structures (35%).
¢  System analysis (20%).

In addition to the establishment of transnational networks, the acquisition of qualifications and competencies and
that of new experiences are the main objectives of VETPro mobility. For approximately one third of the mobile
VET professionals experience with innovative methods and materials was also an important motive. This motive
played a slightly more important role for the VETPro from the new EU-member states, with a share of 37%, than
for those from the EU-15 (33%). With regard to VETPro from EU-12 countries, the objective "exchange of experi-
ences" for the improvement or analysis of teaching and learning methods is very important (54%).

Figure 6.2: Type of stays abroad of VETPro, in %
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Source: WSF; online survey of VET professionals, 2009

The results presented here unambiguously demonstrate that the primary objectives of VETPro-mobility are pri-
marily that of improving the vocational education and training methods and materials and that of identifying in-
novations in VET. Participation in conferences or the preparation of exchange actions is of rather secondary im-
portance. For VETPro from the EU-12, above all, transnational mobility offers the opportunity to contribute to-
wards modernization of the curricula and/or training courses.

The phase in which the action is planned and the preparation phase are of considerable importance to the
success of VETPro mobility. It should be emphasised that approximately two thirds of the mobility actions were
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developed by the institution/company in which the participating VETPro were employed. In one third of the cases
the concepts were developed by a third party. The applications were also written by the sending institutions, in
two thirds of the projects.

These figures vary strongly with the positions held by the VETPro concerned. Concept design tends to be directed
by the sending institution, when teachers and trainers at schools are involved (71%). When employees from
companies take part mobility actions, in only half of the cases do the companies themselves design the action.
These differences can be traced back to the fact that SME, in particular, do not have the necessary capacities to
design an action by themselves. According to the experts, this results in a situation in which companies applying
for actions are almost exclusively larger ones. In addition, the potential number of participants from one SME is
often not sufficient to formulate an application. For that reason, VETPro-mobility actions for companies are often
"collective projects", in which, for example, the chambers of industry and commerce/of crafts apply for the pro-
jects on behalf of multiple companies. The various companies then send representatives to a project abroad.

Thus, collective projects play an important role; they should be restricted though to those situations in which this
form of organization is the only realistic possibility to enable VETPro from companies to take part in mobility.
However, it would be better if, e.g., vocational schools included trainers from companies in their projects.

In order to analyse, in detail, the relation between the impacts of mobility actions on the VETPro and the project
genesis, the questions of the survey describing the impacts of mobility actions on VETPro, were incorporated
within @ combined indicator. The values lie between 0 (= no effect for the individual VETPro) and 100 (= in all
aspects an optimal impact was reported).

On the average, this indicator reached a value of 64 points. At 67 points, the indicator was slightly higher when
the design for the mobility action was created by the sending institution itself. In projects in which the action was
designed by an external party, a lower value 62 points, was achieved. Thus, projects which are developed by the
institutions themselves yield a slightly greater benefit for the participants than those which have been formulated
by others. This is primarily due to the fact that self-developed projects are generally better suited to the specific
needs of the institutions and the participants, than projects that were designed by external providers.

External persons or providers are not able to identify the needs of the institutions as well as insiders. However, as
already mentioned above, it must be stressed that “collective projects” do have a role to play.

VETPro-mobility actions are usually associated with extensive preparation. However, 5% of the VETPro either did
not prepare for the measures themselves or were prepared by a third party e.g. by their school. The most impor-
tant measures are:

¢  Self-initiated preparation of project (20%)
¢  Preparation as a group (49%)
¢  Preparation by external persons (7%)

¢ Internal and external preparation (20%)

Worthy of emphasis is the great significance of preparation performed as joint projects by employees of the insti-
tutions planning a mobility action. Preparation exclusively by third parties is only of secondary importance. In the
expert workshops, several participants suggested that professional preparation by external professionals was very
important for the success of the actions. They justified this by stating that self-organized preparation (at one’s
own initiative or within the framework of the group which will travel abroad) is often inadequate, due in part to
the lack of relevant experience. In their view, a significant need for action for the improvement of the quality of
VETPro-mobility projects was associated with this point in particular.

Overall, the quality of the preparation of mobility actions for VETPro was assessed as good. While only 4% of the
VETPro assessing preparation as very bad or bad, at least 85% assessed it as good or very good. No significant
differences emerged between the EU-15 and the EU-12 countries in this respect; the aspect was assessed very
positively almost everywhere.
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Gender and the professional status did not influence the assessment of the quality of preparation. No differences
corresponding to social status were detected either.

Figure 6.3: Type of preparation, in %
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Source: WSF; online survey of VET professionals, 2009

That the assessment of the quality of preparation was extremely positive can be attributed to the fact that such
preparation is usually very intensive and that a wide spectrum of activities are involved, i.e. no single source of
information or measure is relied on, rather a combination of options are used. Basically four types of preparation
prevail (cf. figure 6.3):

+ Exchange of experiences with colleagues (62%)

+ Joint determination of objectives and contents of the mobility actions with colleagues (57%)
¢  Preparation workshops involving management of the institution (56%)

¢ Project design in consultation with the receiving organizations (40%)

Less popular, but still reported with noteworthy frequency, are preparation activities involving school-, local or re-
gional authorities (19% respectively 11%). Teachers from vocational schools often established contacts with
school authorities (25%), and consulted other local or regional authorities (10%). Regarding these activities there
are no differences between the EU-15 and the EU-12 countries, but a difference did emerge with respect to the
EEA EFTA countries and Turkey. Altogether 38% of the VET professionals of the EEA EFTA countries and Turkey
reported the involvement of school authorities and local or regional authorities in the preparation. This effect can
mainly be attributed to Turkey, which accounts for 75% of the VETPro in those four countries. In Turkey, the
project providers are obliged to identify the regional cooperating- and implementation partners in their applica-
tions.

An examination was also undertaken of the impact that action preparation has on the combined indicator, which
describes the impact of VETPro-mobility on the individual participant. The following emerged:

+ If no preparation takes place, the effect measured by the indicator with only 58 points (average: 65) is the
smallest.
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¢+ There was a trend suggesting that the greatest effect on VET professionals is reported when several VETPro
have prepared in groups. On the average, the effect amounts to a value of 66 points; three percentage
points higher the case for the other forms of preparation.

¢ The success of the mobility action for the VETPro was the greatest, with 72 points, when concrete
continuing training plan was developed during preparations.

¢ A greater than average benefit which to individuals can be detected when talks with local and regional
school authorities have taken place in the preparation phase.

Another result of the expert interviews and the workshops regarding the success factors of VETPro-mobility was
that the effects of the experiences gained abroad were especially high when groups of the participants were
heterogeneously composed. In other words, if the group making the trip abroad was not composed solely of
teachers and company trainers but instead included other stakeholders as well, e.g. principals, human resource
officers, etc.

The experiences and knowledge gained abroad can be better disseminated by heterogeneous groups than by
homogeneous groups - e.g. participants of different hierarchical levels or of schools and companies. If groups are
composed of participants from different hierarchical levels, e.g. teachers and school management, the likelihood
that the results are disseminated through the entire institution rather than only among teacher colleagues is
much higher. If the participants come from schools and companies, it is much more likely that more than one
school or company will benefit from the results.

The results of the survey of VETPro are unambiguous: pure homogeneous groups tend to represent an exception.
Only 35% of VET professionals took part in an action with a homogeneous group. By comparison, in 65% of the
cases a mixed group composition was reported.

Homogeneous groups are found with disproportionate frequency (41%) in mobility stays of teachers from voca-
tional schools. These teachers also travel with great frequency to other schools abroad. The criticism “schools
prefer to visit schools”, voiced by many experts in our interviews and at our workshops, is true not only in indi-
vidual cases, but applies over a broader spectrum.

Whether a homogeneous group composition really does result in decreased effects on VETPro was also examined
on the basis of the combined indicator, defined above. That analysis did not empirically confirm that assumption.
The following indicator values for the total effect of mobility for the individual VETPro were determined for the
different types of group composition.

¢+ Homogeneous groups (65 points)
¢ Group combines different functions (63 points)

+ Group combines different hierarchical levels (66 points)

Thus, the results are not clear. Preparation is apparently more important than group composition.

An important inhibiting factor for an intensification of VETPro-mobility is that the institutions/companies often fail
to provide sufficient time for VET professionals to plan and prepare mobility actions properly. This fact was con-
firmed by the survey of the VETPro. More than half of the preparation is done during their spare time. On aver-
age VETPro needed approximately 53 hours to prepare a mobility action, i.e. 28 hours of spare time were
needed.

Teachers of vocational schools were required spend particularly great amounts of non-working hours; for them,
the portion of non-working hours came in at 59% (33 hours). In addition to the time spent on preparations, there
is the fact that many stays abroad (must) take place during vacation periods. Almost one third of VET profession-
als have used vacation time, at least in part, for a mobility action abroad. Altogether approximately one third of
the time spent abroad came during vacation periods.
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The fact that VETPro are to a large extent prepared to use their spare time or a part of their holiday for the
preparation and implementation of the mobility projects emphasizes their high level of motivation. However, one
must consider that individuals that participate in LdV mobility are not really a representative cross section of all
VETPro, but instead make up an especially committed group. In Europe, only approximately 10 000 VETPro travel
abroad in the context of LdV each year. This is just a fraction of the total population employed in VET.

The specific motives for VET professionals’ participation in transnational mobility will be discussed in the following
section.

6.3 Motives for VET professionals to undertake stays abroad

VETPro take part in mobility actions due to the desire for further development as individuals and in their career
and due to a desire to improve VET at their institutions. The desire to demonstrate to superiors and the education
authorities that one can gain important knowledge abroad for VET and, above all, that transnational mobility is
very important for trainees is not to be underestimated as a motive (see Figure 6.4).

Figure 6.4: VETPro motives for participation in mobility actions, in %
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Source: WSF; online survey of VET professionals, 2009

Specifically, the following motives were identified (percentage of respondents entering "true" or "very true"):

¢+ Improvement of professional knowledge (88%)

+ To experience new teaching and learning methods (79%)

¢ Increase transnational contacts (76%)

+ Improvement of professional opportunities for my pupils and trainees (69%)

¢ Improvement of VET structures (62%)

+ Improvement of my professional opportunities/career prospects (57%)

56% of VET professionals take part in stays abroad in order to demonstrate that such experiences are important
in daily teaching and that new ideas and innovations from abroad can contribute to sustainable improvement of
the quality of VET. Furthermore, approximately half of the participants associate the stay abroad with the expec-

tation of having new arguments and examples after the stay to convince the school authorities that transnational
training measures for pupils and trainees are important.

This motive structure emphasizes, once again, the great commitment of the VETPro. The motives which aim at
expertise and the trainees/pupils are the most prevalent; improvement of competencies, creation of new support
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structures, and enhancement of professional opportunities for young people and the objective of anchoring
transnationality more strongly in VET. Personal motives - although they should not be assessed in a negative light
either - are only of secondary importance.

6.4 Implementation of the stay abroad

In the expert interviews and workshops, it was there was discussion to some extent of the impression that the
practical realization of mobility actions on-site sometimes showed weaknesses, above all, when the visiting pro-
grammes are overcrowded. There were reports of visitor groups for whom up to five appointments per day at dif-
ferent institutions had been organized. Thus, the online survey also asked how the stays abroad were imple-
mented and how the respondent would assess the quality of the implementation.

The responses of the VET professionals surveyed show that pure visitor programmes, in which the participants
visit a great number of institutions (on one day), form an exception. Nevertheless, they do occur. Watching and
work shadowing (71%) and discussions with colleagues from abroad (79%) represent the most important meas-
ures for the acquisition of knowledge. At least 70% of the visits (also) consisted of a visitor programme involving
a large number of institutions. Lectures were held in 43% of the visits (cf. figure 6.5).

Figure 6.5: Form of implementation of the stay abroad, in %
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Source: WSF; online survey of VET professionals, 2009

Innovative approaches such as tandem partnerships or even active teaching abroad are, at 30% and 23% re-
spectively, currently not very widespread, however, the figures are significant. In the future, these two ap-
proaches should be applied more frequently, because the analysis of the correlation between how the stays
abroad are organized and the overall effects of the mobility actions has shown that when tandem partnerships
were carried out or the VETPro themselves had taught or trained, the combined indicator concerning the effects
of mobility actions always reached an especially high value. In the case of tandem partnerships, 69 points, and in
the case of active teaching, 70 points (overall average: 65 points).

VETPro were for the most part satisfied with the implementation of their trips abroad. In the case of every aspect
of implementation specified, at least three quarters of respondents described the aspect as very good or at least
good. (See Fig. 6.6). Positive ratings were particularly frequent for opportunities to exchange experiences with
other participants during the stay abroad (89%) and the acceptance of the colleagues in the receiving institutions
(85%). The suitability of the receiving institutions was positively assessed by more than 80% of the study partici-
pants.

There is also the opportunity to exchange experiences with the VETPro in the receiving country. 80% of the VET-
Pro surveyed assessed this item positively. The assessment of mobility actions’ organizational processes was simi-
larly positive.
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At the bottom of the chart (see Figure 6.6) was the assessment of the usefulness of the acquired knowledge and
experiences in practical professional working life. Although 77% of respondents assessed this aspect of their trip
positively, it is striking that positive ratings for this aspect were the least frequent. Of total respondents, 41% re-
ported that the experience was very useful; another 36% said that it could be applied well; however 16% felt
that the practical effect was rather low and 7% could not link their stay abroad with any practical effect on their
teaching or in their profession.

Figure 6.6: Evaluation of the quality of the implementation of the stay abroad in %
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It is worth mentioning that VET professionals from the EU-12, the EEA EFTA countries, and Turkey, assess the
usefulness of mobility actions significantly higher than those from the EU-15. Whereas only 74% of the EU-15
VETPro reported that the usefulness of the trip in that respect was very good or good, the percentage of positive
ratings among VETPro from the EU-12 was 80% and 82% from the EEA EFTA countries and Turkey.

Once again, as described above in the case of Turkey, the effect of the high levels of participation of the Turkish
VETPro in the programme has an impact. Differences of this type also emerge with regard to professional stand-
ing. With a share of 79%, teachers and trainers from vocational schools and representatives from governmental
authorities and ministries report the greatest practical use from mobility actions for their work, whereas only 72%
of company trainers do so. Although these differences are minor, and overall the practical usefulness is relatively
high, there is still potential for improvement.

However, in assessing the quality of the implementation of the mobility actions, one should also consider the fact
that many of the VETPro, especially from the EU-12 and Turkey, had taken part in a mobility project for the first
time. Thus, they have no other measures with which to compare the quality of implementation. Further analysis
of the results has shown, for example, that participants from the Netherlands, who generally take part in trips
abroad with greater frequency, were more critical in their judgement of the quality.

A detailed analysis of the question, “when do VETPro receive the greatest benefit in their daily work from mobility
actions”, revealed that this is particularly the case when:
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¢ VETPro engaged in teaching during their stay abroad,
+ tandem partnerships took place,

+ opportunities for intensive discussions with colleagues from the host countries were available.
6.5 Impact of trips abroad on VET professionals

This chapter will examine whether the VETPro have attempted to transfer the experiences gained during their
stay abroad, whether they new skills were applied in their daily work over the long term, and what personal
benefits they received from the mobility.

VETPro very often try to transfer the experiences knowledge they have acquired during their stay abroad to their
institutions. They also try to communicate the experiences to outside networks or to school authorities, although
to a lesser extent. Their major focus is on efforts to improve existing training courses in their own institutions
through new curricula and teaching methods, 56% of VETPro have attempted this. Closely following, at 50%, is
the transmission of the knowledge they acquired into networks. Next in rank come attempts to initiate new train-
ing courses in their own school, in their own company or in their own institutions, which, at 46%, is at a re-
markably high level (see Figure 6.7).

Figure 6.7: Attempts were made to implement new curricula and methods or disseminate them further, in %
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Steps designed to transmit new elements to school authorities, regional authorities and ministries are compara-
tively infrequent. Dissemination to school authorities was arranged by 36% of VETPro, and 25% tried to inform
regional and/or local authorities about their experiences and to promote more transnationality in VET.

Professional organizations, as addressees for experience reports regarding mobility actions, play a minor role in
this context, with only 23% of the VET professionals taking dissemination measures in that direction. Only 13%
of respondents indicated that they have actively attempted to transmit new elements to ministries, hence this
also represents an exception. This is not surprising since very few VETPro have direct contacts with or access to
ministerial authorities, the same applies, in many cases, to contacts with regional and local authorities.

As an interim conclusion we can point out: The majority of VETPro do make attempts to transmit their newly ac-
quired experiences and knowledge. This happens primarily within their own institutions and through networks,
but a remarkable attempt is also made to contact external actors, for example authorities, ministries or profes-
sional associations.
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At one expert workshop, dissemination methods became the subject of intensive discussion. In the opinion of
those involved, dissemination would ideally proceed as follows: The participants would instruct their closest col-
leagues and the management of the institution. The institution would then disseminate the project results
throughout the institution and informs the NA of the results. The NA, in its turn, would be responsible for dis-
seminating the experiences nationwide. According to the experts, this is the ideal-typical path of a bottom-up-
approach for the dissemination of experiences of mobility projects.

Due to the fact that dissemination through networks is one of the main steps taken by VETPro to disseminate
their results, one can detect considerable multiplier-effects, both in the vocational education training institutions
and in the systems.

The average values, described previously, for the total population of respondents, VETPro who participated in
mobility, conceal significant differences correlating with the professional function of respondents.

1.  70% of the teachers at vocational schools and trainers from companies have integrated their new experien-
ces and knowledge in existing training courses.

2. 44% of the teachers and/or the vocational school administrations did attempt to increase awareness on the
part of school authorities.

3. Dissemination to local or regional authorities is carried out with particular frequency by the VETPro who
themselves come from such authorities. I.e., this is a significant target group for mobility actions that
should not be underestimated.

4.  Worthy of emphasis is the fact that 53% of VETPro who are company trainers or human resources managers
attempt with particular frequency to initiate new VET-measures (with transnational elements) after their stay
abroad.

Analysis of these activity areas in correlation with geographic origin of VETPro, revealed no significant differences
among the EU-15, EU-12 and the EEA EFTA countries and Turkey.

A differentiation of the survey results according to the gender leads to the surprising result: On average male
VETPro try more frequently to transfer their experiences than do their female counterparts, (cf. the following ta-
ble). This is probably partially linked to the fact that the proportion of males compared to females in leadership
positions as well as in ministries is higher meaning that more males have direct access to, for example, school au-
thorities (see Table 6.1).

Table 6.1: Measures for the transfer of mobility actions by VETPro according to gender

Female Male Total
In existing training courses in my institution - company 63% 67% 65%
Introduction of new training courses in my institution - company 43% 48% 46%
Transmitted to professional associations 19% 28% 23%
Transmitted to the school authority 35% 37% 36%
Transmitted to ministries 11% 14% 13%
Transmitted to the local - regional administration 24% 27% 25%
Transmitted to networks 49% 51% 50%

Source: WSF; online survey of VET professionals, 2009

The problems confronting VETPro in their attempts to implement new curricula and/or training methods have
been surprisingly few.

¢+ 53% of VETPro reported that no such obstacles existed.
¢ 27% were initially confronted with such obstacles, but were able to overcome them.

¢ In 20% of the cases, these efforts were less than successful, and barriers to implementation continued to
exist at the time of the survey.
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Considering only the group of VET professionals who reported persisting problems in implementation, it can be
stated that:

¢+ VETPro from authorities have such problems more frequently (23%).

¢  Gender is not a factor.

In the following LdV-participating nations, persisting resistance at a high level was reported:
¢ Austria

¢  The Czech Republic

¢ France
¢ Greece
¢ Poland
¢ Turkey

Implementation problems of this type were reported at a comparably low rate in:
¢  Belgium

+ Germany

¢ Hungary

. Lithuania

+ Malta
¢+ Norway
¢+ Slovenia

In addition, an analysis was made to determine which actors in the environment of the VETPro evinced very great
or very little interest in the knowledge acquired during the stay abroad (cf. figure 6.8). Immediate supervisors
and management of the VET professionals’ home institutions (70% and 65%, respectively) showed the greatest
interest. This group of people were even more interested than were the closest colleagues of the VETPro. How-
ever, as both the expert interviews and workshops have shown, this surprising result can be attributed to the lim-
ited staffing of many educational institutions; close colleagues are forced to take on an additional workload while
VETPro are on a stay abroad.

Trainer mobility is not standard at institutions. On average, only a quarter of the VETPro at the institutions of
those surveyed had taken part in a mobility action in recent years. The implication is that the greater part of the
VETPro cannot, or do not want to, take part in mobility actions. This could partially explain why colleagues are
not interested in the ideas that the mobile VETPro import from abroad. This corresponds with another result of
the survey: 30% of respondents reported being “a lone fighter, it is difficult to realize innovations which result
from experiences made abroad”.

The ministries evinced the lowest level of interest in participating in the experiences the VETPro gained abroad.
This is consistent with the finding above that VETPro do not focus on ministries in their dissemination efforts.
Only 18% of the VET professionals described interest on the part of ministries as being great.

Professional associations of teachers and trainers are also rather uninterested. Only approximately one quarter of
those surveyed believed that dissemination measures fall on fertile ground there. The result with respect to local
and regional authorities is similar.

With respect to social partners, only one third of their VET professionals see them as having an interest in taking
up the experiences of the mobility actions; their assessment of school authorities is similarly reserved.
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Figure 6.8: Interest of other people/institutions in the results of stays abroad, in %
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To summarize, this means new experiences are accepted with relative interest and goodwill in the immediate
working environment of VETPro. Interestingly, superiors are more open in this respect than colleagues. Ministries,
authorities, social partners and professional organizations, by contrast, are rather difficult to reach. This group
shows little interest and must be contacted again and again, a tedious and difficult task.

Another issue of crucial importance for evaluating the effects of VETPro-mobility is whether the experience, skills
and competencies acquired during trips abroad are subsequently applied in the work of VETPro. It has already
been mentioned that practical usefulness received the lowest ranking out of all the assessment criteria examined.
Nonetheless, 70% of respondents did asses it positively.

Thus, we now turn to an examination of what specific forms of usefulness can be observed.
The most important results are (see Figure 6.9):

¢ 47% of VETPro surveyed were able to implement new curricula (in existing training courses) very often or
often.

¢ 45% have applied new teaching and learning methods.
¢ 47% were able to apply new working techniques and practices.
¢ 42% are actively engaged in designing work processes.
¢ 42% are involved in the development of VET concepts.

39% succeeded in initiating new processes and innovations. This result is impressive. In particular, it should be
emphasized that VETPro contribute significantly towards developing innovations and organizing working
processes. However, in this context, it is important to note that the VETPro who participate in mobility actions are
a highly motivated and committed group. Thus, drawing a conclusion about all VETPro would be inadmissible.
Nevertheless, the following statement is correct: VETPro-mobility makes critical contributions to innovation in VET
institutions and systems.
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Figure 6.9: Could skills acquired during the stay abroad be applied on the job over the long term?
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Source: WSF; online survey of VET professionals, 2009

For VET professionals the stay abroad was associated with a significant increase in competence. In particular (see
Figure 6.10), professional expertise, language skills and the ability to initiate new processes were strengthened.

Figure 6.10: Influence of the stay abroad on the competencies of VETPro, in % ("very great" and
"great" answers)
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In conclusion, this section examines the personal changes that resulted from the stay abroad and the experience
there for the VETPro, and how they assess their personal benefits overall.

Firstly, it must be stated (cf. figure 6.11) that though, as a rule, benefits to individuals tend to increase over the
longer-term, the effects from the mobility actions on the individual VETPro after the stay abroad tend to set in
very quickly. The increases of the impacts seen over the longer term are not very great. In this context one must
bear in mind that there is probably no single causal correlation in most cases. Thus, career advancement proc-
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esses, such as those observed after participating in mobility activities cannot be attributed solely to mobility, but
are also due to the fact that the mobility participants on the whole are a highly committed group. A number of
factors come together here, reinforcing one another.

The effects of mobility on VETPro as individuals vary. Processes of professional advancement, accompanied to
some extent by increased income, as well as more qualitative changes such as a greater personal involvement in
measures for the improvement VET-systems, or more responsibility at work can be observed (see Figure 6.11).

The following results should be highlighted:

¢ Over the long term, 59% of the VETPro surveyed received a promotion at least in part due to participation in
VETPro-mobility (sum of the "true" and "very true" responses):

¢ Just over half are involved in the design and development of new curricula.

¢ Just under half of them (46%) now participate (more) in discussions, measures etc. for improving the
vocational education and training and the VET-system.

¢+ Almost every fourth VETPro has taken on more responsibility in the job and participates in committees which
develop VET.

¢ Almost 20% have a higher income.
¢ 17% found a better, or another job.

Figure 6.11: Changes due to the stay abroad, in %
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Source: WSF; online survey of VET professionals, 2009

The mobile VETPro were asked to assess the overall personal benefits they obtained from their mobility. We
should point out here that the short and medium term benefits are almost identical in this respect. 82% stated
that the personal overall benefit in the Long term was very great (56%) or rather great (26%) (see Figure 6.12).
Assessment of personal overall benefit varied considerably between the participating countries.
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Figure 6.12: Assessment of the overall benefit of LdV mobility actions for VETPro, in %
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Source: WSF; online survey of VET professionals, 2009

Figure 6.13 depicts these benefit assessments according to the country. Especially high is the benefit for partici-
pants from Hungary, Cyprus, and Romania (91%), Estonia (90%) and Norway (89%). Germany and Spain
(79%), Italy and Belgium (78%) and Poland (72%), are at the bottom of the chart. But these benefit values —
except for the case of Poland - also reach almost 80% and are therefore still very high.

The great benefit that mobility actions have on VETPro is also apparent in the responses to the question of how
they would decide if “faced with the question of taking part in an exchange measure [again]”: 86% answered
“yes, certainly”, 12% were unsure, and only 2% indicated that they had no wish to participate again.

Figure 6.13: Assessment of overall benefit of LdV mobility actions for VET professionals, by country

HUN G AR | O |

CYPRUS 91
ROMANIA 91

ESTONIA — 90
NORWAY 89
AUSTRIA # 87
SLOVENIA 87
NETHERLANDS 86
FINLAND 86
85

GREECE
FRANCE — 84
84

TURKEY
LATVIA 83

CZECH REPUBLIC —83
DENMARK 83
UNITED KINGDOM — 82
SWEDEN | 81
LITHUANIA } 80

SLOVAKIA | e — 80
ICELAND 80
80

BULGARIA

PORTUGAL — 80
MALTA 80
SPAIN 79
GERMANY 79
78

BELGIUM
ITALY ﬁ78
72

POLAND ! :
70

40 50 60

Source: WSF; online survey of VET professionals, 2009; “very high” and “high” answers

6.6 Success factors for the personal development of VET professionals

In this chapter we will examine which aspects of mobility actions are decisive with respect to determining
whether VETPro profit from them on an individual level or not. Some of these factors are based on the individual
VETPro and his or her motivations. Some factors are external: for example the objectives of the institutions, the
attitude of institutional management towards mobility actions or the circumstances associated with mobility ac-
tions, e.g., preparatory activities, reception at the host institution, etc. This analysis was based on the above
mentioned combined indicator describing overall impact on VETPro.
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Benefit to VETPro from mobility actions are at a particularly high level when (see Table 6.2) the following apply:

¢

during the mobility action, they have the opportunity for the regular exchange of experiences with other
participants; the receiving institution was a good/ appropriate choice and the reception from the employees
was positive.

when it was possible to apply newly acquired competencies, experiences, processes etc. in their
teaching/training.

when the VETPro motivation for participating in the action was that of improving their own professional
skills, expanding their own technical knowledge and become acquainted with new curricula and methods.

when a climate of innovation prevails at the home institution and the management there is expanding its
spectrum of activities, wants to internationalize its educational offerings and is interested in having
employees broadening their horizons.

when colleagues also regard the mobility as being a positive input.
when preparation - when possible in groups - took place and was of high quality.

when one objective of the VETPro is that of persuading their superiors, authorities and ministries that
mobility is important for the improvement of the teaching and the enhancement of the instructional

competencies.

Table 6.2: Factors supporting benefits to VETPro at the individual level from mobility actions

Factor Effect
Sufficient opportunities for exchange with other participants +++++
Suitability of the host institution +++++
Contents of the measure can be used in the classroom +++++
Positive reception from colleagues at the host institution +++++
Opportunities to exchange experiences with those responsible for training +++++
Motive of expanding professional skills ++++
Goal of becoming acquainted with new contents and methods ++++
Goal of increasing professional expertise ++++
Institution wants to extend its range of activities ++++
Institution wants its employees to widen their horizon ++++
Institution does not want to internationalize its activities ++++
Interest of the management ++++
Colleagues do not see mobility as an important input ++++
Quality of preparation ++++
VETPro wanted to show their superiors that mobility actions can be useful ++++
VETPro wanted to show the authorities that mobility actions can be useful ++++
Follow-up in the form of discussions with professional organizations +++
We developed a further education plan for the mobility action +++
Preparation for measures +++
New training elements are evaluated in the institution +++
Increase skills by teaching during the mobility action +++
Follow-up in the form of discussions with local/regional authorities +++
Discussions with ministries +++
Goal of the mobility action was to bring the training system up to European standards ++
Increase skills during the mobility action through tandem partnership ++
VETPro were motivated to develop a mobility action ++

The concept for the mobility has been developed by the institution ++
Were motivated to develop such measures ++
Previously participation in mobility +

Source: WSF; online survey of VET professionals 2009

Further important factors promoting benefits to the individual from the mobility actions are:

¢

¢

¢

Participants developed their own continuing training plan as a foundation for the mobility.

Follow-up activities took place with professional organizations.

New education elements in schools, companies and other educational institutions are regularly evaluated.
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¢ Acquisition of competencies during the actions came about through active teaching and/or tandem
partnerships.

¢  Follow-up activities in the form of discussions with ministries, school authorities and other local or regional
institutions took place.

It must also be emphasized that VETPro assess the results and effects of mobility actions for themselves person-
ally as being very high in cases where the objective of their stay abroad was that of influencing ministries, school
authorities etc. Thus, they had the clear notion that Long term innovations in VET can only be realized when
those institutions are also involved and support the programme.

Bottom-up-processes lead - as mentioned above - not only to positive affects for the VETPro themselves, but also
to positive effects for the institutions and at the level of VET-systems. These processes are explained in detail in
the Chapter VII. Examples for such effects are: home educational institutions are more likely to follow an interna-
tionalisation strategy; the institutions are anchored more firmly in transnational networks or new curricula are in-
troduced in the VET. However, such processes are not sufficiently widespread, thus it is important that the VET-
Pro and institutions be supported in these efforts.

The expert interviews revealed following (further) important factors that help the mobility actions for VETPro to
be a success:

¢ Interest on the part of the VETPro in introducing experiences gained during mobility projects in instructions
and transmitting them to colleagues, is crucial. Only if the colleagues also support implementation activities
and successes in instruction can be rendered visible, will VETPro and their institutions benefit in the longer
term.

¢ In the absence of systematic follow-up activities of mobility projects — such as for example building platforms
for internal transfer training of the teachers/trainers - the impact of mobility actions fades rapidly. Measures
allowing teachers and trainers to review the experiences of mobility actions in a team and derive from them
an implementation strategy and objectives are especially successful.

¢ Local networks for the joint development of mobility concepts and for the further development of
experiences gained in LdV-projects are another variable which supports the success of such actions.
Networks which have the objective to bring together participants with mobility actions from various
institutions in the network enhance the benefit of the mobility: both in regard to the design of mobility
projects and with regard to dissemination.

¢ That the school authorities take on a positive and active role is the central prerequisite allowing teachers to
draw on their experiences in classes, as well for a successful implementation of innovations in the institutions
and the systems of VET. A more intensive exchange among a larger group of colleagues is only possible with
the support of the school administration. The integration of the school administration is crucial; without it,
reform processes only take place on a small scale within a small group of colleagues.

¢+ The impacts of mobility are especially great if VETPro and project providers have previous experience with
mobility actions. Lack of experience and associated lack of international contacts reduce the success of the
actions.

¢ The transfer to one's own institution is too often left up to the personal commitment of individuals. VET
professionals need more time- and material resources — to prepare measures properly. It was often reported
that the school administrations view trips abroad in a positive light but do not offer their VETPro any support
for the follow-up and/or the result transfer or also failed to allow them sufficient time in that context. This
means many of the participants are left to their own resources following their trip abroad.

+ Group size is not always well selected. In relatively large groups there is a danger that the transfer of
knowledge only takes place via lectures. Smaller groups or individual-based designs are better, for example
the “shadowing” in which one VET professional accompanies a colleague in the host country for several days.
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¢ In general, projects are of particular benefit for VETPro and also the institutions, if the training institutions
initially identify a problem and then design mobility projects to contribute to finding a solution for that
problem. However, this requires on the one hand that VETPro and institution management undertake clear
problem analysis and define their objectives together. It also requires that the destination country, the host
institutions and the methods of knowledge- and skills acquisition be selected with great care.

6.7 Joint strategy of VET professionals and institutions

The conditions under which VETPro benefit from mobility actions personally and in their education- and/or train-
ing activities were discussed above. Among other things, it emerged that such effects are especially high when
the management of the schools, training companies and other education institutions show an interest in interna-
tionalizing their offerings. This interest is promoted to no small degree by increasing competition between educa-
tion providers. It is also important that the management from educational institutions deliberately uses experi-
ences from abroad to enhance the quality of their curricula. Furthermore, it should be emphasized that a positive
attitude on the part of institutional management has greater influence on the level of benefits that VET profes-
sionals gain from their mobility as individuals, than does acceptance on the part of their colleagues.

In this sub-section we will take a close look at how the professional interests of the VET professionals can be
linked to those of the respective institutions, so that VETPro-mobility will become a "joint project" of VETPro and
vocational schools, training companies and other educational institutions.

Based on the analyses, surveys and interviews conducted, the current situation can be characterized as follows:

¢ At a significant portion of institutions such a "common project" of VETPro and the management is already a
well-established practice. The vast majority of the VETPro surveyed, specifically, around 70%, came from
such an institution.

¢ The second group is made up of educational institutions, in which individual VETPro try to further
internationalize training and education and innovate IVET and continuing training, but are rather inhibited
than supported in that respect by the management.

¢ The third group currently represents the vast majority of institutions. In these institutions, management is
not interested and the VETPro are accordingly not committed and probably not sufficiently informed.

A clear quantification of the importance of these three groups of institutions is not possible, since essentially, we
have information only concerning the first group, the project providers were also surveyed there. We estimate
that the first group represents a maximum of 20% - 25% of all educational institutions; among training
companies the share may be even lower. The second group probably accounts for a similar percentage. Thus, we
would estimate that the third group represents over 50% of all institutions.

This differentiation of the current situation makes it clear that the objective of arriving at a situation in which the
VET professionals and the management pull in the same direction can only be achieved using a combination of
activities and instruments and by involving not only, VETPro and the management of the educational institutions,
but also the responsible ministries, school and local authorities and the social partners.

The first group, the institutions in which the management and the VET professionals are generally very commit-
ted and motivated, may offer a "blueprint" for the development of successful strategies in the two other groups.

During the approximately 15 years in which VETPro-mobility has been promoted through the Leonardo da Vinci
programme, considerable changes concerning the content and objectives of mobility actions have occurred. If ini-
tially the focus was on establishing contacts, getting to know one another and visiting one another to get infor-
mation about other VET-systems, VETPro-mobility today has a different quality. In addition to establishing con-
tacts to prepare mobility actions for trainees and pupils, today VETPro mobility, in the framework of specific pro-
jects, contributes to finding solutions to problems faced in the educational institutions and to the further devel-
opment of methods and contents. The lattermost aspect above all- for example the integration of more interna-
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tional skills in training - should be emphasized, because at issue are not “only” reactive measures but active
measures as well, which are intended to seize existing opportunities.

The study has shown that it is possible to create a positive atmosphere for VETPro-mobility in the institutions - in
the sense of joint approach on the part of VET professionals and the management of the institutions - when all
participants, if possible, are aware that mobility can make a contribution to the solution of existing problems and
can lead to improved results of training activities. In more specific terms, this means that before considering mo-
bility actions institutions should perform an analysis on their strengths and weaknesses mobility actions. That
analysis may determine where there are concrete problems that can be solved - for example better integration of
and better results from young people with migration background in the training. Alternatively, it might determine
how the institution in question can extend its offerings. Thus, the initial focus should not be on the objective of
gathering experiences abroad in general, but instead on a joint inventory and status assessment which can be
drawn on to develop a solution strategy, one element of which might then be VETPro mobility. This approach also
has a contribution to make towards restricting or even preventing reservations held by some colleagues or the
management because it could counter the creation of the widespread idea that VETPro-mobility is a sort of tour-
ism. VETPro-mobility that is based on this type of analysis of the situation tends to be viewed as an important in-
strument rather than as an individual preference.

In specific terms, this means that VETPro initial work together with the management of the institutions, to deter-
mine where strengths and weaknesses lie. They might, for example, address the following aspects:

¢ Intercultural education

+ Integration of pupils and trainees with a background of migration
¢ Improvement of the training of VETPro

¢  Continuing training of VETPro

+ Development of curricula with international contents

+ New development or extensive adaptation of training courses, e.g. in early childhood education or geriatric
care

Ideally, based on this analysis on the strengths and weaknesses, a joint project for VETPro and the management
of the respective institution would be developed and an analysis of where and to what extent mobility by individ-
ual teachers or trainers makes sense would be undertaken. Regarding the subject continuing training, it would be
worth considering a joint continuing training plan for the VETPro under which (individual) VETPro would travel
abroad and then disseminate their experiences (initially) within the home institution. Another example concerns
training in geriatric care or the early childhood education: in many European countries there are no or only rudi-
mentary experiences in those areas, whereas elsewhere - for example in Scandinavia — well established training
courses have existed for a long time. Stays abroad by VETPro could be of great use in this context in the estab-
lishment of new training courses or the adaptation of existing courses to meet the new challenges.

The increasing competition between the educational institutions mentioned above could be another approach for
a joint project by VETPro and the management. After all, job security at a particular institution is also related to
that institution’s ability to compete with other educational institutions.

These explanations have shown that the preparation and the right choice of the destination countries are ex-
tremely important for VETPro mobility. Mobility will only be accepted, if the result of the mobility is assessed as
being helpful by both the colleagues and the management of the institutions.

However, conditions at most institutions are not that favourable. I.e. the stance of colleagues and/or manage-
ment towards mobility is rather sceptical or they reject it outright. However, despite this, it is possible to transfer
the experiences from the first group to such institutions. Committed VETPro should combine their mobility actions
with a strengths/weaknesses analysis and explain what benefits the trip abroad can offer for everyone involved
before departing on the mobility action. It is even more important though that an appropriate follow-up activity
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takes place in the institutions. It has emerged that it is helpful if the VETPro, who called themselves "lone fight-
ers" in the survey, design projects that include other colleagues. The trips abroad do not have to take place at
the same time, but can be distributed over a period of multiple months of the school year in conjunction with an
overall strategy. Such a solution also helps make it possible to divide the necessary work as substitute
teacher/trainer among all persons involved, i.e. feelings of envy and annoyance that arise when only one person
travels abroad, because other staff have to take over their instructional duties.

It is particularly difficult to anchor mobility in institutions where, neither VETPro nor the management has previ-
ously participated in mobility. The key reasons for this have not been fully established. Probably, however, at is-
sue is a combination of indifference, lack of information and general rejection due to reluctance to put forth the
effort associated with mobility actions. In addition, the political arena often fails to advocate internationalization
of training sufficiently.

At the concluding workshop in Brussels, a proposal was made that the inclusion of to individuals currently in
trainer- or teacher training more strongly in mobility projects be used as a means to overcome inactivity on the
part of institutions and VETPro. Two advantages are associated with that approach. The first is that, as experi-
ence has shown such individuals exhibit a high degree of interest in initiating their own mobility projects when
they take up positions teachers or trainers, Furthermore, they bring with them know-how about developing pro-
jects and writing applications.

Without the support of VET policy such bottom-up-processes can make only a limited contribution to changing
the atmosphere of institutions that tend to resist mobility. The companies can also make an important contribu-
tion by exerting pressure at the political level and at institutions to anchor more mobility in training. Companies
and the political arena - this was revealed by the surveys of the VETPro and the providers — now pursue this ob-
jective with greater intensity, although not yet on the scale required. Interestingly enough, the ministries of la-
bour and the ministries of trade and commerce of the individual countries are more open-minded about this ob-
jective than are the ministries of education.

Here we can see an important future field of activity for the national agencies. For example, in cooperation with
the responsible ministries, mobility counselling agencies could be established on the level of states and regions.
Exemplary in this respect is the mobility counselling agency of the German federal state Hamburg, which, since
2000, has been supported with the funds of the ESF from the Hamburg Ministry for Labour and Economic Affairs.
It has the explicit objective of encouraging schools and training companies to enhance the mobility of VET pro-
fessionals and young people and to support them in the development of projects - including LdV projects. The
project receives non-material support from large enterprises in Hamburg, the Chamber of Industry and Com-
merce and the industrial associations. The ministry associates another goal with its support of this project as well,
that of increasing the prominence of the German federal state of Hamburg as an international centre.
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VII. Impacts of VETPro-mobility on institutions

Key facts in brief:

The providers of LdV mobility projects are mainly vocational schools; these account for 41% share. In second
place are continuing training institutions (13%). Organizations that can be assigned to the corporate sector ac-
count for of 15% share of “industry-linked” organisations.

Project providers of VETPro-mobility comprise both smaller and larger institutions. Overall, a balanced size struc-
ture can be identified among providers.

From the perspective of the project providers, LdV is the central programme for the support of the professional
mobility of trainees and VETPro. The function of LdV as a catalyst is particularly emphasized. The programme has
an important pilot function: New approaches - not only due to the openness of the subject - can be developed
which can be transferred later on into mainstream education (other programmes).

VETPro who participate in mobility confirm that their institutions have atmosphere climate of innovation. 72% of
the providers and 67% of VETPro report that an attempt to create atmosphere climate of innovation in their insti-
tutions by regular cooperating with school authorities and professional associations, local and regional authori-
ties/administration etc. The proportion of schools/institutions/companies in which the management tends to op-
pose more transnationality in VET was approximately one fifth.

In almost half of the institutions there was a change in “philosophy” (45%) as a result of mobility projects, i.e.
predominantly more innovative, open atmosphere was created, and new ideas are not just dismissed but actively
picked up on. Network-building has increased and new curricula and methods are being introduced.

The following impacts of mobility actions are worthy of special note:

¢ 55% of the VETPro home education institutions pursue an internationalization strategy (sum of “completely
true” and “true” responses).

¢ The participation of employees' institutions is an important factor in improving the quality of VET (55%).
¢  The institution is anchored more firmly in international networks (48%).

¢ Introduction of new training elements in continuing training (45%).

¢ Application of new teaching- and learning methods (45%).

¢ There is a continuing training plan for VETPro (39%).

In contrast VETPro reported only marginal impacts on the educational institutions, school authorities and cham-
bers of industry and commerce/of crafts etc. Only 25% of VET professionals noticed an improvement in that area.
Improvement in the provision of financial, material and personnel resources occurred only rarely (21%).

The impacts of VETPro-mobility on schools, training companies and other educational institutions are influenced
decisively by the strategy of the institution concerned. The impacts of VETPro-mobility are significantly higher in
those institutions here the management pursues the following objectives: the enhancement of the continuing
training opportunities for employees, the improvement of the quality in VET, the qualification of trainers and
teachers or an internationalization of VET opportunities.. Furthermore, the acceptance on the part of and the
support from school authorities, ministries and social partners are decisive factors for Long term positive impacts
by mobility actions on institutions.

Furthermore, the acceptance of and the support by school authorities are decisive factors for Long term positive
impacts of mobility actions on the institutions.

The institutions profit also more intensively from VETPro-mobility over the long term, when follow-up activities
were organized internally and externally.

At the level of the institution VETPro-mobility has primarily the following positive effects:

¢ The attractiveness of the school, the company etc. as a VET-institution is enhanced. Schools and educational
institutions are able to better present themselves on the increasingly competitive educational market.
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+ The institutions which take part in VETPro-mobility tend to have a climate of innovation, thus the experiences
are in many cases quickly implemented in terms of new teaching- and learning methods and in terms of new
training elements.

¢ In these institutions the quality of VET increases significantly.

¢ Many partnerships and networks are launched and their sustainability encouraged. Networks, whose
activities extend beyond mere mobility activities, have a high multiplier effect.

The implementation and dissemination of mobility experiences are impeded by:
¢ Lack of resources for a targeted dissemination strategy.

+ Inadequate provision of both personnel and materials for implementing innovations at the respective
institutions. In this context we should also point out that when VET professionals take part in stays abroad,
substitutions must be organized. In case of a limited staffing, colleagues must then take on an additional
workload, which can lead to acceptance problems.

¢ A high number of different stakeholders involved the development and reform of training courses that
obstruct one another.

+ Inadequate systematic follow-up by superiors and school administration.

¢ It should also be mentioned here, that in most institutions only a part of the VETPro take part in mobility
(the elite), this leads in some cases to feelings of envy amongst the colleagues and can also impede the
implementation of the results.

7.1 Structure of the providers of VETPro-mobility projects

The providers with LdV mobility projects are primarily vocational schools, accounting for a 41% share. In second
place, with a considerably smaller share, are continuing training institutions, 13% (cf. figure 7.1). Universities/
universities of applied sciences and companies each account for 8% of providers. The chamber of industry and
commerce and the chamber of crafts account for 5% and 4% of providers are school authorities/ministries or
other public institutions.

Grouping providers, which can be defined as belonging to the business sector, the share of “business linked pro-
viders” is 15%. This corresponds almost exactly to the share of VETPro coming from the corporate sector. Again,
that circumstance highlights the fact that while vocational schools are represented in sufficient numbers in mobil-
ity actions, the corporate sector and the continuing training providers do not participate in LdV mobility to the ex-
tent that would be required for the upcoming reforms within the framework of the Lisbon processes.

Project providers for VETPro-mobility are in both small and large institutions; overall the structure is balanced.
Below is the specific structure of project provider sizes, by the humber of employees:

¢+ Up to 50 employees 30%
¢+ 51 to 100 employees 23%
+ 101 to 250 employees 23%
¢+ 251 and more employees 24%

Some of the VETPro-mobility providers organize mobility actions offering VET professionals from other institutions
the opportunity to travel abroad in addition to their own employees. 43% of the organizations organize mobility
only for their own employees, another 29% mainly for that group. Almost 30% of providers organize mobility ac-
tions predominantly for external parties (collective projects). Those include mainly vocational schools, institutions
for continuing training, but also some companies and other business-linked organisations.

The majority of providers had previous experience with the organization of VETPro-mobility actions. Approxi-
mately 16% have been active in this area since the 1994-1999funding period, 28% joined between 2000 and
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2003 and 34% submitted their first application between 2004 and 2006. The proportion of providers that first be-
came active in 2007 is 19%. All in all, there is a reasonable mix of experienced, old organizations and newcom-
ers.

Figure 7.1: Structure of the providers of VETPro-mobility projects, in %
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Source: WSF; online survey of VETPro project providers, 2009

Most project providers organize mobility actions for VET professionals on a small scale. Only 40% had sent a
maximum of 10 VETPro for a stay abroad in recent years, for 27% of the organisations this figure was between
11 and 20 persons and 25% made it possible for 21 to 50 persons to spend time abroad. Project providers, which
have sent a larger number abroad (more than 50 VETPro) form something of an exception, at only 10%.

For most project providers VETPro-mobility complements the mobility of trainees and pupils. In the last five years
the project providers have sent noticeably more trainees than VET professionals to mobility actions. During that
period, 40% of the project providers sent more than 50 pupils and trainees abroad. A further 28% sent between
21 and 50, and 16% sent between 11 and 20. Only very few project providers sent a very small number of train-
ees (up to 10), namely 16%.

7.2 The importance of the Leonardo da Vinci programme from the perspective of the project providers

From the point of view of the project providers, LdV is in most countries the central programme for the funding of
professional mobility of trainees and VETPro. Above all, the function of LdV as a catalyst is emphasized. Although
compared to other funding instruments - e.g. EU Structural Funds and especially the ESF - the programme has
access to relatively modest funds, it still has a pilot function. The basic thematic openness of the programme of-
fers a chance to develop new approaches, which can then later be transferred into the mainstream funding (of
other programmes).

The demand for LdV mobility actions by VET professionals usually noticeably exceeds the funds available. Among
the project providers surveyed, 68% reported that they could definitely organize more mobility actions for VET-
Pro, if more financial resources were available. On average, project providers already active in this area could ex-
tend their programmes by almost 40%, if they had more resources. Added to that is the capacity of the project
providers whose applications were not approved and hence could not be included in the online study. In other
words, there is considerable potential on the part of project providers to expand offerings of VETPro-mobility.
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A further strength of the programme is the implementation structure, i.e. the national agencies. The work of the
national agencies is assessed either as very good or good by 85% of the surveyed LdV project providers (see
Figure 7.2).

Figure 7.2: Assessment of implementation of the LdV programme by the project providers (net dif-
ference between positive and negative assessment, in %)
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If one sums up the positive and negative evaluations of the project providers for particular elements of the LdV
programme, then it becomes evident that in addition to the work of the national agencies, the clear strengths are
the clarity the selection criteria at a national level and the financial side of the programme. However, the duration
of the application procedure was not assessed positively.

In conclusion, the following strengths and weaknesses can be identified regarding the structure and implementa-
tion of the programme.

Strengths:

¢ Openness of the programme in regard to content and participants

¢ Programme regulations are simple and are known from the outset. The rules are valid Europe-wide for:
Calls for applications

Applications

Execution/documentation

Payments

Requirements

Funds are paid out promptly

Weaknesses:

+ Insufficiently systematic and/or effective transmission and direction of transmission
+ No resources designated specifically for the dissemination of the knowledge gained

¢ The finances regarding travel and accommodation costs are not flexible enough, so that funds cannot be
spent or certain destinations cannot be reached

O O O o o o

Impact of the LdV-Programme on the quality of vocational education and training systems 44



Amongst the weaknesses listed emphasis should be placed above all on the aspect of the still insufficiently sys-
tematic transmission operations. In the preceding section we explained that the VETPro are able to encourage
bottom-up processes in their institutions and in the VET-systems. And that - if this occurs —changes can be
achieved where innovation experiences are disseminated. However, the VETPro and their institutions require
more support for that.

7.3 Importance of a positive climate for innovations in schools and companies

This section presents an analysis of how VET professionals and project providers generally assess the experiences
of their institutions with trips abroad. In other words, it examines whether the institution has a climate favourable
to innovation and whether in some cases third parties - e.g. school authorities or ministries - react in either a
supportive or inhibiting manner.

First, we should point out that VET professionals and project providers both assess the climate in their institutions
as innovative; the project providers give a somewhat more favourable assessment than do the VETPro, but the
differences are fairly minor.

Figure 7.3: Experiences in VETPro institutions/companies with trips abroad, in %
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Project providers as well as VETPro both describe their institutions as having a very innovative climate: 72% of
the project providers and 67% of the VETPro report that in their institutions there are attempts, through regular
cooperation with school authorities and professional associations, local and regional authorities/administration
etc., to create atmosphere climate of innovation.

The proportion of schools/institutions/companies in which the management tends to oppose more transnational2
mobility in VET is approximately one fifth. The finding that the mobility actions have contributed to important in-
novations in continuing training (73% of the project providers and 63% of the VETPro), must be further empha-
sized.

When evaluating these results one should consider the fact that both project providers and mobile VET profes-
sionals are to some extent a kind of elite. Those who organize the mobility actions and those that participate in
them tend to be convinced of the necessity and usefulness thereof and are more likely to be in a position to im-
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plement innovations in their own institution. This means that the described results cannot be transferred to all
higher education institutions and VETPro. However, it is apparent that mobility actions do lead to important inno-
vations in continuing training when institution managers are convinced of their usefulness.

As far as implementing new elements and methods for VET are concerned, the colleagues of the mobile VETPro
and the employees in the institutions of the project providers are highly motivated (each approx. 70%). However,
in around 20% of the cases, institutions reported that some of VETPro resisted attempts by the institution man-
agers to introduce changes. This shows that there is some opposition from the sphere of employees of the insti-
tutions, but according to the statements by both the VETPro as well as project providers, that opposition is not
very great. The same — as stated above —was found to be true for the role of the management. Around half of
the VETPro and 44% of project providers further report that in a deliberate lobby campaign was and is under-
taken at their schools, companies, institutions, etc to obtain support and resources for innovations in IVET and
continuing training.

However, there are obvious obstacles which stand in the way of improvements to VET. Above all, the limited fi-
nancial resources: this point was mentioned by 57% of the VET professionals and 39% of project providers. The
fact that the project providers were less negative in this assessment can be explained by the fact the VETPro
population surveyed included a large number of participants whose employers/institutions did not administer the
mobility actions themselves. Project providers that are more familiar with project acquisition seem to be in a bet-
ter position to mobilize additional funds. Furthermore, the observation can be made that approximately one-
fourth of the VETPro surveyed complained that the responsible educational authorities took a rather negative
stance towards innovations in continuing training.

The findings concerning the attitude of companies and schools as well as higher education institutions were con-
firmed by the statements of the VETPro surveyed in response to the question asking for an evaluation of the in-
terest on the part of the institution management and of the respondent’s direct supervisor in its employees taking
part in mobility actions. The results, presented in Figure 7.4, reveal that both supervisors and institution man-
agement consider the mobility of their employees in a very positive light. In around 80% of the cases their inter-
est was evaluated as either very high or high. Around 13% of the institutions, companies and schools were re-
ported to show very little or no interest at all. This, again, confirms the above-mentioned finding that the man-
agement of only a relatively small number of schools or institutions considered mobility in a more negative light
or even attempted to prevent VETPro from participating in a stay abroad.

Figure 7.4: Interests of the institution management and supervisors, for the VETPro to participate
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A differentiated examination of the LdV participating countries is presented below, addressing the question of
where school authorities tend to prevent (or want to prevent) mobility with greater frequency and how the insti-
tutions oppose the mobility of their employees.

Figure 7.5: Problems with school authorities during the implementation of innovations - in % of
VETPro
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Opposition from school authorities and other institutions that have similar control duties and responsibilities is
particularly great in the EU-12 (29%) and in the EEA EFTA countries and Turkey (28%), and somewhat lower in
the EU-15, where only 23% of the VET professionals reported such obstacles.

The presence of problems with school authorities varies greatly among the individual countries. They are com-
paratively infrequent in Portugal, France, Germany, the Netherlands, Finland and Denmark. In Greece, Hungary,
the Czech Republic, Poland, Spain and Turkey, they were reported at an above average rate. VET professionals
from Lithuania, Romania, Malta and Slovakia reported facing particularly large problems.

As far as the role of the management of the individual institutions is concerned, no differences between the old
and new member states emerged that are worthy of not. Even when broken down by individual country, the dif-
ferences are certainly not as pronounced as is the case with regard to role of the educational authorities. Overall,
a total average of 70% of the VETPro reported that the management of their institutions considered transnational
measures in a positive light, while this figure for the Czech Republic and Denmark was only 62% and in Hungary
63%. The VETPro in Belgium, Finland, Iceland, Malta and Slovakia received particularly great support from man-
agement.

The survey of the VETPro about the role of the school authorities and management revealed that the problem is
not as a rule that of institutions” management, but rather, that in many countries the school authorities act in a
rather restrictively manner.

In the following, the central motives on the part of higher education institutions for transnational engagement are
analysed. Here the data stemming from the survey VETPro and that of project providers are again very similar.
The following is worthy of emphasis (see Figure 7.6a):

¢ From the perspective of the VETPro, as well as that of the providers, the central motive for implementing
mobility actions is to allow teachers and trainers to expand their skills (90% of project providers and 81% of
VETPro).
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83% of the VETPro and 90% of the project providers reported that giving the employees an opportunity to
broaden their horizons was a motive for the institutions.

According to assessments made by the VETPro, almost 80% of the institutions want to increase the quality
of education.

Almost two-thirds of the institutions also pursue the objective of contributing to the internationalization of
their activities/programme through transnational mobility actions.

Another important motive for the institution is to expand and improve continuing training programmes for
their employees (84% of project providers and 72% of VETPro).

Similarly high is also the objective of the goal of creating or further developing international networks. (87%
of project providers and 76% of VETPro).

For the providers, the following two motives were assessed as especially important (see Figure 7.6b):

¢

¢

Enhancement of international transparency of vocational degrees (62%)

Increasing opportunities on the market (63%)

Furthermore, the project providers also pursued to some extent the objective of influencing their national educa-
tion system. This applies to 50% of the project providers surveyed, by their own report.

It emerged that the following motives are in the foreground for the institutions that send their VET professionals
abroad:

¢

Firstly, the desire to improve the quality of their own education offerings and expanded them to include
international curricula. Mobility actions represent an important instrument to enable employees to expand
their competencies broaden their horizons. This means that both experiences gained abroad are deliberately
drawn on both in the development of mid and Long term strategies of institutions and in the development of
continuing training plans and facilities for employees.

Secondly, the expert interviews and the workshops supported this — one result of the reforms of VET
systems in many member states over the last few years has been more competition among higher education
institutions. There is a general Europe-wide trend that policies are allowing schools and education
institutions more flexibility. As a consequence, the spectrum of offerings and services of education
institutions is now considerably broader than it was 10 or 20 years ago. In addition, falling student numbers
are causing increased competition among vocational schools in many European countries. Since education
institutions want to attract the good and/or high performing pupils, they have to distinguish themselves from
other schools in a positive way. In this context, an international orientation offers a way of increasing an
institution’s appeal. More strongly international-oriented curricula and the opportunity for pupils and trainees
to participate in mobility actions, therefore, increasingly belong to the marketing instruments of the
institutions.

The experts pointed out that strong differences exist in this context among sectors and with respect to com-
pany size. The education institutions or companies from the tourist sector and other branches with an inter-
national orientation and those that are very active abroad - e.g. the logistic branch - market their interna-
tional offers very aggressively. Companies and educational institutions which are orientated more towards
national markets or traditional professions are only gradually starting to understand the opportunity repre-
sented by international offerings.

Thirdly, and at issue here, too, is a marketing tool at least to some extent, is the motivation on the part of
vocational schools and other education providers to better meet the requirements of the job market. This
issue played a prominent role at the concluding workshop. Many experts pointed out at various times that
demand from, or rather the needs of, the corporate sector should have a stronger influence in the design of
international educational offerings and mobility measure. That sector would then, it was suggested, be more
willing to participate in Leonardo da Vinci mobility actions and send both their trainers as well as their
trainees abroad.
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Figure 7.6a: Motives of education institutions when VETPro, trainees and pupils participate in mo-
bility actions - in % of VETPro
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Figure 7.6b: Motives of education institutions when VETPro, trainees and pupils participate in mo-
bility actions - in % of project providers
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7.4 Impacts of mobility actions on institutions for vocational education and training

An important assignment of this study was to work out how LdV mobility actions affect the individual schools,
companies and other education institutions, i.e. how mobility can contribute to the modernization and innovation
of VET and which inhibiting and supporting factors are at work. In the preceding subsections, we have shown
that institutions which participate in LdV mobility often possess a general climate of innovation. The management
level, as well as the employees, predominantly supports these efforts. The environment is described as being en-
couraging rather than inhibiting, even though educational authorities are (still) to some extent inflexible and don't
(want to) recognize the significance of an international orientation in VET and of the adaptation of new training
methods. The following figures, 7.7a to 7.7c, present the impacts of mobility actions on schools, companies and
other VET institutions as observed by VETPro as well as project providers of mobility actions.
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A central result of this analysis is that almost all possible impacts increase the positive effects of mobility actions
over time. On average, these effects have increased (cf. Figure 7.7a) by about 5 percent (measured by the share
of VETPro, who observed such changes). If one next considers the effects of mobility actions identified by VETPro
as being Long term then the following impacts should be stressed:

¢  Educational institutions which participate in VETPro-mobility pursue an internationalization strategy (total of
“absolutely true” and “true” answers) (55%).

¢  Participation of the institutions' employees is an important factor in improving the quality of VET (55%).

¢  Participation of the institutions' trainees and pupils is an important factor in improving the quality of VET (55%).
¢+  The qualifications of the VET-personnel were enhanced (57%).

¢ The institution is anchored stronger in international networks (48%).

¢+  The “philosophy” in my institution has been transformed (45%).

¢ New curricula in VET were introduced (45%).

¢+ New teaching- and learning strategies have been implemented (45%).

¢ There is a continuing training plan for the VETPro (39%).

+ International skills are part of examinations (32%).

In the view of VET professionals, the effects of the following were low:

¢ The influence of the educational institutions on the school authorities/chambers of industry and commerce/of
crafts etc. Only 25% noticed an improvement here.

+ Improvement of financial, material and personnel resources was rarely seen (in only 21% of the cases).

+ Similarly the organization plans of the institutions were adapted only seldom (26%).

The VETPro-mobility project providers assessed the effects in a similar way; however their assessment was
slightly more favourable than that of VETPro. This is primarily due to the fact that approximately a third of the
VETPro come from institutions which neither design nor administer mobility projects themselves. At such institu-
tions, the effects of mobility actions may be lower to no small degree because fewer employees participate in
mobility and because the mobility projects had not been correctly adjusted to reflect the strategies of the respec-
tive institution. On the other hand, the management of an institution - at which the provider survey was aimed —
is in a better position to evaluate some aspects, for instance because they maintain more contact with other VET
institutions (authorities, chambers of industry and commerce/of crafts, companies etc.). From the point of view of
the project providers, the following institution-specific effects resulting from LdV mobility can be highlighted:

+ LdV mobility immediately leads to an enhancement of the competencies of training personnel (75%).

+ Participation of employees in mobility is an integral part of the measures to improve the quality of continuing
training (71%).

¢ The institution pursues an internationalization strategy (65%).

+ New curricula were integrated into the existing courses (58%).

¢ The institutions are anchored more strongly in the European networks (59%).

¢ New teaching and learning methods are put into use (56%).

¢ In 37% of the institutions new courses were created.

+ In 32% of the institutions, international competencies have become a part of the exams.

According to the responses from the providers, mobility actions had little impact with respect to adapting the staff

appointment scheme to reflect the new challenges (34%), financial resources (31%) or the amount of influence

on the educational authorities/chambers of industry and commerce/of crafts etc. (38%)(cf. figure 7.7c). Hence,

the impacts of VETPro-mobility affect schools, companies and other education institutions in particular with re-

gard to quality improvement, a stronger internationalization of VET, the introduction of new curricula in existing
training courses and the use of new teaching and learning methods.
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Figure 7.7a: Effects at the institutional level as assessed by VETPro, in %
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Figure 7.7b: Effects at the institutional level today as assessed by VETPro, in %
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Figure 7.7c: Effects at the institutional level as assessed by project providers - in % of the project providers
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The implementation of new VET courses occurs rather infrequently, it applied to only 21% of the institutions. One
reason for this is that, as a rule, it is not the education provider but others such as ministries, school authorities
or social partners that make decisions regarding new training courses. On the other hand, schools and education
institutions have more freedom in the implementation of new teaching and learning methods. This is also true for
the integration of new learning elements in existing training courses, provided the overall specified training
schedule allows some flexibility (e.g. time).

Below, there is an analysis of two of the key impact dimensions with respect to whether and how these differ
among the LdV countries: the effects “participation of employees in mobility is an integral part of the improve-
ment of quality of VET” and “the influence of our institution on school authorities/chambers of industry and com-
merce/of crafts etc. has increased” (see Figure 7.8).

The influence of school authorities, chambers of industry and commerce/of crafts etc. on VET professionals varies
considerably among LdV countries. The institutions in Poland, Germany, Belgium and Latvia - according to the as-
sessments made by the VETPro surveyed — are not very receptive towards innovations. One expert outlined this
as follows: “Just a few years ago they thought mobility was redundant, now we encounter benevolent passivity.
We inform [them] regularly about our new experiences, but we have never received a response”. This means that
the atmosphere has indeed changed, and that there is considerably less opposition. However, one can only hope
for some sporadic support or willingness to act upon innovations.

Figure 7.8: Importance of mobility as an instrument to improve the quality of education in the in-

stitutions, as well as the influence of the institution on school authorities, chambers of
industry and commerce/ of crafts etc. - in % of VETPro
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The authorities in Hungary, Norway, Italy, Bulgaria, Spain as well as the Czech Republic are, according to the es-
timation of VETPro, rather reluctant. The exertion of influence through discussions, experience reports etc. is only
possible to a limited extent. However, the situation is better in the first group of countries.

A third group of countries, from which the VETPro reported that their institutions acquired a greater influence on
school authorities, chambers of industry and commerce/of crafts etc. as a consequence of the mobility experi-
ences, comprises the UK, the Netherlands, Sweden, Estonia, Romania, Greece, Turkey and Malta.

It can be concluded from the survey results, that there is a particularly innovative atmosphere in Denmark, Slo-
venia, Finland, Slovakia, Lithuania, Portugal and France. In these countries, at least, the responsible authorities
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are relatively open for suggestions from schools and other educational institutions that originate from mobility ac-
tions.

The overall analysis of the effects of mobility actions involving VET professionals shows that VETPro and the pro-
ject providers evaluate these almost identically. However, differences do emerge with respect to effects over a
longer time frame... Whilst the VETPro saw almost no long term changes, in the view of the project providers, the
Long term effects of the measures were stronger than Short term effects (consistently 10 percent or higher).

Participants reported that impacts that were not felt in the first year after the measure, did not occur later either.
This is probably related to the fact that, VETPro are especially motivated immediately after their stay abroad, as
they have profited considerably personally from the actions.

The increase in impacts from the perspective of project providers can be traced to the fact that the dissemination
and implementation of the results within the institutions cannot be carried out in a short time and hence the (fi-
nal) effects can only emerge over a longer time frame.

The institutions profit chiefly from VETPro-mobility with respect to a quality improvement of IVET AND CVET of
their own education personnel (approx. 60% of the VETPro and approx. 70% of the project providers) (Total of
“very great” and “great” effects: share of responses in %) (see Figures 7.9a and 7.9b).

The impacts on CVET tend to be higher than on IVET (on average 12 percent points). However, noticeable ad-
vances were reported in both areas, at least in the institutions whose training personnel participated in mobility.

In total, more than half of the VET professionals and project providers reported an improvement in quality of ini-
tial training and almost 70% reported improvements CVET.

Figure 7.9a: Assessment of VETPro of the impacts of mobility actions regarding the quality of educa-
tional offerings of the institutions, in %
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Figure 7.9b: Assessment of project providers of the impacts of mobility actions regarding the quality
of educational offerings of the institutions, in %
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The differences between the effects on initial vocational education and training (IVET) and continuing training
(CVET) can be explained by the following, as the results of the case studies and expert interviews showed:

¢ As arule, changes in IVET - this applies especially for the introduction of innovative transnational contents -
are relatively difficult to achieve. The curriculum is drafted by third parties e.g. ministries, school authorities,
social partners etc. meaning, according to the estimations of 43% of the project providers, it is difficult to
exercise influence. Hence quality improvements are primarily possible through the introduction of new
teaching and learning methods. New content, by contrast, can often only be integrated into existing training
courses if the curriculum (still) leaves sufficient time available for additional contents.

¢ On the other hand, continuing training is considerably less regulated by the state. Educational institutions -
these are often business-linked project providers — are able to make decisions regarding contents and
methods freely. Furthermore, because project providers are often commissioned to organize actions in the
corporate sector, it is necessary for the project providers to be able to orient themselves according to
company requirements.

As already mentioned, at the expert interviews there were calls for curricula to have a stronger orientation on the
job market and for requirements of businesses to be reflected more intensively when planning the contents of
mobility actions.

Mobility actions have also an additional positive side effect for the participating project providers: 50% of the pro-
ject providers surveyed reported that — due to their experiences with LdV mobility - they were able to improve
their financial resources, hence e.g. procure subsidies from other programmes.

A ranking of the benefits to VETPro, their colleagues and the institutions in which they are employed that are ac-
quired through participation in mobility actions, reveals the following(see also Figure 7.10b):

¢ The individual VET professional profits the most from mobility: 82% associate a very high or high personal
usage with it.

¢+ The benefits for the institutions follow, in second place. These were assessed as either being very high or
high by 69% of the VETPro.
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¢ In third place are the colleagues of mobile VETPro. 58% of the mobile VETPro surveyed identified a very
great or great benefit for them.

The fact that project providers also recognize benefit for themselves (82%) that is just as high as that they see
for the participants in VETPro-mobility is interesting. The finding that, in general, the VET professionals see a
more minor advantage arising to their institutions than do the project providers can be explained by the fact that
a certain proportion of the VETPro employers are not themselves project providers (collective projects).

The great benefits that schools, companies and other education institutions gain from the organization of mobility
actions could be used more intensively as a “marketing argument” to motivate other institutions to participate in
mobility. In the face of the high excess demand for VETPro-mobility actions on the part of (potential) project pro-
viders such a strategy would only make sense if more financial resources were made available and/or funds from
other support programmes (e.g. the ESF) were used.

Figure 7.10: Evaluation of the benefits of mobility actions for colleagues and the institution, from
the point of view of VETPro, in %
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Source: WSF; online survey of VET professionals, 2009

The considerable benefits that result from the mobility of trainers and trainees should be communicated better to
companies. This group should - independent of a possible increase of funds - definitely be approached more of-
ten.

The differentiation of the benefit assessments by the VETPro, according to the type of institution, revealed that
companies that engage in training and VET institutions (73% and 71% respectively) profit particularly from VET-
Pro mobility. VETPro from governmental authorities reported that their own institution benefited to the least ex-
tent, at only 57% (compared to other groups: 64%). Since both of the chief target groups, schools and compa-
nies, genuinely do profit to the greatest extent from the measures, these results can be evaluated as positive
overall.

Extensive differences between the effects of mobility actions in different participating countries were detected.
However, these do not vary as greatly as, for example, do the assessments of whether such actions succeeded in
increasing an institution’s influence on authorities, chambers of industry and commerce/of crafts etc. or of
whether the institutions uses mobility explicitly as an instrument to increase the quality of VET.
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Figure 7.11: Evaluation of the benefit of mobility actions for institutions, in % of VETPro surveyed
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Schools and education institutions in the new member states tend to reap benefits from VETPro-mobility more
frequently. The benefits of mobility actions for employees is high , above all, in schools, companies and other
educational institutions in Hungary, Slovenia, Romania, Malta, Finland, Lithuania, Latvia and Denmark. It is no-
ticeable that six of the eight countries in this group are new member states (cf. figure 7.11).

7.5 Success factors for sustainable impacts on mobility in institutions

This section undertakes a summary analysis of which factors have a key impact on the quality of education and
the influence of education institutions on authorities.

The impacts of VETPro-mobility on institutions are influenced decisively by the strategy of the respective institu-
tion. In those institutions in which the objectives of the management are the enhancement of the continuing
training opportunities for employees, improvement of the quality in VET or of the qualification of the VETPro, or
an internationalization of IVET and CVET offerings, the impacts of VETPro-mobility are significantly higher than in
those institutions where such objectives are not in the foreground. A high level of interest on the part of manag-
ers in allowing their employees to participate in mobility actions also has a reinforcing effect.

Table 7.1: Factors contributing to the triggering of positive impacts in institutions by VETPro-

mobility

Factor Effect
High interest of the management of the sending institution +++++
Acceptance of mobility by colleagues ++++
Acceptance of mobility by ministries ++++
Acceptance of mobility by school authorities ++++
Acceptance of mobility by social partners ++++
Goal of the institution: Internationalise its training courses ++++
Goal of the institution: Employees should widen their horizon +++++
Goal of the institution: Increase further education opportunities for employees +++++
Goal of the institution: Increase the quality of education and training +++++
Goal of the institution: Increase the competences of trainers +++++
Goal of the institution: Establish international networks +++++
Support by school authorities ++++
Support by regional/local administration +++
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Factor Effect
Mobility concept has been developed by the institution ++
There have been preparatory workshops with the management of the institution ++
Institution developed a further education plan +++
Goals of the foreign trip were worked out together with colleagues ++++
Goal of the measure was to exchange trainer +++
Goal was to bring the training system up to European standards ++
Follow-up: Discussion with management of the institution ++
Follow-up: Presentation of experiences with mobility at conferences +++
Follow-up: Presentation of experiences with mobility at ministries +++
Implementation in an enterprise ++
Implementation at authority --
The group consists of persons with various functions =

Furthermore, the acceptance of and the support by school authorities are decisive factors for Long term positive
impacts of mobility actions on school authorities, ministries and social partners.

The social partners are important; this emerged in the expert interviews and workshops, because, for instance,
the schools would hardly be in a position to organize mobility for trainees without the support of the employer in
the dual education systems. Moreover, social partners often have more influence on ministries than do education
project providers or schools. In this context, it is also interesting that economic and labour ministries often see
mobility actions for VET professionals in a more positive light than the directly responsible education ministries.
Above all, labour and economic ministries also provide financial support for mobility more often.

In this context, there are positive examples from Germany that should be mentioned. Here, support from the
European Social Funds (ESF) is used to employ mobility advisers. These persons advise companies, so that their
trainees can participate more intensely in mobility (German federal ESF programme, 2007-2013). Another pro-
gramme of the Federal Ministry of Labour and Social Affairs, called IdA, supports the mobility of 10 000 disadvan-
taged young people and is intended to contribute to their integration into the labour market (German federal ESF
Programme, 2007-2013). In Hamburg, mobility counselling as well as the mobility of trainees and pupils has been
supported with funds from the ESF since 2000.

Mobility has also an important, positive effect for the institutions if these measures are embedded in a continuing
training plan and the design of the content of the mobility actions is developed jointly by employees and man-
agement.

Institutions benefit intensely from VETPro-mobility when follow-up activities are organized internally and
externally. Effects which go beyond the institution are achieved if the experiences are presented to ministries and
school authorities. It must be noted though, that considerable and continuous efforts are necessary in order to
convince those bodies of the necessity of transnationality. A key prerequisite for successful dissemination is the
development of a Long term dissemination plan for the institutions. For this purpose, personnel and material
resources have to be made available and clear, verifiable objectives have to be formulated.

Mobility actions, which are carried out not only in schools but are also implemented in private companies, have
also been proven to have above average effects for the sending institutions. By contrast, actions implemented at
authorities are, according to the VETPro surveyed, not particularly successful.

From Table 7.1 (last row) it is clear that, from the point of view of the provider multifunctional heterogeneously-
composed mobility groups are less effective than homogeneous groups with regard to the benefits for the institu-
tions. By contrast, the experts have emphasized that multifunctional combined groups, e.g. groups containing
teachers from vocational schools and trainers from companies as well as VETPro from ministries, are especially
useful. Hence we must conclude that no definitive answer to this question has been reached. The authors of the
present study tend the view that multifunctional and multi-institutional groups would be more useful.
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To conclude this section, the results on the impacts of VETPro-mobility actions on schools, training companies
and other education institutions will be summarized (see Table 7.2). For that purpose each of the quantitative
assessments collected in the survey was first translated onto a scale of 1 to 100. Subsequently, the corresponding
assessments of the experts were evaluated by the evaluation team again on a scale of 1 to 100, according to how
intense and frequent these aspects were addressed by the experts. This procedure enabled us to conduct a
comprehensive overall assessment. One advantage of this assessment is that it allowed us to take all aspects into
consideration, even those that were not analysed in the online surveys, but which played an important role in the
expert interviews.

Table 7.2: Overall assessment of positive impacts and inhibiting factors at the level of institutions

Experts VETPro Project Total
provider

Positive effects of the programmes at institutional level
Motivate trainees/pup"s to Stay abroad 000000000 00000000|00000000 00000000
Increase the attractiveness of the school/institution 000000000 0000000 00000000
Opportunity of transmission within the institution 0000000 | 0000000 | 0000000 | 0000000
Improve quality of teaching/training 00000000 | 000000 | 0000000 | 0000000
Better career opportunities for VETPro 00000000 | 000000 eoo0000
Establish new partnerships, including some extending beyond VETPro 0000000 000000
Promote competition amongst schools for vocational education bAdddd o00000
To keep up local networks in vocational education LALLL L AL L ooceo oooo0
Negative/inhibiting effects at institutional level
No resources provided for dissemination of gained knowledge 0000000 000000
Lack of human and material resources in the institution 00000000 | 000000 LAl eooooo
A lot of stakeholders are involved in reforms of training courses 00000 000000 | 000000 | G00000
Lack of experience and therefore lack of international contacts LAl ddd Ldddd 4
Lack of systemic follow-up initiated by superiors and school administration eocooe o000 hbddd 4 d
Transfer in the institution depends on the dedication of individuals LAl oooo0
Risk that the same individuals always participate Ll dd LA d 44
Problems finding substitute staff during time abroad L 00 LA A

Source: Summary and evaluation by WSF

VETPro-mobility has primarily the following positive effects for institutions:
1. Pupils and trainees could be more intensively motivated to participate in stays abroad.
2. The attractiveness of the school, the company etc. as a VET institution is enhanced.

3. The institutions which take part in VETPro-mobility tend to have a climate of innovation, thus, the
experiences will be quickly integrated in terms of new teaching- and learning methods and in terms of new
training elements.

4. The quality of VET in these institutions noticeably changes for the better.
5. VETPro have better career opportunities in the respective institution and on the general labour market.

6. Many partnerships and networks are launched and their sustainability promoted. Networks which go beyond
mere mobility activities have a high multiplier effect.

7. Schools and educational institutions are better able to distinguish themselves on the increasingly competitive
educational market.

Implementation and dissemination of mobility experiences by the institutions are especially inhibited by the fol-
lowing factors:

1. Lack of resources for a targeted dissemination strategy.

2. Insufficient personnel and material resources on the part of institutions to implement innovations at those in-
stitutions. In this context, it must be stated that a substitute staffing must be arranged for VET professionals
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who take part in stays abroad. When staffing is limited, colleagues have to take on an additional workload
which can cause acceptance problems.

3. A high number of different stakeholders who are involved in development and reform of VET and who
obstruct one another.

4. Lack, to some degree, of systematic follow-up by superiors and school administration.

5. It should also be mentioned here that in most institutions only part of the VET professionals take part in
mobility (the elite); this can lead to feelings of envy among the colleagues and obstruct implementation of
results.

7.6 Results of the workshops and the expert interviews

In this section, the main results of the expert interviews and the workshops held in 10 LdV participating countries
will be described. For the purposes of better interpretation of the findings, the discussion includes a brief descrip-
tion of the national education system concerned along with a recapitulation of selected results from the VETPro
survey.
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Country The Netherlands
Brief description of Young people in the Netherlands have a choice among 700 professions at 4 different lev-
the VET system els of education. In general, there are learning paths, equal in status:

¢ BOL: VET as a full-time education, accompanied by internships in companies

+ BBL apprenticeship as part-time education: 1-2 days per week in a vocational school
and 3-4 days work in a company

The dual system of training in part-time education (BBL) is not very widespread in the
Netherlands. VET is very school-based and takes place in:

¢ 40 regional training centres (ROC) with offerings for occupations in the three
sectors; business, technology and service/healthcare. Furthermore, they are also
responsible for continuing training.

¢ 18 agricultural training centres AOC and in

+ specific vocational schools (e.g. for the categories: fishery, shipping, carpentry,
painter trade and meat processing).

The courses of vocational educational can be divided into four levels:

¢  Training as non-skilled worker. Length up to 1 year.

¢  Training as prospective worker. Length 2-3 years.

¢  Training as skilled worker. Length 2-4 years.

¢ Training as skilled worker at a medium-management level. Length 3-4 years. This
course makes the transition to a university of applied sciences possible.

Although company internships during VET are gaining importance, in the Netherlands the

VET-system is still deeply school-based.

Results of expert in-
terviews and work-
shops

Significance of VET-
Pro- mobility

According to the assessment of the experts, VETPro-mobility in the Netherlands is well
developed and has a status of its own compared to many other countries.

For the first time in 2008 the Ministry of Education, Culture and Research worked out a
strategic agenda for the next 4 years to internationalize VET. One of objectives of the
agenda is the enhanced use of mobility projects within the framework of Leonardo da
Vinci.

On the other hand, the significance of VETPro-mobility is lessened by the fact that many
vocational schools (ROC's. AOC's etc) complain about financial shortfalls that lead to fi-
nancial cuts in the area of international projects. In the Netherlands, the internationaliza-
tion of education is seen more as an extra and not as a central part of vocational educa-
tion.

Demand for mobility

The VETPro-mobility actions concentrate predominantly on the following objectives and
thematic priorities:

+ Development of specific problem solutions

¢ Acquisition of new knowledge and skills which are not widespread in the Netherlands
¢ Measures for personal development of teaching staff

¢+ Improvement of foreign language skills of the VETPro

¢+ Improvement of IT skills of the VETPro

That the general demand for VETPro-mobility projects is high can be detected in the fact
that the number of participants has slightly increased over the years and that in 2009
more applications were submitted than funds were available.

On the other hand, emerged clearly in the expert interviews that the importance of stays
abroad in the Netherlands is underestimated. One company survey, carried out in 2008 in
the region Brabant, which was concerned with the significance of employee qualifica-
tions, revealed that experiences gained abroad did not play an important role for compa-
nies. However, upon closer examination the results showed that 8 out of 10 key qualifica-
tions cited with the most frequency could be best acquired within the framework of stays
abroad.

Factors which support
or prevent the par-
ticipation of VETPro

All'in all, it can be stated that there are no restrictions on a national level that make par-
ticipation in VETPro-mobility more difficult. In the Netherlands, the ROC and AOC enjoy a
high level of autonomy, so that whether and to what extent they take part in VETPro-
mobility is at their own discretion.

However, the participation in VETPro-mobility results in additional costs and work for the
vocational schools. On the one hand, the schools do not receive compensation for orga-
nizing a stay abroad or for dissemination of results and on the other hand, they have to
take on the responsibility of finding a substitute for the teacher participating in VETPro
mobility. Either these factors could lead to the school refraining from involvement in
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VETPro mobility.

At the level of the individual there are additional factors that tend to inhibit the initiation
and implementation of VETPro-mobility projects. For example, the average age of the
teachers in the Netherlands is high. As older teachers are less interested in stays abroad
than younger colleagues, it is sometimes difficult for vocational schools to find a sufficient
number of participants for the mobility actions.

Moreover, the target regions of stays abroad are subject to general (fashion) trends, i.e.

younger teachers from the Netherlands currently tend to be more interested in stays in
developing countries than in Europe.

Strengths and weak-
nesses in VETPro
measures

Direct and system-immanent weaknesses of VETPro-mobility were not expressed in the
interviews. However, it was mentioned that the success of the actions is hardly ascer-
tainable. This is due to the fact that the format of many of the actions is very individual-
ized, and that whether the results attained during the stay abroad can later be imple-
mented into daily teaching activities thus depends on the participating persons.

A central strength of VETPro-mobility exists in the fact that, in comparison to IVT pro-
jects, a higher output can be achieved with less input. More specifically, if 2 teachers
travel abroad and thereafter disseminate their results, the effects can be considerably
higher than if 50 young people participate in one IVT-project.

Further strengths of stays abroad are in addition to the acquisition of new training ele-
ments and methods, above all acquaintance with foreign cultures accompanied by the
acquisition of a better understanding of new ways of working and dealing with others
(including teachers with pupils).

One problem in the context of VETPro-mobility is the low level of awareness of the pro-
gramme in the Netherlands. On the one hand, this leads to a situation in which it is pre-
dominantly teachers from vocational schools who take part in VETPro-mobility and on the
other hand, that other target groups are under-represented. At the same time it can be
observed that over the years the same people repeatedly take part in the actions and
hence only a limited circle of trainers participate in stays abroad.

Role of teachers and
trainers as a motor
for reform processes

Ultimately, the teachers can only set a course on the micro level. For this purpose they
have to reflect on the newly gained knowledge and then must decided what can be ap-
plied in their instruction. Moreover, they have the possibility of influencing their col-
leagues and setting processes in motion at least at their own school. According to ex-
perts, the influence of the teachers ends here.

The management of regional training centres is responsible for a further diffusion of the
results, above and beyond the ROC’s or AOC's. In this context one must, however, bear
in mind that the individual VET centres are in competition with one another. For this rea-
son, they do not share their new knowledge with other vocational schools.

Contribution of mobil-
ity projects to in-
crease the quality of
VET

Finally, in the opinion of some of the experts, the benefits for the national VET-system
resulting from the measures depend on the motivation of the participating teachers. This
means that they also depends on the extent to which the knowledge won abroad is im-
plemented in instruction and whether teachers are prepared to share their foreign ex-
periences with other colleagues.

In addition, we will add here that mobility actions have a sustainable effect for the insti-
tution, if the stay abroad follows a strict strategy and the management of the schools is
interested in the new knowledge and is motivated to aid in the implementation and dis-
semination of the results.

In general, the Dutch VET-system can, however, only profit from the stays abroad when
they succeed in creating a link between VET and the labour market. This means that in
the demands on the Dutch labour market must be considered in the design of VETPro
projects.

A problem of evaluating the contribution of mobility projects towards increasing the qual-
ity of VET in the Netherlands exists as far as how to the impacts of mobility actions are
measured. For example, contents that target the personal development of VETPro, indu-
bitably lead to an increase in the quality of VET. However, it is nearly impossible to as-
sess the magnitude of this increase in quality.

Influence of VETPro
projects on the na-
tional education sys-
tem

According to the experts surveyed, VETPro actions do not have a direct influence on the
national education system. However, mobility projects can cause national procedures to
be revised or to be challenged. This means that VETPro actions can initiate discussions
and in an indirect way influence the Dutch education system.
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Key results from the survey of VETPro participants from the Netherlands

Professional status of the participant Netherlands In total
Trainers, human resources managers 6% 7%
Teachers/trainers in a vocational school 29% 32%
Trainers/trainers in an institution of continuing vocational training 10% 6%
Teachers/trainers in a place of higher education 13% 11%
Impacts of Leonardo da Vinci at a national level
Experiences gained abroad are taken into consideration in the development of edu- 61% 58%
cation measures
(School) Authorities prevent innovations in VET 25% 30%
Mobility actions have led to important innovations in VET

71% 65%
Did VETPro participants spend time abroad as individual persons or as a

| group?

As an individual 11% 11%
As a small group with up to 5 participants 37% 33%
As a bigger group with more than 5 participants 52 '% 59%
Evaluation of the interests of the institution in having employees take part
in a stay abroad
High level of interest from the manager of the institution 72% 70%
High level of interest from the next superior 68% 68%
Motives of institutions for the participation of their employees in stays
abroad
Internationalization of the spectrum of activities 67% 65%
To offer the employees the opportunity to broaden their own horizon 83% 83%
To improve the quality of VET 77% 79%
To expand on the expert skills of employees 81% 81%
Was there a preparation for the stay abroad?
Yes, I did all the preparation myself 23% 20%
Yes, we prepared ourselves in a group 51% 49%
Yes, the preparation was carried out by externals and/or the employer 25% 27%
No, no preparation was carried out 2% 5%
Type of preparation
Preparation talks/workshops with the management of the institution 56% 56%
The main objectives of the stay abroad were fixed with the institution 61% 57%
Development of a continuing training plan 30% 23%
Greater impact on the participants in a stay abroad regarding:
Professional specialist knowledge/ new curricula 74% 74%
Foreign language skills 61% 65%
Methodical specialist knowledge 70% 60%
Ability to deal with new tasks 60% 57%
Ability to actively participate in work processes 59% 59%
Ability to initiate new processes 64% 63%
Have participants in mobility actions attempted to implement the know-
ledge they gained abroad, i.e. training elements or teaching methods, in
their home country?
Yes, in existing training courses in my institution 65% 65%
Yes, the introduction of new training courses in my institution 54% 46%
Yes, dissemination to the school authorities 33% 36%
Yes, dissemination to the ministries 7% 13%
Did you encounter problems in the implementation of new curricula or
teaching methods?
Yes, but only at the start 28% 27%
Yes, continually 20% 20%
No 52% 53%
Evaluation of the impact of mobility actions for VETPro on the quality of
VET in their institution
Short term high impact 50% 55%
Long term high impact 55% 58%
Evaluation of Long term impacts of mobility actions
Great benefit for me personally 85% 82%
Great benefit for my institution 72% 69%
Great benefit for my colleagues 62% 58%
Evaluation of Long term total impacts of mobility actions for VETPro on the
further development of the education system in your home country
Great impact in the area of initial vocational education and training 65% 57%
Great impact in the area of continuing vocational training 75% 63%
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Country

Turkey

Brief description of
the VET system

In Turkey, vocational schools and technical schools offer VET to graduates of compulsory
schooling. The length of the vocational education and training takes between 2 and 4
years, depending on the type of school. The following types of schools can currently be
found in Turkey:

¢  Technical university of applied sciences for young women
Technical university of applied sciences for young men only
University of applied sciences for careers in business and tourism
University of applied sciences for the health professions
University of applied sciences for agricultural professions
University of applied sciences for clergy (imam, priest)

other specialised universities

All in all, Turkey has a school-based VET system. Recently, there have been increasing
efforts to integrate internships into the training at school.

¢
¢
¢
¢
¢
¢

Results of expert in-
terviews and work-
shops

Significance of VET-
Pro- mobility

Turkey has been participating in Leonardo da Vinci only since 2004. In the beginning, an
above-average number of VETPro-mobility actions were implemented to initiate IVT mo-
bility. In the first year (2005) 3 000 applications were submitted for VETPro-mobility pro-
jects, from which only 400 could be approved. Thereafter, an attempt was made to dras-
tically reduce both the number of applications and that of approved actions in order to
increase the quality of the actions and enable a qualitative, more significant appraisal.

A focus on specific topics has been consciously avoided in VETPro projects. The aim is for
project ideas to be created according to the bottom-up principle at the individual or insti-
tutional levels. Only measures for the disabled and socially-disadvantaged from regions
that have as yet barely participated in the VETPro programme are the target of extra
support efforts. They receive bonus points in the evaluation of the application.

Demand for VETPro-
mobility

The demand for VETPro-mobility in Turkey is very high, which is demonstrated, for ex-
ample, by the large number of applications. The applications are not solely concerned
with becoming acquainted with new vocational professions, technologies and working
and teaching methods abroad. The fact of being able to move within an international en-
vironment or being confronted with the daily routines in foreign schools or companies
provides the participants with important life experiences, from which their pupils and
trainees can greatly benefit. Here, one must consider that through participation in mobil-
ity projects, most Turkish VETPro will travel abroad for the first time.

Factors which support
or inhibit participa-
tion in VETPro

Supporting factors:

Individuals involved in VETPro institutions are also open to the programme and try to
promote participation in stays abroad. The National Agency organizes more events to
provide information about mobility actions and assists project provider to locate partners.
For 2010, an online portal is planned to make the search for partners easier.

Inhibiting factors:

There are several general conditions that make participation in VETPro difficult. The
search for a partner abroad poses a serious problem for many applicants. Usually they do
not have any experience and sometimes turn to organizations that often demand exces-
sive fees for finding a partner. Furthermore, there is no guaranteed that these agencies
do find a suitable co-operation partner.

Lack of language skills also presents a further obstacle in the initiation and implementa-
tion of stays abroad. This leads to almost 40% of stays abroad being spent in Germany,
where the language barrier can be broken, due to the large Turkish community in Ger-
many. During the participant’s stay abroad, other Turkish individuals help by establishing
contact with partner organizations and taking on the role of interpreter. However, these
types of stays abroad do not contribute greatly to the improvement of foreign language
skills of the participant.

In addition, Turkish VETPro-mobility participants have problems getting a visa for some
countries or are forced to pay high visa fees.

Strengths and weak-
nesses of VETPro
measures

Strengths:

¢ Enhancement of competition between the vocational schools. The participation in
VETPro-mobility actions has a big marketing impact for the vocational schools.

¢ VETPro has activated regional networks in Turkey and intensified the co-operation
between companies, schools and local authorities

¢ Greater individual benefits for the trainers. It has been demonstrated that both
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teachers and training staff who have previous participation in VETPro-mobility are
more likely to become school director or assume other important roles in VET.

Weaknesses:

Experts interviewed could not name any direct and system immanent weaknesses of the
VETPro programme.

Role of teachers and
trainers as a motor
for reform processes

The participant plays a decisive role in the dissemination of the knowledge gained from
the VETPro-mobility projects. For example, a vocational school from the city of Mus in
East Anatolia was named one of the most successful providers in Turkey, which can be
explained by the motivation of the individuals involved.

The formal requirements stipulated by the Turkish NA, according to which the applicant
for mobility actions must show proof of having at least two regional partners, should con-
tribute to wider acceptance of passing on of knowledge gained abroad and its distribution
throughout the community.

However, the interviewees pointed out that there are limits to the implementation of
newly gained knowledge. Modification of the curricula is not possible for individual
schools, however these schools and companies do have sufficient leeway when introduc-
ing new learning and teaching methods as well the use of new technologies.

Contribution of mobil-
ity projects towards
increasing the quality
of VET

VETPro measures have a great influence on the quality of VET in Turkey. This is also due
to the fact that until 2005 almost no exchange of experiences had taken place in VET
with other European countries. The existing opportunities within the framework of VET-
Pro-mobility of learning about other systems, curricula and teaching methods lead to
clear improvement in vocational education and training, especially within the participating
institutions.

Influence of VETPro
projects on the na-
tional education sys-
tem

VETPro-mobility actions have influenced Turkish education, also on a national level and
especially to the effect that the concept of mobility is transferred at a national level. This
means that exchange programmes have been organized within Turkey for teachers,
trainers, trainees and students, analogue to Leonardo da Vinci.

In addition, the experiences and knowledge gained are incorporated into the develop-
ment and revision of national curricula.
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Key results from the survey of VETPro participants from Turkey

Professional status of the participant Turkey In total
Trainers, human resources managers 8% 7%
Teachers/trainers in a vocational school 30% 32%
Trainers/trainers in an institution of continuing vocational training 6% 6%
Teachers/trainers in a place of higher education 13% 11%
Impacts of Leonardo da Vinci at a national level

Experiences gained abroad are taken into consideration in the development of edu- 61% 58%
cation measures

(School) Authorities prevent innovations in VET 27% 30%
Mobility actions have led to important innovations in VET 70% 65%
Did VETPro participants spend time abroad as individual persons or as a

group?

As an individual 10% 11%
As a small group with up to 5 participants 39% 33%
As a bigger group with more than 5 participants 51% 59%
Evaluation of the interests of the institution in having employees take part

in a stay abroad

High level of interest from the manager of the institution 68% 70%
High level of interest from the next superior 64% 68%
Motives of institutions for the participation of their employees in stays

abroad

Internationalization of the spectrum of activities 66% 65%
To offer the employees the opportunity to broaden their own horizon 82% 83%
To improve the quality of VET 74% 79%
To expand on the expert skills of employees 83% 81%
Was there a preparation for the stay abroad?

Yes, I did all the preparation myself 20% 20%
Yes, we prepared ourselves in a group 49% 49%
Yes, the preparation was carried out by externals and/or the employer 24% 27%
No, no preparation was carried out 8% 5%
Type of preparation

Preparation talks/workshops with the management of the institution 60% 56%
The main objectives of the stay abroad were fixed with the institution 61% 57%
Development of a continuing training plan 21% 23%
Greater impact on the participants in a stay abroad regarding:

Professional specialist knowledge/ new curricula 74% 74%
Foreign language skills 63% 65%
Methodical specialist knowledge 61% 60%
Ability to deal with new tasks 58% 57%
Ability to actively participate in work processes 60% 59%
Ability to initiate new processes 62% 63%
Have participants in mobility actions attempted to implement the know-

ledge they gained abroad, i.e. training elements or teaching methods, in

their home country?

Yes, in existing training courses in my institution 66% 65%
Yes, the introduction of new training courses in my institution 51% 46%
Yes, dissemination to the school authorities 45% 36%
Yes, dissemination to the ministries 14% 13%
Did you encounter problems in the implementation of new curricula or

teaching methods?

Yes, but only at the start 31% 27%
Yes, continually 25% 20%
No 44% 53%
Evaluation of the impact of mobility actions for VETPro on the quality of

VET in their institution

Short term high impact 55% 55%
Long term high impact 54% 58%
Evaluation of Long term impacts of mobility actions

Great benefit for me personally 83% 82%
Great benefit for my institution 69% 69%
Great benefit for my colleagues 59% 58%
Evaluation of Long term total impacts of mobility actions for VETPro on

the further development of the education system in your home country

Great impact in the area of initial vocational education and training 50% 57%
Great impact in the area of continuing vocational training 57% 63%
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Country

France

Brief description of
the VET system

There are two kinds of vocational education and training in France. Apart from the full-
time VET at school, vocational education and training can be carried out in the form of an
alternating apprenticeship in a company and a vocational school.

In the past, before 2008, approximately 37% of those leaving general educational
schools elected to attend VET courses. Both final certificates (school and apprenticeship)
aim for a qualified job at the level of a skilled worker or professional employee. In gen-
eral, the full-time VET at school in France dominates, whereas the apprenticeship has a
comparatively low quantitative importance.

Result of expert talks
and workshops

Significance of VET-
Pro- mobility

While the significance of VETPro-mobility has increased distinctly in vocational schools in
the last year, involvement of companies in the programme is still minimal. If a company
is involved in LEONARDO DA VINCI, then first and foremost the employees, who partici-
pate in a stay abroad, do so within the framework of continuing training. Participation of
trainers or other VET professionals is still an exception to the rule.

Demand for VETPro-
mobility

While demand for VETPro-mobility increased in the programme phase from 2000-2006,
there is now a decrease in demand. In 2005, 50 projects were carried out; however in
2009 the NA approved only 22 projects.

The following were cited as reasons for this development:

¢ Obstacles - such as lack of arrangements for staff substitution in education
institutions — still exist and will be rendered even more critical due to budget
restrictions.

+ The level of financial support was reduced. In 2006 1,150 Euro was still available for
a stay abroad, as of 2007 is the amount is only 800 Euro.

Factors which support
or inhibit participa-
tion in VETPro-
mobility

The following factors support participation in VETPro-mobility projects:

¢+ A well worked-out concept, which complements other projects or programmes, e.g.
to pilot projects or activities within the framework of Grundtvig.

¢+  Complementarity to other participating groups, within the framework of Leonardo
da Vinci, especially young people in their IVET.

In addition to this, several factors were suggested by dialogue partners as having a

rather inhibitive effect on participation in mobility projects, in particular:

¢ The time required for the application. As a rule, there is no time to work on
applications.

+ Participation in VETPro has almost no impact on the career and salary of the VET
professionals.

¢ There is a shortage of available teaching staff and it is often difficult to find
adequate replacements for them during their stays abroad.
The inadequate budget is also restrictive and has an impact on co-financing as well.
Companies profit only indirectly from the VETPro projects. Therefore, many human

resources managers have a rather conservative attitude towards participation in this
programme.

Strengths and weak-
nesses of VETPro
measures

Strengths

+ Inclusion of diverse partners at different levels (local, national and transnational).

+ Dissemination of knowledge by the mobilisation of partners in newly created
networks.

Mobility projects bring teachers together and motivate them.
The image of an institution is improved by a participation in the VETPro programme.

Weaknesses:

¢+ The low level of awareness of VETPro-mobility in France. Due to the fact that other
programmes are more established and well-known, relatively few project
applications are submitted, especially by companies.

+ Insufficient involvement of the participants in the preparation, the content and the
working programme of projects. This has a negative impact on both the project
applications, as well as the results report.

+  Project objectives are often not clearly defined, so that potential participants are
often not clear about the purpose of a stay abroad. This means that there is no
joint project design in the institutions.

¢+ There is no way to measure impacts. Currently, there are hardly any reliable indica-
tors in France, with which the impacts of stays abroad could be determined. How-

ever, this would be important in order to evaluate the development of vocational
education and training on an institutional level.
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Role of teachers and

trainers as a motor in
the reform processes

In France, it is not considered the task of the teaching staff to act as a motor for reform
processes. Their main task is to adapt their knowledge and skills to technological devel-
opments and to communicate the required knowledge to the pupils using relevant educa-
tional concepts and didactic instruments.

Contribution of mobil-
ity projects to in-
crease the quality of
VET

VETPro-mobility projects can contribute to an increase in the quality of VET in France, if
the following requirements are fulfilled:

¢ The sustainability of the measures guarantees that the project results are
adequately disseminated.

+ The will to embark on something new exists and receives political supported.
+ A network of partners exists that try, together, to implement innovations.

The quality of education is also improved if teachers provide a good example, in general
that is reflected in a higher willingness of the pupils to participate in mobility.

Influence of VETPro
projects on the na-
tional education sys-
tem

The impacts of VETPro projects on the national VET-system are generally limited. The
projects are more likely to influence the micro level.

One survey of career counsellors found that half of them thought that mobility had
changed their working practices and the perception of the working environment. Effects
were also seen in the circle of colleagues, however rarely anywhere else.
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Most important results from the survey of VETPro participants from France

Professional status of the participant France In total
Trainers, human resources managers 6% 7%
Teachers/trainers in a vocational school 30% 32%
Trainers/trainers in an institution of continuing vocational training 3% 6%
Teachers/trainers in a place of higher education 19% 11%
Impacts of Leonardo da Vinci at a national level
Experiences gained abroad are taken into consideration in the development of edu- 53% 58%
cation measures
(School) Authorities prevent innovations in VET 38% 30%
Mobility actions have led to important innovations in VET 45% 65%
Did VETPro participants spend time abroad as individual persons or as a

| group?
As an individual 17% 11%
As a small group with up to 5 participants 26% 33%
As a bigger group with more than 5 participants 62% 59%
Evaluation of the interests of the institution in having employees take part
in a stay abroad
High level of interest from the manager of the institution 71% 70%
High level of interest from the next superior 41% 68%
Motives of institutions for the participation of their employees in stays
abroad
Internationalization of the spectrum of activities 62% 65%
To offer the employees the opportunity to broaden their own horizon 84% 83%
To improve the quality of VET 60% 79%
To expand on the expert skills of employees 83% 81%
Was there a preparation for the stay abroad?
Yes, I did all the preparation myself 14% 20%
Yes, we prepared ourselves in a group 53% 49%
Yes, the preparation was carried out by externals and/or the employer 34% 27%
No, no preparation was carried out 0% 5%
Type of preparation
Preparation talks/workshops with the management of the institution 41% 56%
The main objectives of the stay abroad were fixed with the institution 37% 57%
Development of a continuing training plan 23% 23%
Greater impact on the participants in a stay abroad regarding:
Professional specialist knowledge/ new curricula 78% 74%
Foreign language skills 72% 65%
Methodical specialist knowledge 56% 60%
Ability to deal with new tasks 46% 57%
Ability to actively participate in work processes 55% 59%
Ability to initiate new processes 64% 63%
Have participants in mobility actions attempted to implement the know-
ledge they gained abroad, i.e. training elements or teaching methods, in
their home country?
Yes, in existing training courses in my institution 57% 65%
Yes, the introduction of new training courses in my institution 32% 46%
Yes, dissemination to the school authorities 46% 36%
Yes, dissemination to the ministries 17% 13%
Did you encounter problems in the implementation of new curricula or
teaching methods?
Yes, but only at the start 27% 27%
Yes, continually 25% 20%
No 48% 53%
Evaluation of the impact of mobility actions for VETPro on the quality of
VET in their institution
Short term high impact 46% 55%
Long term high impact 57% 58%
Evaluation of Long term impacts of mobility actions
Great benefit for me personally 84% 82%
Great benefit for my institution 66% 69%
Great benefit for my colleagues 55% 58%
Evaluation of Long term total impacts of mobility actions for VETPro on
the further development of the education system in your home country
Great impact in the area of initial vocational education and training 54% 57%
Great impact in the area of continuing vocational training 61% 63%
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Country

Latvia

Brief description of
the VET system

Diverse institutions are responsible for VET in Latvia. Also the form of education varies
greatly. Everyone who has completed the basic school education has the right to a voca-
tional higher education. In Latvia there are 3 levels of professional education:

+ primary vocational education
+ vocational secondary school
¢ higher vocational education

IVET takes, depending on the course, between 3-5 years and is completed in profes-
sional full-time schooling. The practical lessons take place in school workshops and labo-
ratory centres. The education is mainly carried out in the following institutions:

+ Vocational schools, which offer a primary VET with courses of diverse length

¢  Technical colleges, completion of these leads to a qualified certificate in special ca-
reers on the mid-level of personnel.

Results of expert in-
terviews and work-
shops

Significance of VET-
Pro- mobility

“Latvia wishes to be an equal partner in Europe”. Therefore, projects with a focus on
Europe have a high significance.

Demand for VETPro-
mobility

In many areas of vocational education and training in Latvia there is great need for
catching up and modernization. As far as stays abroad are concerned, Germany and the
Scandinavian countries are the most popular destinations. This can be explained by the
fact that these countries have very well developed vocational education system, and visi-
tors expect the greatest learning effect.

As unknown difficulties could arise with the introduction of new teaching and learning
methods, experiences gained from staying abroad and “experiencing these methods be-
forehand” helps to implement them in the Latvian education system. Many aspects can-
not be planned at "the round table"; they have to be experienced "live" onsite. Latvia
takes advantage of these possibilities, within the framework of the mobility projects.

Factors which support
or inhibit participa-
tion in VETPro-
mobility

Supporting factors

For project providers it is decisive that the application process is simple and that payment
of funds is prompt. Both criteria are fulfilled by the LEONARDO DA VINCI mobility pro-
jects.

The transparency of the programme is also emphasized in a positive light: in the case of
rejected projects, the project providers are informed of the reasons considered crucial in
the decision. Furthermore, suggestions are made for improving so that the next applica-
tion will be successful.

Inhibiting factors

In the past, Latvian project providers often had difficulty finding a suitable partner
abroad. In the future, this problem should be solved by visits in advance. For this pur-
pose a budget of € 50 000.00 has been set up to finance 15 visits from Latvian project
providers. Mutual “getting acquainted meetings” should guarantee better coordination of
projects.

Strengths and weak-
nesses of VETPro
measures

A central strength is the openness of the topics and the large scope for creative free-
dom of VETPro-mobility projects.

Also the chance to experience and to put new methods and new skilled knowledge into
practice opens up possibilities for the participants from Latvia, which did not exist until a
few years ago. The individual format of actions contributes to high learning success and
facilitates implementation of the newly gained experiences.

The innovative character of many projects is especially emphasized. This often leads to
situations in which participants are confronted with new issues that do not correspond to
planned part of the measures. For example, in the mobility project, participants in one
action became acquainted with important circumstances regarding the integration of per-
sons with a migration background in the labour market. Although this was not planned,
this knowledge is of significance in the further development of VET in Latvia.

According to experts, one problem associated with the mobility projects lies in the fact
that experiences gained abroad cannot be implemented in Latvia. Opposition on the part
of individual stakeholders, as well as the adaptation of the results to the specific circum-
stances of Latvia, make implementation and dissemination of the results more difficult.

Contribution of mobil-
ity projects to in-
creasing the quality of
VET

For the majority of the Latvian providers the VETPro projects represent the only opportu-
nity of gaining experience abroad. These experiences can contribute to a considerable
improvement of the quality of VET in the participating institutions. Higher expertise of the
VET professionals, introduction of new teaching and learning methods as well as the
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availability of modern teaching materials are some of the most important changes caused
by stays abroad.

Influence of VETPro
projects on the na-
tional education sys-
tem

On a national level the VETPro projects have little influence on the further development
of the Latvian education system. The impacts of the projects are targeted at the partici-
pating institutions.
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Most important results from the survey of VETPro participants from Latvia

Professional status of the participant Latvia In total

Trainers, human resources managers 5% 7%

Teachers/trainers in a vocational school 34% 32%

Trainers/trainers in an institution of continuing vocational training 4% 6%

Teachers/trainers in a place of higher education 9% 11%

Impacts of Leonardo da Vinci at a national level

Experiences gained abroad are taken into consideration in the development of 56% 589
A 0 (s]

education measures

(School) Authorities prevent innovations in VET 19% 30%

Mobility actions have led to important innovations in VET 74% 65%

Did VETPro participants spend time abroad as individual persons or as a

| group?

As an individual 12% 11%

As a small group with up to 5 participants 34% 33%

As a bigger group with more than 5 participants 54% 59%

Evaluation of the interests of the institution in having employees take

part in a stay abroad

High level of interest from the manager of the institution 72% 70%

High level of interest from the next superior 68% 68%

Motives of institutions for the participation of their employees in stays

abroad

Internationalization of the spectrum of activities 70% 65%

To offer the employees the opportunity to broaden their own horizon 83% 83%

To improve the quality of VET 72% 79%

To expand on the expert skills of employees 79% 81%

Was there a preparation for the stay abroad?

Yes, I did all the preparation myself 20% 20%

Yes, we prepared ourselves in a group 48% 49%

Yes, the preparation was carried out by externals and/or the employer 26% 27%

No, no preparation was carried out 7% 5%

Type of preparation

Preparation talks/workshops with the management of the institution 52% 56%

The main objectives of the stay abroad were fixed with the institution 56% 57%

Development of a continuing training plan 21% 23%

Greater impact on the participants in a stay abroad regarding:

Professional specialist knowledge/ new curricula 71% 74%

Foreign language skills 61% 65%

Methodical specialist knowledge 55% 60%

Ability to deal with new tasks 47% 57%

Ability to actively participate in work processes 50% 59%

Ability to initiate new processes 58% 63%

Have participants in mobility actions attempted to implement the know-

ledge they gained abroad, i.e. training elements or teaching methods, in

their home country?

Yes, in existing training courses in my institution 70% 65%

Yes, the introduction of new training courses in my institution 50% 46%

Yes, dissemination to the school authorities 47% 36%

Yes, dissemination to the ministries 17% 13%

Did you encounter problems in the implementation of new curricula or

teaching methods?

Yes, but only at the start 32% 27%

Yes, continually 18% 20%

No 51% 53%

Evaluation of the impact of mobility actions for VETPro on the quality of

VET in their institution

Short term high impact 43% 55%

Long term high impact 54% 58%

Evaluation of Long term impacts of mobility actions

Great benefit for me personally 83% 82%

Great benefit for my institution 74% 69%

Great benefit for my colleagues 64% 58%

Evaluation of Long term total impacts of mobility actions for VETPro on

the further development of the education system in your home country

Great impact in the area of initial vocational education and training 60% 57%

Great impact in the area of continuing vocational training 66% 63%
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Country

Poland

Brief description of
the VET system

In Poland, VET is predominantly organized by schools. The following forms exist:

+ Vocational schools: these offer the acquisition of skilled labour qualifications (also in
context of company apprenticeships). Length-2 -3 years.

+ Postlyzeale (specialised secondary) schools: these offer courses which provide the
first vocational qualifications.

¢  Technical schools: these lead to technical qualifications and to a baccalaureate.
Length: 4 years.

In Poland, in the school year 2006/2007, around 25% of 16-18 year-olds attended a
technical or vocational school and around 12% of the youth attended a vocational school.

Vocational education and training in Poland is mainly on full-time schooling basis and
completed with an external examination. In general, fewer and fewer young people de-
cide to complete VET. This is demonstrated in a decrease in the number of pupils of
nearly 75% in 2006 compared to 1990.

The responsibilities for VET in Poland are divided between the Ministry for National Edu-
cation and the regional self-administration, which have the task of ensuring that the vo-
cational education and training is in line with the requirements of the regional labour
market.

Results of expert in-
terviews and work-
shops

Significance of VET-
Pro- mobility

VETPro projects are very important for vocational schools and other education institu-
tions, as the competition for financial resources has also increased in VET.

The participation of teachers and training personnel in stays abroad considerably en-
hances the attractiveness of institutions, which has contributed to a growing significance
of VETPro-mobility in Poland.

Demand for VETPro-
mobility

There have been noticeably more applications submitted (ratio 3:1), than funds available.
This had led to the rejection of very good projects.

Factors which either
support or inhibit
VETPro-mobility

Supporting factors:

Firstly, the openness of the programme with respect to content was cited. Furthermore,
a more precise phrasing of the expected impacts and the development of a strategy to
disseminate the project results is important to be able to motivate the teaching and train-
ing personnel to participate in the projects. The linguistic and cultural preparation of the
participants is also helpful here.

Inhibiting factors:

A main obstacle for the participation of companies in mobility projects is the release of
trainers during their stay abroad

Strengths and weak-
nesses of VETPro
measures

Strengths:

Sustainability at the institutions and participants involved.

Sharing knowledge with colleagues

Openness with regard to the development of new methods

Simple and transparent application process

High flexibility in the various financial aspects

The possibility of making maodifications to the selection of participants and the
choice of partner countries

+ The possibility to using returned funds for the financing of reserve projects
Weaknesses:

Acceptance and interest in VETPro projects is still low in Polish companies (especially by

SMEs, in smaller towns and in rural areas). This runs counter to the national priorities in
the years 2008-2010.

A further problem is that when participants in VETPro projects return from their stay
abroad, highly-motivated, they are unable to implement the gained knowledge in the
school due to lack of equipment.

* & & ¢ oo o

Role of teachers and
trainers as a motor
for reform processes

Teachers play a central role in the development of concepts after the stay abroad has
been completed. As a rule, they are also the ones that are involved in the preparation of
the results. Due to the education reforms in Poland, over the last year, teacher and
trainers have more leeway to integrate experiences gained abroad.

In Poland the Leonardo da Vinci has made a general contribution towards improving the
schools and companies. The feedback from participants and providers in VETPro projects
is very positive. This was also confirmed by a study, conducted on behalf of the National
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Agency. 90% of participants and an equally high number of providers submitted a posi-
tive benefit-evaluation of the stay abroad.

Contribution of mobil-
ity projects towards
increasing the quality
of VET

The VETPro actions have an impact on the participating persons and institutions, how-
ever, not yet with respect to general qualitative improvement of VET. First and foremost,
VETPro projects enhance the attractiveness of the schools and improve the social and
foreign language skills of the participants.

Influence of VETPro
projects on the na-
tional education sys-
tem

The mobility actions have more of an impact on a micro and meso level. Up to now, the
integration of the project results in a national education plan has been possible only in
isolated cases, even though that has been pursued as a Long term objective. However,
these projects support the internationalization process in Poland. For example, they con-
tribute to implementing the EQF, including at a national level.
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Most important results from the survey of VETPro participants from Poland

Professional status of the participant Poland In total
Trainers, human resources managers 4% 7%
Teachers/trainers in a vocational school 24% 32%
Trainers/trainers in an institution of continuing vocational training 6% 6%
Teachers/trainers in a place of higher education 8% 11%
Impacts of Leonardo da Vinci at a national level
Experiences gained abroad are taken into consideration in the development of edu- 60% 58%
cation measures
(School) Authorities prevent innovations in VET 48% 30%
Mobility actions have led to important innovations in VET 50% 65%
Did VETPro participants spend time abroad as individual persons or as a

| group?
As an individual 1% 11%
As a small group with up to 5 participants 17% 33%
As a bigger group with more than 5 participants 82% 59%
Evaluation of the interests of the institution in having employees take part
in a stay abroad
High level of interest from the manager of the institution 69% 70%
High level of interest from the next superior 70% 68%
Motives of institutions for the participation of their employees in stays
abroad
Internationalization of the spectrum of activities 60% 65%
To offer the employees the opportunity to broaden their own horizon 83% 83%
To improve the quality of VET 70% 79%
To expand on the expert skills of employees 82% 81%
Was there a preparation for the stay abroad?
Yes, I did all the preparation myself 12% 20%
Yes, we prepared ourselves in a group 52% 49%
Yes, the preparation was carried out by externals and/or the employer 31% 27%
No, no preparation was carried out 5% 5%
Type of preparation
Preparation talks/workshops with the management of the institution 66% 56%
The main objectives of the stay abroad were fixed with the institution 59% 57%
Development of a continuing training plan 35% 23%
Greater impact on the participants in a stay abroad regarding:
Professional specialist knowledge/ new curricula 83% 74%
Foreign language skills 68% 65%
Methodical specialist knowledge 67% 60%
Ability to deal with new tasks 72% 57%
Ability to actively participate in work processes 65% 59%
Ability to initiate new processes 65% 63%
Have participants in mobility actions attempted to implement the know-
ledge they gained abroad, i.e. training elements or teaching methods, in
their home country?
Yes, in existing training courses in my institution 66% 65%
Yes, the introduction of new training courses in my institution 42% 46%
Yes, dissemination to the school authorities 20% 36%
Yes, dissemination to the ministries 10% 13%
Did you encounter problems in the implementation of new curricula or
teaching methods?
Yes, but only at the start 25% 27%
Yes, continually 26% 20%
No 49% 53%
Evaluation of the impact of mobility actions for VETPro on the quality of
VET in their institution
Short term high impact 52% 55%
Long term high impact 54% 58%
Evaluation of Long term impacts of mobility actions
Great benefit for me personally 72% 82%
Great benefit for my institution 65% 69%
Great benefit for my colleagues 54% 58%
Evaluation of Long term total impacts of mobility actions for VETPro on
the further development of the education system in your home country
Great impact in the area of initial vocational education and training 50% 57%
Great impact in the area of continuing vocational training 58% 63%
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Country Sweden
Brief description of In Sweden, the initial vocational education and training of young people is part of the
the VET system integrated school system of the secondary school level II. There are IVET courses which

take three years and in which approximately half of all pupils take part. These are
divided into 17 VET-programmes which are offered throughout the nation. 14 of the 17
programmes are organized according to the profession.

VET takes place mainly in full-time schooling institutions at grammar-school level.

Apart from the study- and vocational oriented upper secondary schools, there is also
vocational education and training under the dual system on a small scale. In Sweden,
social partners have an important position in VET, since they decide, for example, on
the issuance of aptitude certificates and are active in counselling VET-committees.

Results of expert in-
terviews and work-
shops

Significance of VET-
Pro- mobility

In Sweden the significance of VETPro-projects is high. International activities
traditionally have high priority and are usually well organized and nationally funded.

The country also has exchange programmes with, amongst others:

+ India
+ China
+ Bolivia
¢ Africa

Demand for VETPro-
mobility

15-20% of the total budget of LEONARDO DA VINCI is spent on VETPro measures;
which is significantly about the average for the EU 15. In most cases it is schools that
take part in stays abroad; companies are decisively under-represented, a circumstance
due primarily to the insufficient level of awareness of the programme.

In Sweden there are still significantly more project applications submitted than can be
approved. Nonetheless, in order to subsidize as many measures as possible, the evalua-
tors of the applications increasingly decrease the budget and the scheduled number of
participants. This allows approximately 20 - 30% more projects to be subsidized.

Factors supporting or
inhibiting the partici-
pation of VETPro in
mobility actions.

Factors supporting the implementation of VETPro-projects are:
many years of partnership abroad

good preparation of the actions

enough time for the exchange

mutual visits of project partners

+ planning reliability regarding the available budget (2-3 years)

In Sweden there is still need for improvement of the public relations of VETPro-projects.
Particularly important are measures which explain the benefits of VETPro-projects to the
companies.

Furthermore, more flexibility of time with respect to the implementation of stays abroad
would be desirable. The inflexible rule that one has to arrive on Sunday and return on
Saturday was identified as counter-productive.

* & & o

Strengths and weak-
nesses of VETPro
measures

Strengths:

VETPro- measures offer participants the opportunity to broaden their own horizons and
allow them to gain insight into the methods other countries use to cope with similar
problems. The knowledge gained during the stays abroad can significantly contribute to
the development of the vocational education and training system in the country.

In addition, the dialogue partners emphasized that the benefits of VETPro-projects are
extraordinarily high compared to other measures. With relatively low expenditure of
time and finances, considerable effects can be achieved, especially on the level of the
participants and their institutions.

Furthermore, it was positively noted that in 2009 financing modalities were again
optimized. Now, full flexibility is permitted for the mutual charging of the costs for the
journey and accommaodation.

Weaknesses:

One problem is the comparatively low total budget for LdV-activities in Sweden. High
rejection rates of project applications may lead to a withdrawal on the part the
applicants, which could have a negative impact on the quality of the measures in the
middle and the long term.

Furthermore, it is unfortunately not possible to subsidize trainers who are not in
employment or who are the changing from one system into another.

Regarding the target groups and the types of stays abroad the broad funding spectrum
was assessed both as a strength and as a weakness. On the one hand, there are many
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opportunities as a result. On the other hand, this leads to a situation in which actions
are not well coordinated with one another and/or are not specific.

The role of the (school-) management must also be assessed in a differentiated
manner. Usually the school administration or the administration of the institutions
considers participation in VETPro in a positive light. On the other hand the preparation
and implementation of mobility actions require expenditures of time and finances which
can, in some cases, limit the willingness to participate.

Role of teachers and
trainers as a motor
for reform processes

In Sweden, teachers and trainers are usually highly motivated and eager to launch re-
form processes.

In this context, the upcoming change of generation is a problem in many institutions.
Since in Sweden a large portion of VET professionals are at an advanced age and will
therefore soon retire, it is feared that in many VET institutions experiences and knowl-
edge for the further development of vocational education and training will be lost.

Influence of VETPro
projects on the na-
tional education sys-
tem

The influence of VETPro projects on the national education system has to be assessed
in a differentiated manner and varies according to sector and region. Mobility actions
have a significant influence in rural regions and in health professions.
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Most important results from the survey of VETPro participants from Sweden

Professional status of the participant Sweden In total

Trainers, human resources managers 6% 7%

Teachers/trainers in a vocational school 31% 32%

Trainers/trainers in an institution of continuing vocational training 7% 6%

Teachers/trainers in a place of higher education 9% 11%

Impacts of Leonardo da Vinci at a national level

Experiences gained abroad are taken into consideration in the development of 63% 589%
o (0] (1]

education measures

(School) Authorities prevent innovations in VET 30% 30%

Mobility actions have led to important innovations in VET 72% 65%

Did VETPro participants spend time abroad as individual persons or as a

| group?

As an individual 10% 11%

As a small group with up to 5 participants 41% 33%

As a bigger group with more than 5 participants 49% 59%

Evaluation of the interests of the institution in having employees take

part in a stay abroad

High level of interest from the manager of the institution 67% 70%

High level of interest from the next superior 66% 68%

Motives of institutions for the participation of their employees in stays

abroad

Internationalization of the spectrum of activities 66% 65%

To offer the employees the opportunity to broaden their own horizon 80% 83%

To improve the quality of VET 70% 79%

To expand on the expert skills of employees 80% 81%

Was there a preparation for the stay abroad?

Yes, I did all the preparation myself 26% 20%

Yes, we prepared ourselves in a group 39% 49%

Yes, the preparation was carried out by externals and/or the employer 33% 27%

No, no preparation was carried out 2% 5%

Type of preparation

Preparation talks/workshops with the management of the institution 47% 56%

The main objectives of the stay abroad were fixed with the institution 50% 57%

Development of a continuing training plan 17% 23%

Greater impact on the participants in a stay abroad regarding:

Professional specialist knowledge/ new curricula 67% 74%

Foreign language skills 63% 65%

Methodical specialist knowledge 55% 60%

Ability to deal with new tasks 52% 57%

Ability to actively participate in work processes 55% 59%

Ability to initiate new processes 56% 63%

Have participants in mobility actions attempted to implement the know-

ledge they gained abroad, i.e. training elements or teaching methods, in

their home country?

Yes, in existing training courses in my institution 57% 65%

Yes, the introduction of new training courses in my institution 58% 46%

Yes, dissemination to the school authorities 31% 36%

Yes, dissemination to the ministries 14% 13%

Did you encounter problems in the implementation of new curricula or

teaching methods?

Yes, but only at the start 24% 27%

Yes, continually 18% 20%

No 59% 53%

Evaluation of the impact of mobility actions for VETPro on the quality of

VET in their institution

Short term high impact 46% 55%

Long term high impact 54% 58%

Evaluation of Long term impacts of mobility actions

Great benefit for me personally 80% 82%

Great benefit for my institution 66% 69%

Great benefit for my colleagues 56% 58%

Evaluation of Long term total impacts of mobility actions for VETPro on

the further development of the education system in your home country

Great impact in the area of initial vocational education and training 58% 57%

Great impact in the area of continuing vocational training 63% 63%
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Country

Slovenia

Brief description of
the VET system

In Slovenia, occupation-oriented and technical initial vocational education and training is
completed in courses lasting two and a half to three years. The graduates apply for
positions on the labour market with the acquired degree or continue on to school
education at secondary school level II.

Furthermore, there is an option of beginning a four-year course of technical training or
an occupation-oriented technical vocational education and training after completion of
secondary school level II. In these training courses practical training of at least 24
weeks in a company is stipulated.

The vocational education and training in the vocational schools includes all trades.
Training courses at vocational schools can also be taken up without first acquiring a of
secondary school-level leaving certificate.

Results of expert in-
terviews and work-
shops

Significance of VET-
Pro- mobility

The great importance of VETPro-mobility in Slovenia is reflected by the fact that one
third of the budget of LEONARDO DA VINCI is used for that purpose, far beyond the
average for the EU 27.

Demand for VETPro-
mobility

Nevertheless, the demand for VETPro projects is significantly higher than the available
budget. There are application pool is three times greater than the number of projects
that can be funded.

In the interviews, experts pointed out several times that VETPro-projects offer the only
opportunity for the target group of VET professionals to acquire experiences abroad.

The most important reasons for participation in VETPro-projects are:

¢ to acquire transnational experiences

¢ to compare oneself with others

+ to learn to approach challenges in a way similar to that used in other countries
.

to find new partners, to network, to establish bilateral contacts for Long term
partnerships

Since VETPro measures meet with great interest in the rural regions of Slovenia,
thought should be given to how stakeholders from such regions can be more strongly
supported or advised.

With regards to the European Year of Combating Poverty and Social Exlusion, it was
pointed out that LEONARDO enables young people from poor families to go abroad for
the first time.

Factors supporting or
inhibiting the partici-
pation of VETPro in
mobility.

A clearly reinforcing element of the stays abroad is the high participation of manage-
ment-level personnel. This increases acceptance of the measures.

The possibility for participants to present their own suggestions and formulate questions
and expectations also has a supporting effect. Another important prerequisite for a suc-
cessful measure is the suitability of the receiving partner organizations.

The following facts hinder participation in VETPro-projects:
¢ the bureaucratic image of the EU
¢ lack of information about foreign partners

+ lack of foreign language skills as well as the lack of self confidence to communicate
in another foreign language

¢ shortage of time on the part of providers and/or participants
¢ The financing of the project does not cover the working time

VET professionals who organize LEONARDO projects in schools also execute other tasks
at the same time without earning recognition. This has a discouraging effect.

Strengths and weak-
nesses of VETPro
measures

One clear strength of VETPro-mobility is the transnational dimension of the
programme, which is lacking in national programmes and also in the ESF in Slovenia.

EU-projects have a reputation of being bureaucratic. However, this is not the case as far
as VETPro projects are concerned. The financial reporting system is easy to deal with
and the use of the available software does not cause any problems. Furthermore, that
the fact that financial funding can be received at an early stage (60-80% of the funds)
is advantageous.

The budget itself is flexible because the different kinds of expenses can be offset
against each other (e.g. travelling expenses with accommodation and vice versa). This
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leeway is used to enable more people to go abroad.

The only weakness of the LEONARDO DA VINCI programme mentioned was that the
budget is generally too low.

Role of teachers and
trainers as a motor
for reform processes

Following reform of the education system in the year 2004, the schools in Slovenia have
more freedom to make (autonomous) decisions. Thus, educational institutions can fill
up to 20% of the curricula with their own content.

This flexibility provides vocational education professionals significantly more scope for
decision-making and has contributed towards changing the organization of instruction at
schools. However, this conversion did not run smoothly in all schools. Conflicts previ-
ously played out on a national level were then shifted to the schools.

Contribution of mobil-
ity projects towards
increasing the quality
of VET

The experiences gained in mobility projects have contributed to the introduction of new
teaching- and learning methods in Slovenia. For example, in the course of internation-
alization of the vocational education and training project work, previously rare, has sig-
nificantly increased in importance.

Influence of VETPro
projects on the na-
tional education sys-
tem

In Slovenia, mobility actions do influence the national education system. According to
experts, they often have the effect of pilot projects. A broad integration of experiences
gained abroad is subsidized in Slovenia with ESF funds. Thus, despite the low budget,
VETPro projects can often achieve a great multiplier effect in this way.
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Most important results from the survey of VETPro participants from Slovenia

Professional status of the participant Slove- | In total
nia

Trainers, human resources managers 4% 7%

Teachers/trainers in a vocational school 32% 32%

Trainers/trainers in an institution of continuing vocational training 6% 6%

Teachers/trainers in a place of higher education 12% 11%

Impacts of Leonardo da Vinci at a national level

Experiences gained abroad are taken into consideration in the development of education measures 59% 58%

(School) Authorities prevent innovations in VET 19% 30%

Mobility actions have led to important innovations in VET 62% 65%

Did VETPro participants spend time abroad as individual persons or as a group?

As an individual 11% 11%

As a small group with up to 5 participants 40% 33%

As a bigger group with more than 5 participants 49% 59%

Evaluation of the interests of the institution in having employees take part in a stay

abroad

High level of interest from the manager of the institution 67% 70%

High level of interest from the next superior 63% 68%

Motives of institutions for the participation of their employees in stays abroad

Internationalization of the spectrum of activities 67% 65%

To offer the employees the opportunity to broaden their own horizon 86% 83%

To improve the quality of VET 67% 79%

To expand on the expert skills of employees 82% 81%

Was there a preparation for the stay abroad?

Yes, I did all the preparation myself 21% 20%

Yes, we prepared ourselves in a group 50% 49%

Yes, the preparation was carried out by externals and/or the employer 24% 27%

No, no preparation was carried out 5% 5%

Type of preparation

Preparation talks/workshops with the management of the institution 59% 56%

The main objectives of the stay abroad were fixed with the institution 56% 57%

Development of a continuing training plan 23% 23%

Greater impact on the participants in a stay abroad regarding:

Professional specialist knowledge/ new curricula 80% 74%

Foreign language skills 58% 65%

Methodical specialist knowledge 60% 60%

Ability to deal with new tasks 53% 57%

Ability to actively participate in work processes 53% 59%

Ability to initiate new processes 60% 63%

Have participants in mobility actions attempted to implement the knowledge they gained

abroad, i.e. training elements or teaching methods, in their home country?

Yes, in existing training courses in my institution 63% 65%

Yes, the introduction of new training courses in my institution 50% 46%

Yes, dissemination to the school authorities 35% 36%

Yes, dissemination to the ministries 20% 13%

Did you encounter problems in the implementation of new curricula or teaching meth-

ods?

Yes, but only at the start 28% 27%

Yes, continually 14% 20%

No 58% 53%

Evaluation of the impact of mobility actions for VETPro on the quality of VET in their in-

stitution

Short term high impact 55% 55%

Long term high impact 59% 58%

Evaluation of Long term impacts of mobility actions

Great benefit for me personally 87% 82%

Great benefit for my institution 67% 69%

Great benefit for my colleagues 52% 58%

Evaluation of Long term total impacts of mobility actions for VETPro on the further de-

velopment of the education system in your home country

Great impact in the area of initial vocational education and training 57% 57%

Great impact in the area of continuing vocational training 58% 63%
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Country United Kingdom
Brief description of Vocational education and training takes place as early as at the secondary school level
the VET system I. The first VET-certificates are provided at that level.

These certificates qualify pupils to take part in continuing school or vocational education
and training. A full-time course vocational education and training conducted in voca-
tional schools or continuing training institutions, takes one to three years. In these
schools the following certification can be acquired:

+ Vocational school-leaving certificate
+ National Vocational Qualification (NVQ) certificate
+ International Vocational Qualification certificate

Results of expert in-
terviews and work-
shops

Significance of VET-
Pro- mobility

In Great Britain, globalization has a higher priority than Europeanization. The interest in
European transnational projects is therefore less than in projects with nations from
other continents. This also applies to the area of school education and vocational educa-
tion and training.

Demand for VETPro-
mobility

Nevertheless, in Great Britain there is a high demand for VETPro projects. There are
three times as many projects submitted as can be approved. The budget and/or number
of participants is curtailed in order to allow more actions to be subsidized. Saving 38%
of the funds this way in recent years has allowed many other projects to be subsidized.

The number of projects in the health sector and the sport sector are increasing, these
are areas in which local authorities and charitable institutions are heavily involved. The
so-called “Heritage Projects” are also important. These projects revive old, traditional
crafts that have declined in the United Kingdom. In this context, co-operation with pro-
ject providers from Romania takes place, since they still have the relevant knowledge.

The majority of applications come from VET institutions. In the last few years more
companies and public agencies have submitted project applications. This could be due
to the fact that companies increasingly recognize the importance of transnational quali-
fications.

Factors supporting or
inhibiting the partici-
pation of VETPro in
mobility.

Factors which support participation in VETPro measures are:
¢ good preparation for the measures,

+ administrative support,

+ moral support,

+ the support of senior management of the institutions.

Furthermore, it has been shown that a stay abroad significantly improves the profes-
sional prospects of VETPro. This is an additional motivation to participate in mobility
projects.

Problems in the context of VETPro measures

In Great Britain a regular evaluation of schools takes place. The result is recorded in so-
called "league tables". Participation in transnational projects has no influence on the
evaluation of the schools. Therefore, there is a lack of incentive to participate in VET-
Pro-projects.

Strengths and weak-
nesses of VETPro
measures

Strengths:

participants lose their "tunnel vision" and are more open to innovations,

getting to know new methods and approaches,

development of better understanding of foreign cultures,

sufficient financial resources,

reasonable bureaucracy,

very good support by the NA.

Furthermore, providers that implement measures of high quality are awarded the newly
introduced "Certificate of Mobility", which was emphasized as a positive addition. Addi-
tionally, the providers receive a funding commitment for the next four years.
Weaknesses:

The ability of VETPro participants to communicate in a foreign language is very low.
Foreign language skills in Great Britain are well below the European average. A further
drawback is that there is no funding provision for the organization of project implemen-
tation and for dissemination of the results.

* & & o o o

Role of teachers and
trainers as a motor
for reform processes

The commitment of VET professionals is crucial for the development and implementa-
tion of the strategy for lifelong learning in Great Britain. Transferring the necessary skills
and competencies that the labour market demands depends to a great extent on the
work and/or teaching abilities of VETPro.
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Contribution of mobil-
ity projects to in-
crease the quality of
VET

Globalisation: Meeting the Challenge. An international strategy for further education in
England" developed in 2008 by the Department for Innovation, Universities and Skills
states:

“The key challenge is to recognise how FE colleges and providers can help their learners
improve their knowledge and understanding of the wider world and the impact of global
forces on their lives. This is even more crucial in a world where the global dimension is
having repercussions for people both in the workplace and in communities.”

Regarding the internationalization of (vocational) education in Great Britain, one must
bear in mind that the primary orientation is toward the English-speaking countries (USA,
Australia, India and others) and China. Europe is of secondary importance in compari-
son. Thus, the contribution of VETPro-mobility projects towards enhancing the quality of
VET is not particularly pronounced.

Influence of VETPro
projects on the na-
tional education sys-
tem

New teaching methods, getting acquainted with new systems, integration of new ex-
periences in existing training courses has a definite influence on the institutions of voca-
tional education. The effects on the national vocational education and training pro-
gramme are, however, barely measurable.

5

http://www.bis.gov.uk/assets/biscore/corporate/migratedD/publications/G/globalisation_strategy_FE
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Most important results from the survey of VETPro participants from the United Kingdom

Professional status of the participant UK In total
Trainers, human resources managers 5% 7%
Teachers/trainers in a vocational school 31% 32%
Trainers/trainers in an institution of continuing vocational training 6% 6%
Teachers/trainers in a place of higher education 14% 11%
Impacts of Leonardo da Vinci at a national level
Experiences gained abroad are taken into consideration in the development of edu- 66% 58%
cation measures
(School) Authorities prevent innovations in VET 27% 30%
Mobility actions have led to important innovations in VET 74% 65%
Did VETPro participants spend time abroad as individual persons or as a

| group?
As an individual 9% 11%
As a small group with up to 5 participants 39% 33%
As a bigger group with more than 5 participants 53% 59%
Evaluation of the interests of the institution in having employees take part
in a stay abroad
High level of interest from the manager of the institution 74% 70%
High level of interest from the next superior 69% 68%
Motives of institutions for the participation of their employees in stays
abroad
Internationalization of the spectrum of activities 69% 65%
To offer the employees the opportunity to broaden their own horizon 81% 83%
To improve the quality of VET 71% 79%
To expand on the expert skills of employees 83% 81%
Was there a preparation for the stay abroad?
Yes, I did all the preparation myself 22% 20%
Yes, we prepared ourselves in a group 51% 49%
Yes, the preparation was carried out by externals and/or the employer 22% 27%
No, no preparation was carried out 4% 5%
Type of preparation
Preparation talks/workshops with the management of the institution 58% 56%
The main objectives of the stay abroad were fixed with the institution 60% 57%
Development of a continuing training plan 29% 23%
Greater impact on the participants in a stay abroad regarding:
Professional specialist knowledge/ new curricula 75% 74%
Foreign language skills 64% 65%
Methodical specialist knowledge 66% 60%
Ability to deal with new tasks 63% 57%
Ability to actively participate in work processes 67% 59%
Ability to initiate new processes 70% 63%
Have participants in mobility actions attempted to implement the know-
ledge they gained abroad, i.e. training elements or teaching methods, in
their home country?
Yes, in existing training courses in my institution 69% 65%
Yes, the introduction of new training courses in my institution 49% 46%
Yes, dissemination to the school authorities 37% 36%
Yes, dissemination to the ministries 17% 13%
Did you encounter problems in the implementation of new curricula or
teaching methods?
Yes, but only at the start 28% 27%
Yes, continually 19% 20%
No 53% 53%
Evaluation of the impact of mobility actions for VETPro on the quality of
VET in their institution
Short term high impact 53% 55%
Long term high impact 58% 58%
Evaluation of Long term impacts of mobility actions
Great benefit for me personally 81% 82%
Great benefit for my institution 72% 69%
Great benefit for my colleagues 61% 58%
Evaluation of Long term total impacts of mobility actions for VETPro on
the further development of the education system in your home country
Great impact in the area of initial vocational education and training 52% 57%
Great impact in the area of continuing vocational training 60% 63%
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Country

Italy

Brief description of
the VET system

After leaving school, a vocational qualification can be begun within the basic vocational
education. The basic education takes three years and contains practical exercises and
internships.

Young people can also take part dual forms of VET. The vocational education and
training is designed to alternate and takes up to six years.
Various vocational education and training courses which last at least three years entitle

their graduates either to carry out a profession or to participate in advanced training
courses.

The vocational education and training at an Italian vocational school also leads to a
degree which qualifies the graduate to enter an occupation after three years.

In the VET-branch, five-year vocational education and training course at a full-time
school entitles graduates to engage in occupations middle level or to enter the
advanced education system.

Results of expert in-
terviews and work-
shops

Significance of VET-
Pro- mobility

The VETPro-programme is of great importance to Italy. This is due to the fact that the
system of the extra-occupational continuing training for the VETPro in Italy is still not
very developed and VETPro mobility, at the moment, is the only funding instrument in
Italy which offers continuing training within an international context.

Within LEONARDO-LLP, VETPro represents the smallest of the three LLP-partial-
programmes: As measured by the number of projects funded, according to the National
Agency, approximately one fifth are for VETPro, with PLM and IVT each accounting for
approximately 40% each. Altogether 50 project applications are submitted in the annual
application rounds, of which approximately 30 will be subsidized. Significantly more pro-
jects could be subsidized, however the budget is limited.

Demand for VETPro-
mobility

There is demand for VETPro measures on both the quantitative as well as the qualita-
tive level: from the quantitative view it must be stressed that there are no (subsidized)
offerings for education-sector employees in with which competencies can be acquired
within a transnational context. However, all participants in the round of talks agree that
the quantitative deficit cannot be reduced in the slightest by VETPro. It rather enables
the targeted qualification of particularly motivated personnel of the education system.

At the quantitative level there is a particular focus on the extension of competencies in
the pedagogical-didactic area. Keywords are: new teaching concepts, innovative teach-
ing material, use of multimedia in class, individual competence support instead of col-
lective knowledge transfer.

In this field the importance of VETPro is great: Through direct confrontation of the Ital-
ian participants with the modalities on how lessons are designed and educational proc-
esses initiated, the knowledge acquired in VETPro measures can immediately be inte-
grated into one’s own teaching concept. This is considered to be significantly more effi-
cient than a teaching instruction which is “ordered from the top”.

Factors supporting or
inhibiting the partici-
pation of VETPro in
mobility.

In addition to commitment on the part of teaching staff, the concrete support of the su-
periors and the school authorities is a supporting factor for participation in VETPro-
mobility projects. Furthermore, good planning of the stays abroad by the providers of
both the sending and the receiving institutions is very important. The quality of the
measures is closely correlated therewith. Projects that are well designed in educational
and technical terms rarely have any problems finding enough participants.

In Italy, that the circumstance that participation in mobility projects does not get official
recognition in the sense of a certified continuing training and/or of a certified continuing
training module is a drawback. Thus, participation enables "only" an expansion of one’s
own competencies and skills; however, it does not promote the professional advance-
ment of teachers.

Strengths and weak-
nesses of VETPro
measures

Strengths:

+ Due to the high quality and specialised orientation of mobility projects, participants
obtain continuing training in a short time that is compact and related to practice,
which is almost impossible in the national context.

¢+ The direct confrontation with other teaching methods and concepts enables an
efficient continuing training with respect to the didactic-pedagogic competencies of
VETPro. This applies especially to the foreign language instruction.

¢ An essential strength of VETPro is the opportunity to learn in the multi-cultural
context: the participants in VETPro-projects are confronted with teaching traditions
which can be advantageously used in Italy. In this connection, participation in
concrete teaching situations with young people of different cultural and ethnic
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origin is important for trainers from Italy (e.g. in France or Germany). Italy has less
experience in dealing with immigrants and the integration of foreign youth.

The low budget for VETPro measures was regarded as a weakness by the experts.
Compared to the actual need, its effect is like “a drop in the ocean”. So far, the experi-
ences acquired through VETPro measures have been limited structurally to the level of
the respective participants and/or providers. Furthermore, it has not been possible to
acquire VET professionals and human resources managers from companies (SME) in
noteworthy numbers for VETPro-mobility projects.

Role of teachers and
trainers as a motor
for reform processes

Teachers and trainers in VETPro measures have the opportunity to use the teaching
concepts and contents "learned" and tested abroad directly in their own lessons. In
some cases there were reports that schools were tending more to have VETPro-mobility
participants lead internal continuing training sessions for their teaching staff about the
knowledge learned abroad. Some regions - e.g. Tuscany - support these processes with
paid leave and/or time in lieu.

However, on the national level, teachers and trainers are of secondary importance as a
motor for reform processes. In the past years, due to changing political majority situa-
tions, the Italian educational system has implemented partly contradictory reforms, in
which teachers associations were listened to, but did not actively take part. Further-
more, it must be stated that the training of teachers and trainers is the responsibility of
the individual regions. Therefore the speed, coherence and depth of reforms in the edu-
cation sector vary greatly from region to region.

Contribution of mobil-
ity projects towards
increasing the quality
of VET

Mobility projects give rise to qualitative impulses in the direct surroundings, however,
rarely on the national level. Thus, the primary beneficiaries are the educational institu-
tions whose teachers and trainers have taken part in mobility projects. There, results
are implemented and lead to an increase in quality of the vocational education and
training. Examples here: learning in project groups, introduction of problem focused
teaching concepts, use of multimedia-learning concepts etc.

Influence of VETPro
projects on the na-
tional education sys-
tem

The influence of VETPro projects on the national education system is rather low. The
regional fragmentation of the educational system (VET- regulations, degrees, school
types and - organizations etc.), the shifting of responsibilities to decentralize levels
(school providers), organizational questions regarding the safeguarding of the school of-
ferings are in the focus of the current discussion surrounding educational policy in Italy.
With regard to the practical training of teachers, the regions are increasingly delegating
this task to schools and no longer to academic training centres.

Nevertheless, the significance of VETPro-projects towards improving of the quality of in-
struction was stressed by all experts. Since there is a lack of appropriate national pro-
jects and initiatives VETPro can only proceed bit by bit and not systematically.
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Most important results from the survey of VETPro participants from Italy

Professional status of the participant Italy In total
Trainers, human resources managers 6% 7%
Teachers/trainers in a vocational school 39% 32%
Trainers/trainers in an institution of continuing vocational training 4% 6%
Teachers/trainers in a place of higher education 12% 11%
Impacts of Leonardo da Vinci at a national level
Experiences gained abroad are taken into consideration in the development of edu- 59% 58%
cation measures
(School) Authorities prevent innovations in VET 28% 30%
Mobility actions have led to important innovations in VET 65% 65%
Did VETPro participants spend time abroad as individual persons or as a
| group?
As an individual 7% 11%
As a small group with up to 5 participants 35% 33%
As a bigger group with more than 5 participants 58% 59%
Evaluation of the interests of the institution in having employees take part
in a stay abroad
High level of interest from the manager of the institution 72% 70%
High level of interest from the next superior 71% 68%
Motives of institutions for the participation of their employees in stays
abroad
Internationalization of the spectrum of activities 66% 65%
To offer the employees the opportunity to broaden their own horizon 82% 83%
To improve the quality of VET 76% 79%
To expand on the expert skills of employees 78% 81%
Was there a preparation for the stay abroad?
Yes, I did all the preparation myself 21% 20%
Yes, we prepared ourselves in a group 49% 49%
Yes, the preparation was carried out by externals and/or the employer 26% 27%
No, no preparation was carried out 5% 5%
Type of preparation
Preparation talks/workshops with the management of the institution 48% 56%
The main objectives of the stay abroad were fixed with the institution 57% 57%
Development of a continuing training plan 24% 23%
Greater impact on the participants in a stay abroad regarding:
Professional specialist knowledge/ new curricula 74% 74%
Foreign language skills 65% 65%
Methodical specialist knowledge 61% 60%
Ability to deal with new tasks 52% 57%
Ability to actively participate in work processes 52% 59%
Ability to initiate new processes 58% 63%
Have participants in mobility actions attempted to implement the know-
ledge they gained abroad, i.e. training elements or teaching methods, in
their home country?
Yes, in existing training courses in my institution 61% 65%
Yes, the introduction of new training courses in my institution 47% 46%
Yes, dissemination to the school authorities 38% 36%
Yes, dissemination to the ministries 12% 13%
Did you encounter problems in the implementation of new curricula or
teaching methods?
Yes, but only at the start 27% 27%
Yes, continually 17% 20%
No 56% 53%
Evaluation of the impact of mobility actions for VETPro on the quality of
VET in their institution
Short term high impact 55% 55%
Long term high impact 55% 58%
Evaluation of Long term impacts of mobility actions
Great benefit for me personally 77% 82%
Great benefit for my institution 64% 69%
Great benefit for my colleagues 57% 58%
Evaluation of Long term total impacts of mobility actions for VETPro on
the further development of the education system in your home country
Great impact in the area of initial vocational education and training 54% 57%
Great impact in the area of continuing vocational training 60% 63%
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Country

Germany

Brief description of
the VET system

The dual education system is the core of the vocational education and training in Ger-
many and can be completed within two to three and a half years. Vocational education
and training takes place in both companies and in vocational schools. More than 50% of
school leavers enter this branch of education after leaving secondary school. Social
partners have an overall strongly regulating position in the dual education system.

Vocational full-time school exists at the secondary school level II. Fulltime occupational
schools include training colleges, specialized secondary schools, post-secondary col-
leges, technical schools, upper vocational schools and other kind of schools that are
country specific.

Training college courses can be completed in one to three years. Whereas the single
year form contains a preparation for further degrees, the two to three year courses lead
to a fully qualified degree.

Specialised secondary schools and upper vocational schools usually offer an education
which takes 2 years. Mostly they build on previously completed vocational education
and training and to some extent belong to the sphere of continuing training. Master
craftsman training, for example, takes place at training colleges.

Results of expert inter-
views and workshops

Significance of VET-
Pro- mobility

In Germany, VETPro-mobility is mainly concentrated among a small "elite" group of VET
professionals and sending institutions.

Trainers from companies in Germany participate - as in the rest of Europe - at a dispro-
portionately low rate (13%). However, their participation rate is almost twice as high as
the overall average for LdV-participating countries.

VETPro-mobility is assigned great significance in Germany - especially by the responsi-
ble German Federal Ministry of Education and Research and the NA.

VETPro projects have been implemented, for example for the targeted acquisition of
experiences with the early childhood education.

Demand for VETPro-
mobility

In general, demand to extend VETPro-mobility is increasing in Germany. One primary
objective in that context is to achieve a broader impact on the education infrastructure.
An unresolved problem is the participation of trainers from companies. It remains too
low.

Germany, as a de facto immigration country that has had insufficient success in inte-
grating young people with migration backgrounds successfully into the VET-system has
a particular need for increased inter cultural training of VET professionals. VETPro pro-
jects can make a significant contribution to this.

Factors supporting or
inhibiting the partici-
pation of VETPro in
mobility.

In too many vocational schools and training companies there is insufficient awareness
of or even ignorance about the opportunity to conduct VETPro-stays abroad. Further-
more, the misconception that one cannot learn much abroad because the training is or-
ganized in a different way is found at many of these schools.

Another problem - though one that arises in other countries too, is that educational in-
stitutions are not able or in some cases do not want to provide their trainers time to en-
gage in follow-up and write the applications. Thus, a lot depends on the commitment of
the individual VETPro. The organization of substitute staff to take over during their ab-
sence is also a problem.

Trainers often fail to realize that mobility actions might be of use to them. This applies
especially for trainers who come from SME and from sectors/companies that are not in-
ternationally active.

Concrete projects of individual German federal states have turned out to be useful for
increasing participation in more stays abroad by VETPro in Germany. In the German
federal state of Hamburg, for example, a mobility agency that regularly informs schools
and companies about mobility programmes is subsidized with ESF funding.

Strengths and weak-
nesses of VETPro
measures

Strengths: The creation of robust networks and peer-learning activities, which
also take place, were identified as special strengths. Above all, networks that are
European sector specific and/or occupation-specific enable the development of
specific qualifications.

In Germany as well, the openness of the programme to subjects and methods can
be stressed as a particular strength and one which is exploited. For example, for
the further advancement of early childhood education.

Weaknesses: VET-companies and trainers from companies are too rarely involved
in the preparation and implementation of VETPro-mobility and the participation of
"decision makers" in mobility actions is too low. However, such actions are also
more likely to run up against prejudice: “The boss is travelling again.”
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Role of teachers and
trainers as a motor
for reform processes

Basically, VET professionals are able to fulfil their role as a motor for reform processes
on the level of educational institutions. Improvements of quality in the institutions are
very frequent.

Since in Germany the VET-regulations and curricula are considered relatively inflexible
and since there are a great many regional regulations involved, particularly with respect
to full-time training courses, due to Germany’s federalism in the field of education and
culture, it is very difficult to activate reform processes on the level of curricula. Thus,
the experts have repeatedly spoken of "stand-alone solutions". Therefore, individual ac-
tive trainers and teachers and their institutions implement extensive innovations on-site
and are eager to communicate them externally. However, the acceptance at school au-
thorities is still of not well developed.

Furthermore, in Germany the participation of persons who are still in the teacher- and
trainer training in VETPro-mobility also contributes to triggering reforms from the bot-
tom up and, over the Long term to reaching institutions that have not previously par-
ticipated in VETPro mobility.

Contribution of mobil-
ity projects to in-
creasing the quality of
VET

The impacts of mobility on VET are already assessed as high, with regards to the insti-
tutions and companies that actively take part in such measures. This is also underlined
by the survey results for the VETPro from Germany which showed that the effects of ac-
tions are greater than average. By contrast, less success was reported viz. dissemina-
tion to broader audiences.

Influence of VETPro
projects on the na-
tional education sys-
tem

Influences at this level are described in muted tones. Impacts on CVET are greater than
those in IVET, a circumstance that can be traced to the fact that CVET is less regulated.

However, positive impacts at the VET-system can be detected during the development
of new training courses, where there are no existing structures to be overcome.

Finally, mobility actions did contributed in Germany towards ensuring that the Ordi-
nance on Aptitude of Instructors (Ausbildereignungsverordnung) included teaching of
inter-cultural competences and now requires trainers to check whether individual parts
of the vocational education and training can be completed abroad. In parallel, the Voca-
tional Education and Training Act provides for the (possible) recognition of parts of the
VET that are completed abroad as part of vocational education and training.
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Most important results from the survey of VETPro participants from Germany

Professional status of the participant Ger- In total
many

Trainers, human resources managers 13% 7%

Teachers/trainers in a vocational school 41% 32%

Trainers/trainers in an institution of continuing vocational training 8% 6%

Teachers/trainers in a place of higher education 4% 11%

Impacts of Leonardo da Vinci at a national level

Experiences gained abroad are taken into consideration in the development of education measures 45% 58%

(School) Authorities prevent innovations in VET 36% 30%

Mobility actions have led to important innovations in VET 50% 65%

Did VETPro participants spend time abroad as individual persons or as a group?

As an individual 8% 11%

As a small group with up to 5 participants 29% 33%

As a bigger group with more than 5 participants 63% 59%

Evaluation of the interests of the institution in having employees take part in a stay

abroad

High level of interest from the manager of the institution 71% 70%

High level of interest from the next superior 71% 68%

Motives of institutions for the participation of their employees in stays abroad

Internationalization of the spectrum of activities 69% 65%

To offer the employees the opportunity to broaden their own horizon 88% 83%

To improve the quality of VET 67% 79%

To expand on the expert skills of employees 79% 81%

Was there a preparation for the stay abroad?

Yes, I did all the preparation myself 16% 20%

Yes, we prepared ourselves in a group 44% 49%

Yes, the preparation was carried out by externals and/or the employer 38% 27%

No, no preparation was carried out 2% 5%

Type of preparation

Preparation talks/workshops with the management of the institution 55% 56%

The main objectives of the stay abroad were fixed with the institution 51% 57%

Development of a continuing training plan 16% 23%

Greater impact on the participants in a stay abroad regarding:

Professional specialist knowledge/ new curricula 62% 74%

Foreign language skills 57% 65%

Methodical specialist knowledge 45% 60%

Ability to deal with new tasks 52% 57%

Ability to actively participate in work processes 49% 59%

Ability to initiate new processes 57% 63%

Have participants in mobility actions attempted to implement the knowledge they

gained abroad, i.e. training elements or teaching methods, in their home country?

Yes, in existing training courses in my institution 60% 65%

Yes, the introduction of new training courses in my institution 24% 46%

Yes, dissemination to the school authorities 18% 36%

Yes, dissemination to the ministries 9% 13%

Did you encounter problems in the implementation of new curricula or teaching meth-

ods?

Yes, but only at the start 23% 27%

Yes, continually 13% 20%

No 64% 53%

Evaluation of the impact of mobility actions for VETPro on the quality of VET in their in-

stitution

Short term high impact 65% 55%

Long term high impact 70% 58%

Evaluation of Long term impacts of mobility actions

Great benefit for me personally 79% 82%

Great benefit for my institution 68% 69%

Great benefit for my colleagues 51% 58%

Evaluation of Long term total impacts of mobility actions for VETPro on the further de-

velopment of the education system in your home country

Great impact in the area of initial vocational education and training 58% 57%

Great impact in the area of continuing vocational training 66% 63%
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VIII: Impacts of mobility actions on the level of the education systems

Key facts in brief:

In the member states, the EEA EFTA countries and Turkey, there is a great need to modernize and to interna-
tionalize the national VET systems. VETPro-mobility plays an important role in these reform efforts.

The number of the submitted project applications for VETPro-mobility is two to three times higher than what can
be realized with the budget available. This underlines the great demand for exchange measures for VETPro. In
the new EU member states the demand for VETPro-mobility is above average. In the EU-12, 27% of all LdV mo-
bility participants are VETPro, whereas the share of VETPro in the EU-15 is only around half of that, at
14%. In the new member states there is a particularly high need for acquaintance with new technologies and to
identify which innovations in vocational education and training are necessary to be able to move on an interna-
tional level.

On a national political level, VETPro-mobility is definitely welcomed and considered to be a good idea, but in the
opinion of the experts interviewed, in many cases the intensity of active support on the political level and, for in-
stance, from the school authorities is inadequate.

At the level of the vocational education and training systems, the strengths of VETPro-mobility lies in the follow-
ing areas:

¢ Its contribution to the creation of awareness of the importance of international competencies.
¢  Creation of international networks.
¢ As a source of impetus for qualitative improvements of VET-Systems.

¢ In the initiation of regional and international networking - for example during the dissemination of project
results.

¢  The multiplier effect: Having just two trainers or VET professionals go abroad and thereafter disseminate the
experiences they gained can lead to significantly higher effects than having 50 young people participate in
an IVT project.

The following actors limiting the impacts of VETPro-mobility:

¢ To some extent, the opportunities to influence the system of vocational education and training are limited
due to inflexible legislation or traditional structures and the high number of participants involved in the
reforms of vocational education and training courses.

¢  Shortage of resources in schools which limits possible changes and innovations.
¢  Low proportion of company representatives among mobile VET professionals.

¢ As a rule, VETPro-mobility is only recognized and used by an "elite" group of teachers/trainers; broad-scale
impact is therefore insufficient.

+ No systematic or effective transfer management and lack of methods for dissemination of the experiences
acquired

¢  Frequently, countries have failed to subject their national education systems to critical examination, leading
to a situation in which required adjustments are not recognized or not recognized in time.

An important prerequisite for further development of VET systems is the availability of a national strategy and an
integrative policy the implementation and success of which can be verified based on clearly defined (quantified)
objectives.
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VETPro-mobility in the context of such a strategy promotes the further development of a national education sys-
tem. However, positive impacts are only found when there is a will on the political level to anchor transnational
competencies in VET curricula and in trainer initial and continuing education and training.

Systematic transfer management, specific marketing of results (sectoral and target-group orientation) and dis-
semination of best practice examples should belong to the standard repertoire for the dissemination of the pro-
ject results.

One can state that in the view of the participants in VETPro mobility, project provider and the experts, the impact
of spending time abroad on national education systems has significantly increased during the last five years.
Overall, the quality of internationalization has decisively increased.

In many participating countries, there are still institutional obstacles that impede an extensive and more rapid
integration of experiences, knowledge and skills acquired abroad, thus delaying or even making reforms in the
education system impossible with respect to modernization and innovation.

Regarding system-level aspects, it should be emphasized, that mobility actions have contributed to a general
quality improvement of VET. 56% or 57% of the VETPro surveyed agreed on this point.

The greatest positive impacts of transnational mobility on teachers, trainers and VETPro are:

1. Promotion of intercultural and language skills.

2. Creation of international and national networks, which decisively contribute to the dissemination of results.
3. Improvement of the quality of CVET.

4. Improvement of the quality of the IVET.

5. Impetus for modernization and innovation in systems of VET.

6. Increased motivation on the part of institutions, particularly school authorities and chambers of industry and
commerce/of crafts, to support transnational measures.

8.1. Significance and demand for stays abroad for the purposes of further developing national
education systems

The LEONARDO DA VINCI programme is intended to enhance the transnational mobility of young people engaged
in vocational education and training and of VETPro. In addition, mobility actions for VETPro are intended to con-
tribute towards the modernization of IVET and CVET in the 31 participating countries and towards adapting those
systems to the challenges of increasing European integration. This objective, extensive modernization of VET, is
also an element of the Lisbon process.

The focus in this section is on the analysis of the impacts of mobility actions for trainers and other VETPro on the
national education systems in the LdV-participating countries and of the correlations between the effects of VET-
Pro-mobility and the VET systems prevalent in the individual LdV-participating countries.

Before turning to the impact analysis however, we would like to examine the following points: how are stays
abroad and/or mobility projects perceived at the national level (significance), how great is the demand for them
and what factors influence successful integration of the results at the national level.

The number of the project applications for VETPro-mobility submitted is two or three times higher than can be
realized with the available budget. This demonstrates the high overall need for exchange measures for VETPro.
However, one must bear in mind that situations vary greatly from country to country.

Figure 8.1 shows that the proportion of VETPro among total mobility project participants in 2007 and 2008 in the
EU-12 and Turkey was significantly higher than it was in the old member states of the EU. In the EU-12, ap-
proximately 27% of LdV mobility participants are VETPro, whereas in the EU-15 they account for only approxi-
mately half as many, at 14%. This can be attributed to the fact that many EU-12 countries and Turkey have, to
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some extent, accumulated needs in VET, prompting them to greater activity with respect to the mobility of train-
ers and other VETPro. In the workshops and expert interviews it was explained that the needs in these countries
are complex, e.g. objectives include:

¢  Becoming familiar with new technologies.
+ Identifying which innovations in vocational education and training are necessary.

¢ Enhancing the ability to act in an international context at all. That includes learning to write project
applications interaction with people of other cultures and becoming acquainted with other systems of VET.

Furthermore, one must bear in mind that for most of these countries VETPro-mobility is the only available instru-
ment for the financing of international exchange measures for teachers, trainers and professionals in vocational
education and training. In contrast, the results of the expert interviews and workshops reveal that VETPro-
programmes in the EU 15 mainly follow more specific goals. In those countries the priority is on learning new
methods or techniques in sub- or special fields, intensifying internationalization of the vocational education and
training or - optimizing the strategic orientation — when there is one — of the national education system.

Figure 8.1: Proportion of VETPro among Leonardo da Vinci mobility project participants in 2007,
2008, in %
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In general one can observe that the Leonardo da Vinci programme meets with a high level of approval at the po-
litical level in the participating countries, and that the usefulness of the programme has been explicitly praised in
statements by politicians. Most of the education ministries allow the national agencies a high degree of autonomy
to design the content of the programme and administer it. The advantage of this is that there are no over-
restrictive requirements concerning content, ensuring the thematic openness and flexibility of actions.

In this context, experts did voice the criticism however that lack of active commitment at the political level means
that when insufficient attention is paid during selection of VETPro projects to whether they also support the na-
tional education objectives and reform programmes. Consequently, the dissemination of the results at a national
level is adequate.

In summary, we can state that there is a great need for VETPro-mobility projects in all LdV-participating coun-
tries. The level of need for modernization and innovation within VET systems varies from country to country. In
the EU-12 and Turkey, in particular, the demand for VETPro-mobility projects is particularly high. Although VET-
Pro-mobility is consistently welcomed and seen as useful at the national political level, in the opinion of the ex-
perts interviewed, active support is not provided in a sufficient scope.

8.2 Strengths and weaknesses of VETPro-mobility on the level of VET systems
In the following, the impact of VETPro-mobility on VET systems will be examined using a of the

strengths/weaknesses analysis. This analysis is based on the expert interviews, the workshops in ten participating
countries and the concluding workshop held in Brussels.

According to experts, the strengths of VETPro-mobility at the level of the vocational education systems lie in the
following areas:

Strengths of VETPro-mobility according to experts

¢ The openness of the programme in terms of content, participants and therefore also in terms of different
education systems.

+ Its contribution to the creation of awareness of the importance of international competencies.
¢ Its promotion of intercultural and language skills.

¢ Role in the creation of international networks.

¢+ Role as a source of impetus for qualitative improvements of VET systems.

¢ Role encouraging regional networking e.g. in the course of the dissemination of project results or partner
searches.

¢ The multiplier effect: If just two VET trainers or VET professionals go abroad and subsequently disseminate
their experiences, this can lead to significantly higher impacts than having 50 young people participating in
an IVT-project.

+ VETPro have a signalling effect on young people: they are encouraged to participate in a stay abroad as well.

Thus, VETPro-mobility makes a significant contribution to the improvement of VET systems, to the formation of
national and international networks and to the consolidation of transnational competencies in all fields of VET.
However, the experts also identified a range of factors that counter these positive developments.

Factors limiting the impacts of VETPro mobility

¢ Inadequate opportunities to influence the VET system due to inflexible legislation or traditional structures in
some countries.

¢  Lack of resources in schools, severely restricting changes and innovations possible.
¢ Minor significance of companies in the VETPro programmes.

¢ In general, the programme is not well known, especially in the corporate sector.
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¢+ VETPro-mobility is only perceived and used by an "elite" group of VET professionals; therefore there is still a
lack of a broad impact.

¢ No systematic or effective transfer management.
¢+ There are no funds designated for dissemination of project results.

¢  Results of VETPro-mobility projects are sometimes difficult to disseminate since at issue are not always hard
factors but instead often "soft skills", focussed for instance on developing the personality of the individual
participants.

The lack of awareness, accompanied by low involvement on the part of companies, lack of resources for
dissemination of results, inflexible legislation and traditional structures reduce the possible impacts of and/or the
possibilities for influence from VETPro-mobility on the national education systems. The preceding analyses of the
impacts of VETPro-mobility projects have also confirmed that companies are too rarely involved and that the
VETPro who take part in mobility actions are very committed trainers and teachers. The effects of the programme
on VETPro and their institutions are considerable. However, such effects are rather isolated and are still too often
limited to the active institutions and their surroundings - e.g. networks. As we will discuss below, the results
attained reveal that a rethinking process has begun recently in ministries and authorities at the national level;
transnationality in vocational education and training is increasingly regarded as important by them.

In this context, the following question arises: Under which conditions are mobility actions especially likely to suc-
ceed? At one workshop, a trivial but highly telling description of successful projects was created. According to
that description, successful projects are those in which problems and/or weak points are identified in the national
education system and the mobility actions contribute to the solution of the problem.

An important prerequisite for the further development of VET systems is the availability of a national strategy. In
the context of such a strategy, VETPro-mobility is easier to disseminate, fits in better in the overall context and is,
therefore, useful for the further development of the national education systems. However, positive impacts can
only occur if there is a will at the political level to anchor transnational competencies in the curricula and in the
training of trainers. Formal recognition of competencies acquired abroad would represent an appropriate support-
ing measure.

In addition to an innovative political atmosphere, there is a need for intensive transfer activities that make the
knowledge gained accessible to a wide range of interested people and which descriptively document the possible
benefit. Systematic transfer management, specific marketing of the results (sectoral and target-group orientation)
and dissemination of best-practice examples should belong to the standard repertoire for disseminating project
results.

In this context great importance is attached to networks. Within networks, results of mobility projects can be dis-
seminated with much less effort at regularly scheduled meetings, workshops or within the framework of bilateral
contacts,. This means that in general, there is no need to arrange meetings for the dissemination of certain re-
sults, since opportunities occur anyway at regular intervals in well functioning networks.

It is indisputable that the formation and/or creation of networks takes time, which is why they are more common
in the EU-15 than in the EU-12. Here, there is a need to introduce appropriate measures to accelerate the forma-
tion of networks. This has in fact, already been done to some extent, for example, through the establishment of
regional conferences, in which VETPro exchange experiences about national and international aspects of voca-
tional education and training. In this context, a larger group of people can be informed about best practice ex-
amples, experiences can be exchanged and networking can be facilitated and/or encouraged. An interesting
variation is found in Turkey: the involvement of regional partners is required already during the application proc-
ess. . One objective behind that requirement is that regional networks be activated, with the aim of thereby en-
hancing acceptance of the knowledge gained abroad and facilitating dissemination of the results.
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Up to now, we have discussed what VETPro-mobility can achieve and under which conditions successful imple-
mentation of instructional elements and teaching methods acquired abroad at the level of the VET-system can be
carried out. The following section will describe which impacts can be achieved under the given conditions.

8.3. Impacts of mobility actions on the level of vocational education and training systems

In order to gain an overview of the impacts of VETPro mobility, both the participants who travelled abroad and
the project providers were questioned on this subject. For validation, these results were discussed at the expert
interviews and workshops.

The general impacts of VETPro-mobility actions of the LdV programme on the national VET systems are the fol-

lowing:

¢+ Approx. 60% of the VETPro surveyed agreed with the thesis that experiences from abroad would be taken
into consideration in the further development of education measures. This shows that the processes of
internationalization of vocational education and training have acquired significant dimensions.

¢  This result is supported by the fact that also around 60% of those questioned thought that mobility actions
had contributed towards important innovations in VET and that participation in stays abroad is highly valued
in VET.

¢ The assessment of the project providers, of whom the same question was asked, (cf. figure 8.2) was almost
exactly the same.

Figure 8.2: Effects of mobility actions on the education system of the country of the VETPro
surveyed, in %
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Source: WSF; online survey of participants and project providers, 2009. Total of “totally agree” and “agree” answers

On the other hand, approximately 40% of those surveyed, VET professionals as well as project providers, re-

ported national restrictions that counteract internationalization efforts in vocational education and training. These

include above all:

¢+ Government provisions and legal regulations concerning vocational education and training, for example,
inflexible curricula.

+ The high number of different stakeholders involved in vocational education and training and who block each
other due to their different interests.
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¢ Critical scrutiny of a country’s own national education system is often missing, which has the consequence
that the need for adaptations is not noticed in time or not noticed at all.

Since, according to the VETPro responses, the inflexibility of training courses represents a significant hindrance to
the implementation of innovations in the education systems, we will now turn to an analysis of the significance of
this inhibiting factor in the individual LdV-member states.

Variation in size of the problem among the individual countries is quite large. In Denmark, Portugal and Slovenia,
respondents reported that different stakeholders hindered each other, thus rendering the VET system inflexible,
at the lowest rate (approx. 30% of the VET professionals in each case). By comparison, in Poland, Germany, Tur-
key and Romania such structures are especially prominent and lead to stalled reforms (approx. 45% of VETPro
respondents) (cf. figure 8.3).

Figure 8.3: Inhibiting factor "too many bodies are involved in the further development of training
measures” - in % of VETPro surveyed
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The following interim conclusion can be drawn: a contribution to the internationalization of education has been
made through the Leonardo da Vinci programme. In many participating countries, there continue to be institu-
tional obstacles that impede the thorough and more rapid implementation of experiences of knowledge and abili-
ties acquired abroad and hence delay reforms in the education system, in the sense of modernization and innova-
tion, or even make such reform impossible.

In the following, we will also examine which effects on individual areas of their national education systems VET-
Pro and VETPro project providers associate with transnational mobility. In this analysis, we will deliberately
broaden our view to include all VETPro-mobility actions, i.e. including those which are not financed by LdV. This
is necessary because other comparable measures influence the systems of VET and therefore system impacts
cannot be regarded in isolation.

We begin with the statement that in the view of the participants in VETPro-mobility, the impact of
spending time abroad on national education systems has significantly increased over the last five
years and the level of internationalization overall has increased. The influence of stays abroad in the
subject areas listed in Table 8.1, i.e. training elements and methods etc., has consistently increased by 18 - 24
percentage points.
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¢ 56% or 59% of the VETPro surveyed could detect an improvement of the quality of VET.

¢ 57% of the VETPro thought that international cooperation in education had significantly gained in
importance in the political arena at the highest political level.

+ In contrast, the acceptance of stays abroad as an element in initial vocational and school-based education
has not increased to the same degree. "Only" approx. 45% of those questioned felt that this was the case.
However, one must bear in mind that in this area as well, a positive trend can be detected over the last five
years.

Table 8.1: Effects of transnational exchange measures on the national education systems, as as-
sessed by participants in VETPro mobility, in %

2 Xears Today Difference
go
Cross-border skills have been introduced in schools 32 53 +21
Cross-border skills have been introduced in companies 30 48 +18
Quality of initial vocational training has been increased 34 56 +22
Quality of continuing vocational training has been increased 37 59 +22
Time spent abroad on initial vocational training is recognised 37 56 +20
Foreign trips are an integral part of primary training in the school 27 45 +18
Foreign trips are an integral part of initial vocational training 28 47 +19
The importance of international cooperation in training has increased 32 57 +24

Source: WSF; online survey of VETPro, 2009

We should also emphasize the finding that according to the VETPro surveyed, in recent years international ele-
ments have been included in the curricula at schools to a somewhat greater extent than at companies engaging
in vocational education and training (53% and/or 48%).

Against the background of the criticism of inflexible curricula, one might have expected companies to have re-
acted (or been able to react) more quickly to new challenges. This discrepancy might be due to the fact that the
VETPro surveyed were mainly teachers from vocational schools, as fewer trainers from companies take part.
Teachers can certainly better assess what happens in schools than what happens in companies. A detailed
analysis of the responses to these questions confirms this assumption: 58% of company trainers reported that
transnational experiences are now integrated in the curricula of the companies.

The providers surveyed also believe that significant progress has been made with regard to the internationaliza-
tion of the vocational education and training in almost all areas over recent years. The following impacts of mobil-
ity actions on the educational systems are particularly worth mentioning (cf. Figure 8.4).

¢ The requirements of the labour market are better taken into consideration (68%).

¢ The time spent in initial vocational education and training abroad is acknowledged as a training performance
(66%).

+ International cooperation in education has gained in importance (65%).
¢ School authorities support transnational measures more often than they used to (64%).

+ International competencies have been introduced into the curricula of VET (50%).
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Figure 8.4: Long term effects of transnational exchange measures on the national education sys-
tems from the view of VETPro in %

Aninnovative atmosphere was created

Demands of the labour market are taken into account

Time spent abroad is recognised as a training qualification

Importance of internatio nal training cooperation has increased

School authorities support transnational measures more often

Structures in vocational education and training and continuing training have been improved
Quality of continuing vocational training has been increased

Quality of initial vo cational education and training and co ntinuing training has been increased
Government subsidizes transnational measures more often

Chambers subsidize transnational measures more often

Placements abroad are an integral part of initial vocatio nal education and training
International skills have been introduced in continuing vo cational training

International skills have been introduced in curricula in companies

International skills have been introduced in curriculain schools

Stays abroad are an integral part of vocational education and training

International skills are part of the examinations

80

Source: WSF; online survey of project providers, 2009

Table 8.2 presents an overview of the significant burst of development which transnational exchange measures
have triggered in vocational education and training in the last years. A broad consensus among the participants in
mobility actions and the providers exists as to what extent mobility actions have brought about concrete changes
in the national education systems.

Table 8.2: Long term effects of transnational exchange measures on the national education sys-
tems from the view of VETPro and project providers

Participants | Promoters | Difference
Cross-border skills have been introduced in schools 53% 50% -3
Cross-border skills have been introduced in companies 48% 52% 4
Quality of primary vocational training has been increased 56% 58% 2
Quality of vocational further education has been increased 59% 59% 0
Time spent abroad on primary vocational training is recognised 56% 66% 10
Foreign trips are an integral part of initial training in the school 45% 48% 3
Foreign trips are an integral part of initial vocational training 47% 53% 6
The importance of international cooperation in training has increased 57% 65% 8

Source: WSF; online survey of VETPro and project providers, 2009

Apart from the introduction of transnational competencies in VET at schools, the providers assess the effects of
mobility actions as even higher than their participants do. The providers assess effects as greater in particular in
areas that are not directly related to aspects of content of vocational education and training, for example:

¢ recognition of training times abroad (agreement on the part of providers, 66%; of participants, 56%) and

¢ increasing importance of international cooperation (agreement on the part of providers, 66%; of
participants, 56%).

These differing assessments can be traced to the fact that the providers have more information in areas that do
not fall directly within the responsibility of VETPro and are therefore able to make more precise judgements than
the participants in mobility actions.
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At the end of this section, we will examine how the VETPro and providers assess the overall impact of mobility on
their respective national education systems in general, i.e. including measures that are not funded by LdV. In the
process, a distinction is made between initial vocational education and training and continuing training.

According to the VETPro and the providers, mobility contributes to the further development of the national educa-
tion systems over the long term. Approximately 60% of the providers and VETPro (see Figure 8.5) took this view.

A slightly different picture emerges when a distinction is drawn between IVET and CVET. Impacts in CVET, are
recognized by 63% of the VETPro and 67% of the project providers, a slightly higher proportion than see such
impacts in IVET (57% and 58%, respectively). This result corresponds with the assessments expressed in the ex-
pert interviews. There, it was pointed out that IVET is usually significantly more regulated than CVET and thus
the scope for the implementation of innovations in IVET is accordingly lower.

Participants and project providers differed decisively in their assessment of impacts over time (short and Long
term effects). Whereas the VETPro assess the increase of effects over the Long term as rather low (effects on the
further development of IVET over the Short term 50%, over the Long term 57%; for CVET 57% and 63%, re-
spectively), far more project providers reported that mobility measures had Long term effects than reported Short
term effects, a difference of almost 20 percent points (short term effect on the development of IVET 40%, CVET
47%; Long term effects 58% and 67%, respectively).

This phenomenon was also the subject of intensive discussion in the expert interviews. The prevailing assessment
was that VETPro often have only a limited overview of dissemination measures and therefore of effects that take
place outside the institutions in which they work. They are primarily involved in internal dissemination measures
which take place in the short term, i.e. immediately after the stay abroad.

In contrast, project providers are involved in results transfer on a decisively larger scale, which extends beyond
the institution. Thus, they are more often aware of whether dissemination of project results takes place at a re-
gional and/or national level. It is, therefore, not unreasonable that the Long term effect of mobility actions is as-
sessed as significantly higher by the project providers than by the participants.

Figure 8.5: Effects of mobility actions on the further development of the national education system
in the view of VETPro and project providers, in %
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Source: WSF; Online survey of VETPro and project providers, 2009

In conclusion, we will recapitulate and discuss all of the study results regarding the impacts of mobility actions for
VETPro on VET. Table 8.3 presents the evaluation of the data from the surveys, expert interviews and workshops
regarding the positive effects of mobility actions and also those regarding the inhibiting factors. Individual quanti-
tative assessments from the surveys were translated onto a scale of 1 - 100 and the corresponding assessments
of the experts were assigned a value on a scale of 1-100 by the evaluation team - based on the intensity and fre-
quency with which those aspects were discussed by the experts.
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A central result to underline is that the experts also were of the unanimous opinion that VETPro-mobility projects
have made a considerable contribution to the improvement of the quality of the vocational education and training
and respective national education system. The initiation and maintenance of networks is also indisputably one
positive impact of mobility.

The greatest positive impacts of transnational mobility of teachers, trainers and VET professionals are:

¢ Promotion of intercultural and language skills.

+ Creation of international and national networks which decisively contribute to the dissemination of results.
+ Improvement of the quality of the continuing training.

+ Improvement of the quality of IVET.

¢ Provision of impetus for the modernization and the innovation in systems of VET.

+ Increased motivation on the part of institutions, particularly school authorities and chambers of industry and
commerce/of crafts, to support transnational measures.

Table 8.3: Summarized evaluation of the impacts of VETPro-mobility on the education systems,
inhibiting factors and weaknesses
Experts VETPro Project Total
promoter

Positive elements and effects on national level
Openness of the programme corresponding to the content and par-
ticipants 00000000 00000000
Effective support by the National Agency eecccoco0 Y Y I Y Y Y Y Y I
Promote intercultural and language competences 00000000 000000 00cccce| occccccoe
Establish transnational networks e0000000| occccece| cccccce| occccccee
Stimulate regional networking YY) Ty
Improve the quality of continuing vocational education 00000000 oocccee| oocccee eecoccoe
Improve the quality of initial vocational training e0c000e| occccce| eoccecee XYYYYS
Impulses for quality improvement of the national VET-systems ecccee| occccee| occcee XYy
School authorities, chambers support transnational measures eeoco0 XXXy eoccoo0
Complementarity with other EU funding programmes X YYYY)
Inhibiting factors and weaknesses
Little importance assigned to VETPro-mobility in companies Iy eccccc000
No systematic resp. effective transfer management OO0 OOO000C
No resources are provided for the dissemination of the results eecco000 XYY YY YY)
Inadequacy/absence of evaluation of the quality of the education

(XXX XXX ) (XXX X ] (XX X J (XXX X ]
system
Low awareness level of VETPro-mobility XXX YYYY)
VETPro-mobility is just for the “elites", insufficiently broad impact ecco0 YY)
Low influence on education systems because of strict regula-
tions/legislation 000000 (XX X ) o000 [ XXX X}
Too many actors are involved, hindering each other to some extent |eeeee YY) YY) XXX

Source: Summary by WSF; one point represents every 10 Points on a scale of 1 - 100
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Weaknesses mainly concern the following:

¢ The still too-low level of participation of trainers and human resources managers from companies in VETPro
mobility.

+ Transfer measures which result from VETPro-mobility are still too much left to the initiative of the individual
teachers and trainers and their sending institutions, there is a lack of systematic "marketing" and as well as
the funding for it.

¢ The member states fail to examine their vocational education systems sufficiently, in contrast to general
school education where evaluation is increasingly becoming standard practice. Thus, vulnerabilities and
needs for action in VET are not recognized, or not recognized in time. In most cases, lower priority is
assigned to the VET systemsthan university education.

¢ According to the experts, not only the VET professionals but also the VETPro providers are regarded as an
elite group. Therefore, efforts should be made to ensure a broader impact.

¢ Last but not least, VETPro, providers and experts complained that particularly with respect to IVET, the high
amount of regulation combined with the fact that many stakeholders take part in these processes means that
necessary innovations regarding transnational curricula etc. do not take place or do so only with considerable
delay.

Nevertheless, the analyses of the impact on the VET systemshave revealed that despite the remaining deficits,
the impacts of exchange measures and/or stays abroad of VET professionals is significantly higher than is often
assumed. Above all, it has been shown that internationalization in VET has gathered momentum over recent
years. Though a range of obstacles to the implementation of transnational qualifications still exist, significant pro-
gress has been achieved in most of the participating countries.

8.4 Vocational education and training systems in Europe and their influence on the impacts of VET-
Pro-mobility

The vocational education and training systems of the member states of the European Union have different organ-
izational structures. Some of the systems have been undergoing a reform process aimed at adapting them to the
globalized labour market and the changed needs of the trainees for years.

One objective of the present study was to determine what influence mobility of VETPro has on the existing sys-
tems, and whether it has been possible to trigger processes of modernization and innovation. Therefore, in the
following the basic types of VET systems that are in Europe will be presented. Subsequently, we will examine the
connections that exist between the various VET systemsand the impacts of mobility actions on VET professionals.
In essence, there are four organizational forms of vocational education and training found in the 27 member
states of the EU and EEA EFTA countries and Turkey.

Four basic types of vocational education and training

1. Vocational education and training in the dual system: in this form of VET, training takes place in both
companies and vocational schools. Practical occupational skills and knowledge are imparted at the company
learning venue. In the vocational school, theoretical occupational knowledge is taught on the basis of core
curricula/curricula.

2. Vocational education and training in full-time schools: both theory and practice are imparted at the schools.
Some of the forms that full-time vocational schools take are training colleges, specialised secondary schools,
vocational grammar schools (post-secondary colleges), technical schools, upper vocational schools and
vocational preparatory schools.

3. Vocational education and training in companies: training takes place exclusively in factories/companies fol-
lowing completion of the general compulsory education at the secondary school level.

4. Vocational education and training in mixed forms: The vocational education and training is carried out within
alternating dual form or a country-specific form of dual VET.
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There are countries in the EU that combine these forms of the initial vocational education and training. The four
forms described above may be organized in parallel, build upon one another or be completely integrated within a
school system. All forms of vocational education and training lead to an approved training qualification; certifica-
tion of that qualification takes different forms in the 31 LdV-participating countries. It is also possible, in Portugal,
for instance, to acquire a double qualification of general education and vocational education and training. Certifi-
cation can take the form of a degree certificate, a certificate of professional competence or a vocational aptitude
certificate for a specific field.

Vocational training in the dual system refers to parallel training knowledge is imparted in schools and at the
workplace. It represents, the core of vocational education and training in Germany and Austria, for example. This
form of combined training is becoming increasingly widespread in Europe.

A mixed form is practised in Norway for example, here vocational education and training takes place first in
school and later at a company. Finland also serves a good example of a country with a mixed form of vocational
education and training. There, vocational education and training can be individually adapted to the trainees. Fur-
thermore, training qualifications can be acquired on the basis of an examination verifying that a candidate has
certain competencies.

At the other extreme are systems, in the United Kingdom, for example, where training takes place almost exclu-
sively at schools. By contrast, in the Netherlands there is a clear separation of the systems for general education
and vocational education and training.

In other member states, e.g. Sweden, the systems cannot be separated from one another. Sometimes, a voca-
tional qualification is obligatory if an individual wishes to continue on to earn a specific vocational continuing
qualification. In some countries the completion of vocational education and training always makes an individual
eligible to enter a course of university education. In addition, VET is divided into separate qualification levels
which build on one another. Moreover, vocational education and training can take place exclusively under public
administration, or, as in Slovenia and Portugal, mainly in private vocational schools.

Table 8.4 provides an overview of the forms of vocational education and training practised in the individual coun-
tries.

Table 8.4: Systematisation of countries according to the education system

Organization of vocational training
Dual education Full-time voca-
system tional schools In Enterprises Mixed forms

Belgium ° °

Bulgaria °

Germany . °

Denmark °

Estonia °

Finland ° °
France [ .

Greece ° °
United Kingdom ° °
Ireland ° ° °
Italy ° ° °
Latvia .

Lithuania °

Luxembourg ° ° °
Malta ° °

Netherlands ° . °
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Organization of vocational training
Dual education Full-time voca-
system tional schools In Enterprises Mixed forms

Austria ° °

Poland ° °

Portugal ° °

Romania .
Sweden °

Slovakia °

Slovenia ° °

Spain °
Czech Republic ° °

Hungary .

Cyprus ° °

Iceland °

Liechtenstein ° °

Norway .
Turkey °

Source: Summary by WSF

The development of the VET systems in the individual countries has consequences for the effectiveness of
mobility actions for the VETPro and the institutions in which they work. As was mentioned above, in order to
examine the correlations in this context we performed an analysis of the VETPro survey results according to the
pre dominant type of VET. The analysis looked at the following variants: dual system VET, full-time school-based
training and mixed forms, which also include vocational education and training purely in a company.

The key results of the differentiation of the impacts of VETPro-mobility on the respective (sending) institutions
are set out below, whereby one must bear in mind that the results for the countries with a dual education system
are heavily influenced by Germany.

¢

Regardless of VET system, the directors of the schools and other training centres are very much interested in
their employees taking part in mobility actions abroad (approx. 70% in each case).

However, the VET systems differ significantly with respect to motives of employees to do so. Trainers from
countries where the dual system prevails (68%) reported with far greater frequency that their colleagues are
very committed and would constantly try to integrate new innovative methods and curricula into VET than
did VETPro from countries with where purely school-based vocational education and training prevailed (58%)
and/or with mixed forms (59%).

Despite this high commitment on the part of VETPro in countries with a prevailing dual education system, the
realization of comprehensive innovations is nevertheless less frequent in schools and other educational
institutions in those countries, since resistance is widespread. Hence, 68% of VETPro from countries with
mixed forms reported that mobility experiences had led to important innovations in VET at their institutions,
while the comparable figure for countries with predominantly school-based vocational education and training
was 63% and only 56% in the dual education system dominated countries.

It also emerged that in all likelihood, the provision of financial and material resources to educational
institutions is worse in countries where mixed forms of VET or school-based forms prevail than is the case in
countries with a dual education system. Whereas 60% and 57% of the VETPro respondents, respectively,
from countries of the first groups reported that their resources were insufficient for the innovations, only
46% of those from countries with apprenticeship dual system (cf. Figure 8.6 sum of the "very often" and
"often" statements) reported the same.
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The fact that mobility actions lead to important innovations in educational institutions with considerably less
frequency in the countries with apprenticeship dual system is, nevertheless, put into perspective by the fact that
it those countries that reported with greatest frequency that the quality of VET could have been significantly
increased. A gradual improvement took place within the framework of existing training regulations, etc. At issue
here are classic bottom-up-processes, in which existing leeway is exploited (see Figure 8.6).

Figure 8.6: Experiences of VETPro in their institutions with mobility actions according to the
prevailing system of vocational education and training, in %
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Source: WSF; online survey of VETPro, 2009

In the countries with school-based VET systems and mixed forms, the educational institutions have much more
often established new courses in VET compared with countries that have the dual systems. Whereas at least 41%
of the VETPro from countries with mixed forms and 31% from countries where training predominantly takes place
at schools reported that new courses etc. had been introduced at the institutions, only 14% did so in countries
with apprenticeship dual system. The result with respect to the development of new continuing training courses
was also similar: 34% in countries with mixed forms, 28% in countries where school-based VET prevails and only
17% in countries with apprenticeship dual system.

At this point we can draw the following interim conclusion: in countries with school-based VET systems and above
all countries where a mixed form prevails, mobility actions in the institutions lead to the introduction of new VET
courses more often than they do in countries with a dual system. In the former, extensive innovations are carried
out more frequently. In countries in which a dual system prevails, such great innovations are seen significantly
less often. However, within the framework of existing training courses a step-by-step improvement is taking
place. The results of the VETPro survey also strongly suggest that these step-by-step-processes apparently have
greater positive effects on the quality of VET in the individual institutions than "grand designs". However, this
could be related to the fact that, as is suggested by the responses of the VETPro surveyed, the financial
conditions and the material resources in the dual systems are superior particularly to those in countries with
solely school-based systems.
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Figure 8.7: Evaluation of the impact of mobility actions on the quality of VET by VETPro according
to the prevailing system of VET, in %
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Source: WSF; online survey of VETPro, 2009

Following the analysis of different impacts of mobility actions on the level of the institutions presented above, we
now turn to an analysis of how the effects of mobility on the national education systems are viewed by the
VETPro. The distinction between the level of the individual institution and the national level is important, since in
Europe only a few educational institutions allow their VETPro to take part in mobility. The effects on the level of
the educational institutions examined within the present study are only representative for institutions which
attach particular importance to transnational mobility, whereas the assessment of the VETPro of the general
situation in their countries presents a more comprehensive picture. The presence of many successful innovations
and improvements in the (few) institutions active in mobility projects does not necessarily imply that those are
linked with massive changes of the respective national VET-systems.

As expected, and mentioned briefly above, the impacts of mobility in schools and other educational institutions
are, in fact, greater than those on the level of the national VET-systems. Important results are (see Figure 8.8):

+ Innovations in the vocational education and training systems have arisen as a consequence of mobility
actions, primarily in countries with mixed forms (70% of the VETPro) and in countries where school-based
vocational education and training prevails (66%). Such processes are seen less frequently in countries with
apprenticeship dual system (52%).

¢ While 62% of the VETPro from countries with mixed forms and 59% from countries with school-based VET
reported that experiences from abroad were acquired with a specific objective of further developing the
contents and methods of the VET; only 47% of the nations with an apprenticeship reported the same.

¢ According to the responses of VETPro surveyed, the importance of mobility is the lowest in countries with
apprenticeship dual system. Only 46% of the relevant VETPro reported that stays abroad during VET are
considered to be important or very important; by contrast, in mixed forms 72% did so as did 64% of those in
countries with a vocational education and training at school. This could be particularly connected with the
fact that many companies engaged in VET are still unaware of the benefits associated with such measures.

Figure 8.9 presents another look at specific effects of mobility according to the respective educational systems of
the LdV-participating countries. It emerges that foreign trips have become an integral part of the vocational
education and training primarily in countries with a mixed form (47% of the VETPro) and school-based VET
systems(48%). In countries with dual systems such training elements have been anchored in training schedules
and regulations only in exceptional cases (40%).
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Figure 8.8: Impacts of LdV-mobility measures in the country depending on the prevailing VET-system in %
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Figure 8.9: Effects of mobility on the national education system depending on the prevailing system of
the vocational education and training in %
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Conclusion: The impact of transnational mobility based on the respective training system is not unambiguous.
The effects for the further development of national education systems tend to be seen in countries in which
school-based VET systemsor mixed forms prevail; in countries with apprenticeship dual system such effects are
only rarely seen. It is more difficult to launch fundamental reforms in these countries, because VET regulations
are centrally determined. Above all, the majority of the companies that engage in VET are sceptical towards the
integration of more international competencies and only reluctantly allow their trainees take part in stays abroad.

A statement made by a trainer of the electrician trade underlines this point: "stays abroad dont make sense
because there are different standards that are valid abroad". On the other hand, the impacts on the institutions
which take part in mobility are greater in countries with dual systems than they are in the institutions of the two
other types. However, the improvements in the dual educational institutions occur in much smaller steps, which
are often limited to the educational institutions involved.

Thus, there is no categorical answer to the question, "Where are the greatest impacts found?". The results can
be summarized as follows: In the countries with school-based VET systemsand mixed forms innovations due to
mobility are more frequent on the system level. In countries with a dual education system, there is a greater im-
pact on the training venues, where they are seen with greater than average frequency.
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IX. Trends and good examples
9.1 Examples of good practice

In the earlier parts of the report it was mentioned more than once that the subject-related openness of mobility
projects of Leonardo da Vinci is one of its outstanding strengths. This applies to target groups, the content of the
measures and the sectors they cover. Although vocational schools are among the main beneficiaries of mobility
projects for VET professionals, in practice there are a nhumber of examples in LdV participating countries include
other sectors. Examples of that kind the 10 countries visited during execution of this study are presented below.
In selecting these examples, importance was placed not on good practice alone, but rather, these examples were
also chosen with an eye to portraying the entire spectrum of successful VETPro-mobility projects. They range
from a project for employees of the metro in Ankara, to the use of sports in the UK and Sweden to improve inte-
gration of young people with immigrant backgrounds in the areas of education and job placement, to the qualifi-
cation of the police officers in Poland in the fight against credit card fraud. Below, one to two examples from each
country are presented.

The Netherlands

(a) Starting point for the project with the title "The other side of the medal” (Leonardo VETPro study visit to
Antalya, Turkey) the question of how the high drop-out rates in vocational education and training among people
with immigrant backgrounds in the Netherlands could be reduced.. In the Randstaat region, in particular, there
are numerous trainees, who come from different cultural backgrounds and have enjoyed an Islamic-influenced
upbringing.

The project was intended to put teaching staff in a better position to understand those of their pupils who had of
a different cultural background, so that they could provide them with adequate support. The measures were
aimed not only at Turkish trainees but also at trainees from foreign cultures in general.

The time spent in Turkey was split up. In the first part, the teachers spent two days with a Turkish family and
played role games, in order to gain a better understanding of family life there. In the second part, they visited
vocational schools and companies. All in all, 30 teachers from all the new training centres of the Dutch Alliance
took part in this VETPro project.

One important product of these stays abroad was a list of “dos and don'ts”, with tips on dealing with pupils from
other cultures. During the stay abroad, the teachers learned that young people in Turkey are provided with clear
rules, to a greater extent than is usual in the Netherlands. Individual responsibility and an argumentative ap-
proach when solving problems are far less widespread. These were the important findings, which the Dutch
teachers would be able to take into greater account, during the education of their pupils in the future. Dissemina-
tion of the results was organized as follows; firstly the teachers who took part in a stay abroad in Turkey reported
about their experiences and findings to their team. Furthermore, the central results were published on the web-
sites of the participating ROC's and AOC's. In addition, the results were presented to a larger number of teaching
staff within the framework of a study day of the Dutch-Alliance.

Italy

(a) In total, 37 persons took part in the project carried out by the Italian project provider, FORMEDIL. The aim in
this project was primarily to arrange measures for small groups of up to eight participants. The stays abroad
were carried out with long standing partners- educational institutions from the construction branch- in Germany
(Krefeld), Spain (Barcelona) and France (Orléans and Paris).

As with all FORMEDIL projects, this VETPro project was also aimed at skilled employees in the building and
construction industry and trainers from technical institutes for the vocational education and training of young
people. More specifically, the project was aimed at surveyors, architects and civil engineers. In the courses
abroad, the following topics were covered: “renewable energies”, “ecology”, “occupational safety” and
“preservation of site of historic interest”. The role of the teacher as tutor and facilitator stood in the foreground,
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as an interdisciplinary topic in pedagogic-didactic, as there is a backlog demand for this in Italy, where the classic
“lecturer” still dominates.

The following effects were achieved with this project:
+ Increase in expertise and the expansion of the qualifications of the participants.

¢ Quality improvement in instruction, in which pupils are confronted with new methods of instruction, i.e. also
new methods of learning.

¢ Quality improvement in the schools, in that the other teachers were informed about the results of the
VETPro participation within the framework of internal continuing training whereby their competencies and
didactic capabilities were also improved in a sort of snowball effect.

Germany

(a) The BSS VII Braunschweig vocational schools make it possible for teachers to spend time abroad during their
courses of continuing training. Furthermore, prospective childcare workers take part in a stay abroad that is an
integral part of their training. The stay abroad can be carried out at various levels with European partners of the
BSS VII, such as at institutions of higher education or daycare centres. The co-operation partnerships include 11
countries.

The project was initiated 10 years ago. At that time, it was determined that there were diverging systems of edu-
cation and interaction with children that can now be profitably used in projects. Experiences in countries such as
Sweden, where the teachers can draw up individual curricula, or the Netherlands and France enrich all partici-
pants. The experiences gathered abroad are then presented, analyzed and put to the test in instruction at home,
and then incorporated into the educational institution.

(b) “Knowledge exchange” is the name of another project in Germany administered by the of the
“Seminargesellschaft fir Wirtschaft und Soziales mbH (SWS)” for training personnel from higher vocational
schools for ergotherapy, speech therapy and physiotherapy. The scope of the measures involved 3 delegations of
teaching staff to the "Hogeschool Zuyd” in Heerlen, the Netherlands. After extensive language, cultural and
didactic preparations relating to the “problem oriented learning” (POL) system, the participants spent a week at
the Hogeschool Zuyd, in order to expand and broaden their competencies and skills for independent teaching
with the POL system.

The POL system has been used as a tool in the Netherlands since the mid-70s. The system was introduced in the
SWS three years ago. The stays abroad are intended to make it possible to further broaden experiences that have
already been won. The participants in a stay abroad acquired detailed insight into the POL system: they improved
their language competencies and were methodically and didactically prepared for their own teaching activity.

France

(a) The project titled ECOBIAG focuses on sustainable tourism. The complementarity of tourism with agriculture
and the preservation of biological diversity is a central element for the sustainable development of the rural areas
of Europe.

The transnational partnerships created for this project encompassed multiple occupations and fields and mobi-
lized resources from diverse stakeholders. The project partners came from Spain, Italy, France and Hungary. An
exchange of concepts and methods, which are used and considered exemplary in the respective countries, was
organized.

In the course of implementing the projects, local steering committees and committees were established. These
developed the training module in sustainable tourism. The creation of trans-sectoral and international cooperation
in the tourism sector through the mobilisation of inter-disciplinary organizations underlines the innovative charac-
ter of this project. The platform www.ecobiag.eu arose as a result of this VETPro project. It is continually main-
tained and developed.
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United Kingdom

(a) Birmingham City Council (BCC) and a Swedish sports association participated in a project whose goal was to
enable the exchange of personnel, ideas and experiences concerning the integration of young people with immi-
grant backgrounds through sports. The circumstances in a multi-ethnic city like Birmingham are of great interest
to Swedish project providers, as the percentage of the population with immigrant backgrounds continues to in-
crease in Sweden.

This means that concepts which are developed in the field of sports to improve integration of young people can
be increasingly used in Sweden to reduce ethnic conflicts. At the same time, it is important for the city of Bir-
mingham to learn more about the Swedish concept, which considers sport to be an integral part of society.
Within the framework of the project, a network with a continuous transnational dialogue and activities between
Birmingham City Council, the University of Birmingham, Aston Football Club and the Swedish partner was brought
to life.

Since 2005, approximately 40 sports teachers from Sweden have participated in stays abroad in Birmingham and
15 sports teachers from Birmingham have travelled to Sweden. A long-standing partnership at a local and inter-
national level was initiated with the Leonardo da Vinci project.

(b) In another project in the UK, two lecturers from the North-East Institute in Ballymena visited the Institute for
Machine Tools in Spain (Basque country), in order to teach there in English for two weeks within the framework
of a Leonardo da Vinci mobility project in the teaching of mechanical engineering. This project helped the Spanish
partner to directly implement the new VET regulations which had been issued by the Basque government. The
guidelines stipulated that individual subjects (CNC or CAD) in engineering were to be taught in English. The Brit-
ish lecturers took advantage of their stay in Spain to visit local engineering companies, which enabled them to
gain a better understanding of the Spanish system of engineering training.

Latvia

(a) Within the framework of a mobility project, three employees from the Latvia University of Agriculture (LLU)
had the opportunity to travel to Finland where they were able to gain experience in the acquisition and manage-
ment of international funding programmes, which could be supportive for the further development of the Latvian
education system.

The Latvian participants are responsible for the support and management of numerous projects with diverse
funding authorities, with a focus on EU-financed projects. The employees of the Latvia Agricultural University
learned about the individual phases and procedures involved in project management; they initiated and devel-
oped projects, supervised them and authored assessments and then performed the final reporting. The project
strengthened the capability of the employees to raise additional sums from the European funds and other funding
programmes. The acquisition of additional funding is a priority for the Latvian education system, due to the high
demand for innovation and adaptation.

(b) The year 2008 saw the completion of a Latvian VETPro project aimed at increasing expert competencies and
knowledge of education experts in the field of educational and occupational counselling through the collection of
information from many other countries. Within the framework, groups of three participants travelled to Ireland,
Germany and the UK. The objective of the simultaneous visit to three different countries was that the participants
would be able to become familiar with and then compare different approaches and different procedures of
vocational guidance. The Latvian VETPro participants were able to get an extensive overview of the different
forms of vocational guidance and adapted them to the specific needs in Latvia.

Poland

(a) This project involved an exchange between Polish police trainers and their Romanian colleagues with the ob-
jective of fighting criminality in electronic methods of payment (credit card fraud). The participants were employ-
ees from the department of vocational education and training of the regional police authorities in Wroclaw and
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Katowice. The national dissemination in Poland of the knowledge and experiences acquired in Romania was part
of the dissemination plan of the project.

The stay abroad also contributed to considerably improving the vocational education and training of Polish police
officers with respect to the fight against crimes with electronic payment methods and to increasing security when
dealing with cases of payment card fraud.

(b) The Polish VETPro project for trainers in the hotel and catering industry was carried out between 2008 and
2009. During a stay abroad in Cyprus, the participants were exposed to the vocational education and training of
specialists in the hotel industry and restaurant industry. The objective was, above all, to modernize VET in tour-
ism in Poland.

Cyprus was selected as the destination country, as it holds the top position in the branch of tourism and hotel in-
dustry and restaurant industry in Europe and could open the way for Polish participants to become acquainted
with the latest trends and developments.

Trainers as well as VETPro from the hotel and restaurant industry took part in this project. Apart from gaining
data and experience in the hotel industry, catering and restaurants the participants learned about the VET-system
in the vocational schools on Cyprus.

Sweden

In 2008, the Swedish Poisons Information Centre executed a VETPro-mobility project, in which, in an initial wave,
11 pharmacists, working in VET, visited the countries of Bulgaria, Lithuania, Romania and Slovakia for one to two
weeks. During their stays abroad, the pharmacists both found their way to comparable information centres and
visited clinics which specialised in the treatment of poisoning.

The project’s aim was a bilateral exchange; however, funds for return visits were only approved in Slovakia. On
the whole, the project contributed to imparting a better understanding of the work strategies and vocational edu-
cation and training used in other countries, and to intensifying the cooperation between poison information cen-
tres.

The objective of the second part of the project was to communicate the knowledge and information from the
medical departments of clinical toxicology to the participants. These measures were intended to support the co-
operation with the toxic emergency call centres in the partner countries. Through the experiences and knowledge
collected in the host countries, it was possible to significantly improve the work of the Swedish information centre
for toxic substances.

Slovenia

(a) 20 VETPro from the Visnja Gora Institute (teachers, school directors and VETPro), as well as teachers from
vocational schools and continuing training institutions, took part in a Slovenian exchange project with Finland.
The strategic aim of the project was to improve the quality of the continuing training in Slovenia, which should
increase the employment chances of the Slovenian applicants on the European labour market and enhance their
transnational mobility.

Due to the fact that Finland has a leading position in CVET in Europe, a partner organization from this country
was deliberately selected. The participants gained valuable insights into the measures of quality assurance and
the evaluation of continuing training courses in Finland.

Moreover, they learned new teaching and learning methods and were also able to improve their foreign language
skills and inter cultural competencies.

Turkey

(a) The provider of a Turkish project is the Bugsas Municipal Transport Service in Ankara, Turkey’s first metro
operator, whose metro was put into operation about 10 years ago. Due to the fact that the Turkish operator
initially had no experience with running a metro, 21 employees were sent at the time to Germany and Canada to
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learn the most important knowledge about operating underground railways. Since then however the need to
learn about the latest trends and developments of running an underground railway has increased. At a contact
seminar held in Istanbul, the Municipal Transport Service from Ankara learned about the opportunity to arrange
stays abroad within the framework of the Leonardo da Vinci mobility projects.

The Rheinbahn in Diisseldorf, Germany, was selected as a partner for the project. The advantage was that some
of the individuals involved knew one another from the training that took place 10 years previously and that there
underground railway in Dusseldorf and that in Ankara have several features in common. In total, 25 people, from
both technical and administrative fields, took part in the stay abroad. The contents of the trips comprised both
theory (seminars, lectures) and practical demonstrations and reports.

In detail, new findings in the following areas were communicated:

» new methods for maintenance and the alteration of maintenance intervals,

« higher share of spare parts manufactured in-house; previously, 90% externally purchased,
« improvement of customer service (e.g. optimisation of signage),

»  better coordination (timetables) of metro and bus service,

* new methods of ticket control and supervision.

Bugsas has its own training department, which offers internships for trainees and students and carries out in-firm
training to a great extent. The experience gained during the stay abroad led to a new concept for continuing
training seminars and was passed on to interns.

Furthermore, dissemination of the results beyond the company was carried out. There are now another five state
underground railways in operation and in planning in Turkey. Contacts between the underground railway
operators are close, so it was possible to pas the knowledge gained on to the other underground railway
operators.

(b) The objective of another Turkish project was to modernize the traditional planting of hazelnuts in Turkey. Due
to the use of old planting methods, some of which date back over a century, the revenues achieved were far
below what is actually possible these days. The main aim was to significantly increase Turkish hazelnut
production.

For this purpose, a stay abroad at a Spanish partner was organized, in order to learn about the considerably more
productive hazelnut plantations there. Employees from the agricultural faculty of the University of Ordu, technical
personnel from agricultural chambers, representatives from the organization of hazelnut plantation and personnel
from a hazelnut research institution took part in this project. The measure had wide reaching impacts. The
participants were not the only ones to profit from the stay abroad: the results were made available to all
involved in the Turkish hazelnut plantations.

9.2 Priorities and trends in VET in Europe

The European commission, as well as the national agencies of the LdV participating countries make great efforts
to continually improve the effectiveness and the quality of the Leonardo da Vinci programme of which the VET-
Pro-mobility projects are part. In order to determine what middle-term trends can be identified in the further de-
velopment of the vocational education and training in Europe, we will first present the fixed priorities of the
commission then review the extent to which the LdV participating countries are trying to embed these priorities in
their national objectives and discus which ongoing trends should be monitored.

The main aims for improvement of the VETPro-mobility of the European Union are:

+ toincrease the attractiveness of the programme,

+ to improve the quality of vocational education and training in the participating countries,

¢ to improve informational and consultation offerings,

¢ Mutual recognition of competencies and qualifications on a European level.
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Special attention should be paid, in this context, to the involvement of sectors that have been under-represented
up to now, social partners and companies, particularly SME. The fact that there is a particular need for action in
this area was clearly shown in the preceding chapters.

In order to implement these aims, the European Commission has set six priorities for mobility for the forthcoming
years. These are as follows:

Priority 1: Further development of qualifications of teachers and trainers in vocational education
and training

The aim is to enable the stakeholders in VET to be involved in the process of changing the system of vocational
education and training, to ensure closer integration of vocational education and training with occupational life and
to contribute to the further development of instructional schedules and curricula.

Priority 2: Improvement of quality and attractiveness of the vocational education and training
systems

The further development of quality assurance in VET, the permeability of education systems, from vocational
education and training to university education, as well as a closer cooperation among the stakeholders involved
should contribute to the realization of this priority.

Priority 3: Transparency and mutual recognition of competencies and qualifications

This priority addresses primarily the implementation of the EQF and ECVET. The EQF (European Qualifications
Framework) acts as a translation instrument, intended to render national qualifications comparable and under-
standable throughout Europe. The aim of the EQF is to support the mobility of employees and trainees among
the diverse countries and to facilitate lifelong learning. One of the purposes of the European VET credit system,
ECVET, is to facilitate the recognition of learning outcomes from abroad and in that way support mobility in VET.
EQF and ECVET follow the same approach and complement each other. The qualification levels of the EQF act as
a reference for ECVET.

Priority 4: Development of adult skills on the labour market
With this priority, the following objectives are pursued:

¢+ Improvement of vocational education and training at the work place, as well as the development and
creation of jobs that contribute to the support of continuing training.

¢ Measures which both recognize and make possible job-based continuing training. The focus should be on
digital competencies, field-related language skills and the promotion of creativity and entrepreneurial
thinking.

Priority 5: Enhancement of competencies of risk groups and disadvantaged individuals

On the one hand, this priority addresses the need to better introduce persons with a particular disadvantage (un-

trained, people with immigrant backgrounds, people with disabilities) onto the labour market. On the other hand,

it addresses the need to increase the proportion of women in male-dominated vocations and vice versa. This pri-

ority is also intended to contribute to the process of adapting to the demographic changes in Europe and ensur-
ing greater participation by older persons in employment.

Priority 6: Development of a suitable learning environment

Innovations in education connected with the use of I&C technologies can be assigned to this priority. However,
self-initiated learning and distance learning fall under this priority as well.

In the following, we will analyse the extent to which these objectives are being pursued/implemented by the par-
ticipating countries and what trends beyond that can be detected. Crucial to this analysis are the statements pro-
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vided by the National Agencies in 2007 and 2008 to the European Commission and the qualitative expert inter-
views executed in 10 countries by the WSF. In general, we can state that the European objectives of improving
vocational education and training are in accordance with the national priorities in the case of almost all National
Agencies. However, in this context, one must bear in mind that some countries have not established national pri-
orities, e.g. Greece, or, as is the case in Slovakia, are still in the process of designing national strategies.

With respect to the individual priorities, the situation in the member states can be presented as follows:

Priority 1: Further development of qualifications of teachers and trainers in vocational education
and training

This priority counts as a primary concern of the National Agencies. However, elements aimed at the further de-
velopment of curricula and teaching schedules play only a secondary role. In most of the participating countries
efforts are principally being made to further develop the skills and competencies of VETPro. In many cases, mo-
bility actions intended to contribute to transfer know-how that is needed and demanded by the companies to
teachers and trainers are part of those efforts.

Examples of comments from the National Agencies regarding this priority:

The Czech Republic. The objective of curricular reform is to place greater importance on the acquisition of key
qualifications in I&C technologies, foreign language skills and the improvement of communication skills, rather
than the wide-spread “rote learning” approach. Furthermore, cooperation between schools and companies should
be encouraged.

Mobility projects for VETPro serve primarily to enable participants to get acquainted with new working methods.
Furthermore, the knowledge and experiences acquired during the stays abroad should be used in the context of
curricular reform.

Iceland: According to the assessments of the project providers, the VETPro programme has considerably im-
proved the quality of vocational education and training in Iceland. In this context, the improvements of existing
and the introduction of new training methods can be mentioned in particular. Moreover, the results of the mobil-
ity projects flow into the revised curricula.

Poland: The curricula and programmes of VET must be better aligned to the needs of the labour market. The
national vocational education and training system, as well as the national classification of qualifications are to be
developed over the Long term in such a way as to ensure comparability in Poland to the EQF.

Finland: The national and European priorities of the LdV programmes, as well as the executed mobility projects
supported the following specifics developments in Finland.

+ Development of strategies for management in vocational education and training for the purpose of improving
the quality of the vocational education and training.

¢ Development of continuing training for teachers.

¢ Further development of extra-occupational continuing training for employees and acquisition of specific
knowledge.

+ Support of international competencies of teachers, including foreign language skills.

¢ Experience gained abroad flows increasingly in the development of curricula.

Networks and cooperation between vocational education and training institutions and companies play a significant
role in the realization of these aims.

Priority 2: Improvement of the quality and attractiveness of VET systems

Many National Agencies aim to enhance the quality and the attractiveness of their national VET-systems. The
principal focus is on stronger cooperation among the stakeholders involved in vocational education and training.
The extensive activities of the individual participating countries, this applies to both the EU-15 as well as the EU-
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12, to the EQF that in the past decision processes had some gaps or that only some of the effected stakeholders
were involved. Here one should emphasize the fact that many countries intend to increase the roles of companies
and social partners.

Only a few National Agencies, Germany, for example, explicitly address the subject of the permeability of educa-
tion systems. One reason for this might be that the subjects of permeability and equivalence are of lower signifi-
cance in national education systems featuring a polarisation between higher education (HE) and VET, than they
are in countries with apprenticeship dual system, which have formalised regulations governing access to ad-
vanced continuing training, e.g. master craftsman or middle level commercial clerk.

The following additional trends relating to the further development and to improvement of the quality of the vo-
cational education and training systems should be mentioned:

Turkey: In Turkey, the intensification of cooperation among vocational schools, social partners, public and pri-
vate organizations, as well as stakeholders of vocational education and training on a local, regional and national
level, is currently one of the top items on the VET-political agenda.

Bulgaria: The VETPro programme is being used to a substantial extent in the implementation of the national
priorities in VET. Above all, the following objectives are being pursued:

¢ Improvement of the quality in the VET.
+ Nationwide availability of vocational education and training in Bulgaria.
¢ More effective collaboration among the participating institutions

The Czech Republic: A focal point of the usage of the LdV programme is that of gearing vocational education
and training system in the Czech Republic towards the needs and demands of the labour market, a process asso-
ciated to some extent with a realignment of the education system. As the capabilities of trainees vary greatly,
there is a plan to divide the courses into two, one with a lower level and one with a higher level.

The increased demand for specialist knowledge and key qualifications on the part of teachers in training has led
to an increased interest in VETPro-mobility projects. In the focus is the connection between theory and practice,
as well as the development of new teaching methods.

Germany: 10 guidelines were developed to modernise and to improve the structure of vocational education and
training. These comprise:

¢ European qualifications framework.

¢+ Permeability and attractiveness of vocational education and training.
¢ Consolidation of dual vocational education and training structures.

¢+ Enhancement of transnational mobility.

Also to report from Germany is that the support of transnational mobility has found its way into the examination
for the master craftsman's certificate, as well as the Ordinance on Aptitude of Instructors (for all training
courses). That ordinance contains a provision requiring the trainers to check whether parts of the vocational edu-
cation and training can be carried out abroad and whether intercultural competencies should be promoted explic-
itly®.

Romania: A programme (HRD 2007-2013) to further develop vocational education and training and orientate it
more intensely to the needs of the labour market was recently launched in Romania. The core issues in the pro-
gramme are as follows:

+ Improvement of the chances of (young) personnel on the labour market.

6 Bundesgesetzblatt [Federal Law Gazette], Volume 2009, Part I No. 5, Ausbilder-Eignungsverordnung (Ordinance on Apti-

tude of Instructors) dated 21 January 2009
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¢ Improvement of the chances of the labour force in rural regions.
+ General improvement of the qualifications of the workforce

Slovenia: Of central importance is close cooperation of the National Agency with the national authorities. For
this reason, in addition to the social partners, the members of two ministries are represented in national evalua-
tion committees for vocational education and training. The committee meets once a year to define future objec-
tives. Currently, intensification of the cooperation among social partners and VET institutions is one of the most
important priorities.

Iceland: Iceland is undertaking the following efforts to improve the quality and attractiveness of vocational edu-
cation and training:

¢ Support of the development of training courses that contribute to facilitating the transition to the work place
or in into further schoolingEnhancing the attractiveness of vocational education and training through
improved cooperation between the social partners and the participating VET professionals

Priority 3: Transparency and mutual recognition of competencies and qualifications

The testing and development of the ECVT and the EQF are among the trends and focus points of the VETPro-
mobility projects most often mentioned. Due to the fact that the LdV participating countries are supposed to have
established the conditions for implementation of the EQF by 2012, there is a certain amount of time pressure.
Mobility actions offer a good opportunity for the recognition and embedding of the qualifications acquired abroad.

The importance of EQF and ECVET can be illustrated by the fact that they are one of the central national priorities
within the framework of LdV mobility in both the EU-15, as well as EU-12 countries. Even those countries, e.g., in
Romania, where the vocational education and training systems are still in the process of renewal, there is a spe-
cial signification attached to the testing and implementation of EQF and ECVET.

Denmark: The internationalization aspect in vocational education and training has been anchored in legislation
in Denmark, which has led to an increased interest in Leonardo da Vinci mobility actions in that country. Aware-
ness of the internationalization of vocational education and training on the part of both instructors and individuals
in school management has been enhanced through participation in mobility projects. In addition, projects con-
cerning implementation of the NQF and ECVET have been carried out. Both of these subjects are considered pri-
orities in Denmark.

Finland: The Leonardo da Vinci programme in Finland contains a range of priorities on both a European and a
national level, including active participation in the Copenhagen process and preparation for ECVET and the EQF.
Specifically the exchange of VET professionals is being funded for the purpose of developing the methods and
measures for the mobility of trainees, in the context of which ECVET will be applied.

Poland: In order for the EQF to be implemented in Poland, there the NQF must first be further developed. In this
context, support should be granted to those LdV projects that contribute to mutual recognition of vocational skills
and competencies on a European level or support the implementation of ECVET and EQF in Poland.

Romania: The National Centre for the Development of Technical and Vocational Education and Training is cur-
rently organizing the reform of initial vocational education and training and coordinates both the introduction of
ECVET and the integration of the NQF into the EQF. The NA works with the National Centre and trains VETPro
and representatives of project providers, in order to enable the upcoming reforms to be implemented. The Na-
tional Agency plans to develop a credit system, based on the ECVET, one of the functions of which will be to de-
termine how “credits” can be acquired within the framework of mobility projects, in training programmes and
through Europass certificates.

Sweden: \/ocational education and training enjoys a high significance in Sweden. Numerous studies, pilot pro-
jects, suggestions for the further development of the “Vocation University Colleges” and a new structure for the
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“Upper Secondary Vocational Education” underline the importance currently attached to vocational education and
training. Furthermore, it has been decided to adjust the NQF to reflect the EQF in Sweden.

Priority 4: Development of adult skills on the labour market

Only a few National Agencies identify these priorities as an objective associated particularly with the projects they
fund. One reason for this may be that providers of mobility projects within the framework of LdV are primarily vo-
cational schools rather than companies and one also seldom runs across typical continuing training providers in
the LdV programme. Although many National Agencies are making efforts to increase the participation of compa-
nies and the representatives of companies in mobility actions, so far their success has been rather fairly modest.
Therefore, measures aimed at vocational concepts for continuing training in the workplace or workplace-related
qualification offerings are fairly rare This type of qualification of employees tends to be orchestrated by the com-
panies themselves which to some extent contributes to the fact that international aspects in vocational education
and training are not sufficiently addressed. In order to realize the objectives aspired to under this priority, it is
necessary to more extensively analyze the needs of the companies and undertake tailored measures to contribute
to a greater appreciation of the need for internationalization, including in continuing training.

Denmark: Through mobility projects, new ways of dealing with new or altered demands on the labour market
have been identified. For example, experiences with dealing with new technologies have been acquired and
methods for identifying qualification gaps in the labour force have been developed.

Finland: Mobility projects have contributed to developing what are called learning environments, which support
both work-place related learning as well as “virtual learning” on PCs.

The Netherlands: In the course of implementing the national strategy of competence-based learning, stays
abroad for VETPro are being carried out more frequently. These trips are designed to allow specific foreign lan-
guage skills to be acquired and provide opportunities to learn how to use and deal with the latest I&C technolo-
gies.

Priority 5: Enhancement of competencies of risk groups and disadvantaged individuals

This encompasses a wide spectrum of target groups which can vary from country to country. While in many West
European countries, people with an immigrant background form a quantitatively significant group, many countries
of the EU-12 and Turkey do not have such groups. Gender-specific aspects are also assessed very differently in
the different LdV-participating countries. While some countries try primarily to increase the low labour participa-
tion of women, others are trying to adjust the very different gender-specific percentages in certain primarily fe-
male dominated in male dominated professions. The situation of disabled people or people with learning difficul-
ties is different. In some countries, a wide spectrum of supportive measures already exists, so that mobility ac-
tions can have impacts which are qualitative rather than quantitative, whereas in other countries LdV represents
the only opportunity to support these groups of people.

United Kingdonr: 1n the United Kingdom potential mobility projects have to demonstrate that they are in accor-
dance with the national priorities. The support of disadvantaged persons is one of those priorities. Many groups
of people are classified as disadvantaged, for example elderly employees, unskilled and semi-skilled workers, sin-
gle parents, socially disadvantaged people, refugees, members of ethnic minorities and persons with disabilities.

Iceland: In Iceland one important objective of the VETPro-programme is to reduce the number of unskilled and
semi-skilled workers.

Turkey: In general, there is no subject-related focus defined for VETPro mobility. Measures for persons with dis-
abilities and disadvantaged persons, however, receive particular support, specifically, through bonus points
granted in project application review.

Germany: In Germany, in addition to the LdV funding there is a programme called IdA = Integration durch
Austausch (Integration through Exchange), which was initiated with ESF funding. The target groups in this pro-
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gramme are disadvantaged persons. Funding of the transnational mobility is intended to specifically support their
integration in VET and in professional life.

Priority 6: Development of a suitable learning environment

The development of a suitable learning environment is only mentioned in exceptional cases (e.g. Finland). Thus,
it is difficult to assess the importance attached to this priority in the future development of vocational education
and training in the individual countries or how the National Agencies are implementing it.

Due to the fact that the Europe-wide priorities are rather broadly formulated, the individual participants have
relatively great freedom to define their country-specific main emphases within these priorities. In addition to
those measures that relate specifically to the priorities defined by the European Union (for the LdV programme),
the National Agencies and/or the education ministries have formulated a range of additional thematic foci. The
following is a list of individual trends and objectives that at least two LdV participating countries cited. According
to those actors, the mobility actions should contribute to the following:

+ support of regional politics and/or promotion of regional development (Belgium, Latvia),
+ encouragement of "lifelong learning" (Luxembourg, Poland, Romania),

¢+ improvement of employment opportunities and/or reduction of unemployment (Cyprus, Great Britain,
Iceland, Malta),

+ establishment of structures of vocational education and training and/or to their further development (Czech
Republic, Romania, Slovakia),

¢ to cushion the impact of the economic crisis (Ireland, Liechtenstein, Malta): The importance of this motive
may have increased in other countries as well since then,

+ the development of specific aims for the enhancement of transnational mobility. Countries such as Germany
or Finland have set themselves quantitative targets, for example, mobility should be overall noticeably
extended.

As stated in the presentation of the results of the quantitative surveys, a strong internationalization process has
taken place in vocational education and training in Europe during the last years. The objectives and/or trends de-
termined by the national governments and/or the National Agencies indicate that this process will continue to
progress in the next years. In this context emphasis is placed on focusing on the testing the ECVET and the EQF
and stronger involvement of companies and social partners in the internationalization of VET.
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A. General assessment of the effect of foreign trip

1. What experiences do you have in your institution /company_with respect to foreign trips? Please
cross as appropriate whether you agree with or do n ot agree with the following statements: As-
sessment: 1 = “agree fully” to 5: “do not agree at all”.

In my company/institution:

the attempt is made to create a climate of innovation by means of regular cooperation with school
authorities, professional associations and local/regional administration

there is a desire to implement innovations in training and further education, but this is discouraged
by the school authorities

colleagues are highly dedicated and are constantly trying to apply new and innovative elements
and methods in training

targeted lobbying is conducted in order to obtain support and resources for training and further
education

one would very much like to integrate innovations derived from experiences in other countries into
training work, but national or regional regulations prevent this

the headmaster/management tries to implement new ideas, but the colleagues resist them
colleagues try to implement new ideas, but the headmaster/management resists them

there is a lack of financial and material resources

since | tend to be a “lone fighter”, | find it difficult to implement innovations resulting from experi-
ences in foreign countries

mobility measures have contributed towards important innovations in the fields of training and fur-
ther education

O |o |ogoo oo o (o

2. Experiences derived from LEONARDO DA VINCI are h aving the following effects in my country
Please evaluate with 1 = “agree fully” to 5 = “not true”.

In my country:

it is customary that experiences from other countries are taken into account in the further devel-

opment of training measures O
in education and professional training, considerable importance is attached to visits in other
countries 0

the government lays down the principle contents and measures in the fields of education and
vocational training, we therefore have little influence as educational establishments, professional
associations, companies etc.

because the (school) authorities are so inflexible, they are more inclined to hinder innovations in
training

too many bodies — e.g. ministries, professional associations, the provinces/regions and other bod-
ies — are involved in the development of training measures, then they get in each others’ way

the quality of training systems is not sufficiently assessed, one fails to recognise or recognises too
late that changes are necessary

mobility measures have made an important contribution to innovations in the field of training and
further education

O

O o |go|a

B. General questions on the subject of foreign trip

3. Some time ago you visited a foreign country as part of the EU Leonardo da Vinci Programme men-
tioned in our covering letter. What was your profes sional status at the beginning of this measure?

Trainer/foreman in a company

Responsible for human resources in a company

Responsible for training in an employees’ or employers’ organisation
Responsible for planning and carrying out vocational and school training programmes
Careers adviser, further education adviser, mobility adviser

Teacher/trainer in a vocational training school

Member of the management of a vocational training school

Teacher/trainer in an institution of advanced vocational training

Responsible person/employee in the training and further education of teachers
Teacher/trainer in a place of higher education

Other

OoooOoooooog



4. In which field of training and further education were you involved before the measure?

oooood

I was myself still training to be a teacher

I was myself still training to be a trainer

Basic school and vocational training

Vocational further education

| worked in a teacher training establishment

| was not involved in training or further education

5. To which business/industrial sector does the ins titution belong for which you work?

Oo0000ooooooooooono

Education, raising young people, culture (schools, further education institutions etc.)
Public administration, public authority, ministry

Chamber of industry and commerce, chamber of crafts and trades, other professional associations
Employers’ organisation, trade association

Trade union, employees’ organisation

Agriculture and forestry, environment, garden landscaping, fisheries

Building and extension work

Clothing, design, textiles and leather

Chemistry, physics, biology

Nutrition and domestic science, health, personal hygiene

Care, therapy

Social affairs

Glass, paper, ceramics, wood processing

Hotels and gastronomy, tourism

Metal, machine and vehicle construction, electro-technology and electronics

Traffic and transport

Other

6. What was the purpose of the foreign trip?  (multiple answers possible)

Ooo0oooooooooooooono

Establishment and consolidation of cross-border partnership and networks

Exchange programme for trainers, teachers and skilled employees

General qualification measure

Participation at a conference etc.

Preparatory measure for an exchange of trainees, young employees, pupils etc.

Preparatory measure for an exchange of trainers, teachers and those responsible for training etc.
System analysis

Preparation/follow-up measure of a pilot project

Accompaniment of a group of trainees

Improvement in cooperation between companies and training institutions and schools
Establishment and expansion of partner networks

Exchange of experiences in order to improve and analyse teaching and learning materials
Development of JOINT training elements

Bringing the national training system up to European standards

Identification of and acquaintance with innovative training materials and methods

Identification of and acquaintance with different training and further education structures
Acquaintance with different management procedures in training ad further education institutions
Other

7. In which foreign institutions did the exchange t ake place? (you may cross several)

oooooood

In a private operation/company

In a state/public administrative body

In a vocational training school (vocational school, specialised vocation school, preparatory vocational school
In a language school

In some other training/further education institution

In an employers’ organisation, professional association

In an employees’ organisation/trade union

In some other institution

8. When did the foreign trip take place?

O
O
O

During my working time
During my holidays
Partly during working time and partly during holidays



9. Please state how much of the time you spentint he foreign country was your leisure time and
how much working time.

D |:| % leisure time

D D % working time
=100 %

10. Were you in a foreign country as an individual or were you part of a group?

[] Asanindividual -> continue with question 12
J As asmall group of up to 5 persons
[0 As alarge group of more than 5 persons

11. Did those taking part constitute a homogeneous group, e.g. only teaching staff or trainers, or
were various functions and levels represented in th e group (e.g. school heads and teachers si-
multaneously)?

0 Homogeneous group
[0 Various functions were represented (e.g. teachers, trainers, careers advisers etc.)
[J Different levels were represented (e.g. teachers and school heads simultaneously)

12. Did you apply for the trip to a foreign countr  y yourself or were you asked to take partorto hel pin
developing the measure? (multiple answers possible)

UJ | applied myself and took care of the application myself
O 1 was asked to take part
J 1 was motivated/was asked to develop such a measure/to help with the development

C. Questions on additional foreign trips and on the commitment

of your employer in the cross-border area

13. Did you take part in other comparable foreignt  rips as part of your professional activity before or
after the mobility measure referred to?

OO No -> continue with question 15
O Yes -> continue with question 14

14. How frequently did you take part in comparable foreign trips in the following years?

Year Number of trips
Before2000
2000
2001 e
2002 e
2003 e
2004 e
2005 e
2006
2007
2008
2009 e

15. Have other colleagues (excluding trainees, pupils, re-trainees) in your establishment/company
taken part in comparable foreign trips in the past few years?

OO No -> continue with question 17
0 Do not know -> continue with question 17
[ Yes -> continue with question 16



16.

17.

18.

19.

20.

How many colleagues do you estimate have taken part in such measures since the year 20007
Roughly have taken part since the year 2000.

That corresponds with roughly % of all colleagues who teach, train or are in some other way in-
volved in education.

Have trainees/pupils/re-trainees/participants in fu rther education courses from your institution/
company taken part in foreign trips during the last few years?

OO No -> continue with question 19
0 Do not know -> continue with question 19
O Yes -> continue with question 18

How many pupils/trainees etc. from your institu tion/your company do you estimate have taken
part in such measures since the year 20007

Roughly pupils/trainees have taken part since the year 2000.

That corresponds with roughly % of the pupils/trainees, who attended our school or received
training in our company between 2000 and 2008.

How high would you evaluate the interest of you r institution/company in its employees taking
part in foreign trips? Please evaluate with values between 1 and 5. 1 means that the interest was “very
great” and 5 that “it was very low”. You may grade your answer with values in between. Please enter the
value.

Interest of the management of the Interest of the
institution or the company next highest superior
Your assessment O O

What are the motives pursued by your institutio n/company when employees, trainees, pupils etc.
take part in foreign trips?  Please state whether the following statements are true or rather not true: 1
means “absolutely true” and 5 “not true at all”.

Your assess-

The institution/company will ......
ment

internationalise its range of activities

give employees the opportunity to widen their “horizon”
increase further education opportunities for trainers/teachers
promote the social skills of its pupils/trainees

that pupils/trainees enlarge their professional skills

that teachers/trainers enlarge their professional skills
establish international networks

accelerate the implementation of pilot projects

OOoooOooOoooo

21. How did your colleagues react as you took part in foreign trips _? Please state whether the following

statements are true or rather not true: 1 means “absolutely true” and 5 “not true at all”.

Most colleagues found that it made sense

Many colleagues felt that it would be more of a “holiday”

Most of the colleagues cooperated in the preparation

There was resistance from many colleagues because they had to deputise for me during
the foreign trip

Most colleagues see cross-border mobility measures as important input for the continued
development of our work/range of training offered

I A A o o

Certain colleagues sought information from me and applied the knowledge/experiences
gained from my foreign trip in their work




D. Questions on the background situation before the foreign trip

22. Who wrote the application to the national agency fo  r Leonardo da Vinci to support your foreign trip?

[J The application was written by my institution/my company
[J The application was written by a different institution
0 1 do not know

23. Who developed the contents and the context for the foreign trip?

[0 The contents/context were written mainly by my institution/company

[J The contents/context were developed mainly by a different institution

24. How do you assess the role of the following ins titutions etc. in bringing about your foreign trip?

25.

26.

27.

Did these institutions/persons support or rather hi nder the matter? Please assess with values be-
tween 1 and 5. 1 means that this institution/person provided “very strong” support, 3, that they reacted
“neutrally” and 5, that they would have preferred to “prevent” the foreign trip.

The head of my institution/company

My direct superior

Colleagues

The school authorities

Professional associations (chambers of commerce and
industry, craft association etc.)

Ministries

Trade unions/employee organisations

Employers’ associations

Ogool o |gogoag

Local or regional government/administration

Do you exercise your own initiative in preparin g for the foreign trip and/or was preparation done
by a third party?

O | prepared myself completely alone -> carry on with question 28
[0 We prepared ourselves as a group -> carry on with question 26
0 Was only prepared by third parties/my employer -> carry on with question 26
0 Prepared myself and preparation also provided by third parties -> carry on with question 26
[0 No preparation took place -> carry on with question 29

How do you rate the quality of this preparation  ? Please assess with values from 1 to 5. 1 means that

the preparation was “very good” and 5 that it was “very bad”. You may grade your answer with values in
between.

Your assessment: I:‘

How did the preparation take place, what did it ~ consist of? (multiple answers possible)

| exchanged experiences beforehand with colleagues and other people who had taken part in cross-
border measures

Preparatory meetings/workshops took place with the management of my company/institution

The main goals of the foreign trip were worked out together with colleagues and/or the management of
my institution/company

We developed a further education plan

| coordinated together with the host institution and worked out a plan of what the foreign trip should include
Preparatory discussions with the school authorities

Preparatory discussions with the local or regional government/administration

None of the above

ooood oo o



28. How much time required for the preparation of t  he foreign trip was spent in your working time
and in your own time?

D |:| D Hours of may own time
D D D Hours of working time

D |:| D Total number of hours preparation

29. What made you decide to take part in this forei  gn trip, i.e. what were your goals? Please assess
with values between 1 and 5; 1 = “very important” and 5 = “not important”.

To become acquainted with new teaching and learning methods

To increase my professional specialist knowledge

| wish to improve my pupils’/trainees’ opportunities

Our institution/company wishes to modernise the range of training courses it offers

I wish to show my superiors that one can gain important knowledge on how to im-
prove training from foreign trips

I wish to get across to school authorities or professional associations that foreign
trips are very important for trainers and pupils/trainees

| wish to improve training structures

Improvement of my career and promotion opportunities

Increase in the cross-border contacts of the institution/company in which | work

OoOooOoo o | O|Oogoo

Because the opportunity of taking part was an interesting possibility

E. How the foreign trip was carried out

30. How did you acquire your new knowledge during t he foreign trip (nature and form of knowledge
acquisition)? (multiple answers possible)

By looking on/taking part as an observer

Through my own teaching or training activity

Through “tandem partnership” (permanent accompaniment of a foreign colleague during his/her teaching/
work

| carried out a programme of visits to various institutions/schools/companies

Through lectures

Discussions with colleagues from foreign countries

ooOo OoOoog

31. How would you evaluate the quality of how the f  oreign trip was carried out with respect to the fol -
lowing criteria? Please assess with values from 1 to 5; 1 = “very good”, 5 = “inadequate”.

Your assess-
ment
Usefulness in teaching or professionally O
Organisational aspects O
Exchange of experiences with other participants ]
Exchange of experiences with employees of the host institution O
Suitability of the host institution O
Opportunities for an exchange of opinions with those responsible for training in the host country O
Reception by the colleagues in the host institution ]

F. Results of the foreign trip

32. Was there any follow-up of the foreign trip aft  er your return?
O Yes 0 No If no: > continue with question 34



33. What form did this follow-up take?  (multiple answers possible)

Preparation of a report on my experiences

Discussions with the management of my institution/company
Discussions with superiors

Discussions with colleagues

Discussions with the local or regional government/administration
Discussion in ministries

Lectures

Through an unofficial exchange of opinions with colleagues

An evaluation event

oooooooooo

Discussions with the professional association or others responsible for training

34. How much interest was shown by your institution /company, your colleagues and other institu-

tions in the experiences that you gathered during y our foreign trip?

Assess with values from 1 =

“very great” to 5 “very little”. Should you not have communicated your experiences to a single body, you

may state 6 = “not applicable”.

The interest shown by .... was

Your assessment

Management of your institution/company

Your direct superior

Colleagues generally

Colleagues working in the field of training and further education

Ministries at national level

School authorities

Local and regional authorities/administration

Professional associations

Social partners

O0O0oOoOoogooo

35. Please evaluate the influence of the foreign tr  ip on your skills in the following fields:

sess from 1 = “very great” to 5 “very little”; 6 = “not applicable”.

Please as-

The influence of the foreign trip on ... was: Your assessment
Professional technical knowledge/new training elements O
Skill in foreign languages O
Methodological technical knowledge O
Ability to tackle new functions O
Ability to actively help to shape working processes O
Ability to initiate new processes O
36. Were you able to use the skills you acquired during your foreign trip in your profession or in

training? (1 = “very often”, 5 = “never”; 6 = “does not apply to me”)

in the first year

following your today
foreign trip
Introduction of new training elements O O
Use of new teaching and learning methods O ]
Use of new working techniques and practices O ]
Active participation in designing working practices O ]
Further development of the training concept O ]
Initiation of totally new processes, innovations O O

37. Have you tried to implement or to transmit new trai ~ ning elements and learning/teaching methods
with which you became acquainted during your foreig n trip, so that, for example, they are intro-

duced in the ministries’ teaching plans

Yes

No

Not
applicable

In existing training courses in my institution/company

Introduction of new training courses in my institution/company

Transmitted to professional associations

Transmitted to the school authority

Transmitted to ministries

Transmitted to the local/regional administration

Transmitted to networks (e.g. of schools, training institutions)

O ooooogod

Ogoio|o|gjo|d

O ooooogo




38.

39.

39.

40.

41.

How great was the degree of acceptance of the indiv  idual addressees and their willingness to im-
plement innovations in training and further educati on? Values from 1 = “very great” to 5 = “very low
acceptance”; 6 = “not applicable”.

at the beginning over the longer term
Colleagues in my institution/company O O
Superiors O O
The management of my institution/company O O
Professional associations O O
School authority ] ]
Ministries O O
Local/regional administration O] O]

What role did the following institutions play in th e implementation of the training elements, new
learning and teaching methods or the development of new structures/concepts? (Please asses
with values from 1 to 5; 1 = “very great”, 5 “no support”; 6 = “not applicable”.)

at the beginning over the longer term
My company/school O O
The professional associations O] O]
School authority ] ]
Local and regional government/administration O O
The organisation responsible for my institution O] O]
National training authorities/ministries O O
Employers’ organisations O] O]
Employees’ organisations O] O]

Were there problems in implementing the new trainin g elements and new learning/teaching
methods?

[J Yes, but only at the beginning [J Yes, continuously J No

When new training elements and new learning/teachin g methods were introduced in your institu-
tion/company: were these basically evaluated?

1 Yes, internally (1 Yes, by an external assessor 0 No

Should your country participate in the possibility o f the LdV certification process:  Has your institu-
tion applied for an LdV certificate from the national agency and have you received such a certificate?

1 Yes applied for, and

[ certificate received

[ certificate not received
[0 No applied for
[0 Unknown



G. Effects of cross-border measures

42. What individual effects _ did cross-border exchange measures have as far as you can observe in
your institution/company?  Values from 1 to 5; 1 = “completely true”, 5 = “absolutely not true”, 6 = “not
relevant for my institution/company”.

in the first year fol-

lowing the today
foreign trip
International skills are part of the examinations O O
Application of new learning and teaching methods O] O]
Introduction of new training elements in existing training and further 0 0
education courses
Creation of a new training course ] ]
Creation of a new further education course O O
The participation of members of my institution/company in cross-border
measures is an important part of the improvement in the quality of train- 0 0

ing and further education

The participation of pupils/trainees from my institution/company in
cross-border measures is an important part of the improvement in the 0 0
quality of training and further education

The skills of our training personnel have increased O] O]
My institution/company is pursuing a longer-term internationalisation strat- O O
egy

There is a (internationally oriented) further education plan for teaching 0 0
staff and trainers

The “philosophy” of my institution/company has changed in that one can 0 0
also try out new approaches

We have more financial resources in order to carry out international train-

ing cooperation and to foster contacts to training partners in other coun- 0 0
tries

The organisation plan and framing of positions have been adapted to in- 0 0
ternational challenges

The influence of our installation on school authorities/professional asso- 0 0
ciations etc. has increased

We are more firmly anchored to national networks O] O]
We are more firmly anchored to European networks O] O]

43. Seen overall, how you do you evaluate the effec
range of training in your institution for trainers,
Please evaluate with 1 = “very great” to 5 “very low”.

ts of mobility measures on the quality of the
those responsible for training, teachers etc?

in the field of in the field of in the field of
Seen overall, the in the field of rofessional training for further education
effects on quality: (primary) training fur?her education vocational training for vocational
personnel training personnel
Short term ] ] ] ]
Long term [] [] ] []

44. Summarising all aspects, how do you assess the
for your institution/company and for your colleague

overall benefit of the foreign trip for yourself,
s? Please evaluate with 1 = “very great” to 5:

“very little”.
for me personally benefit for my benefit for my
and my teaching institution/company colleagues
Short term [] ] []
Long term ] ] ]




45. What concrete effects did cross-border exchang e measures have in your opinion on your coun-
try’s training system? Please evaluate with 1 = “very great” to 5: “very little”.

5 years today
ago

Cross-border skills have been introduced into teaching programmes in voca- 0 0
tional education in schools
Cross-border skills have been introduced into teaching programmes in voca- 0 0
tional education in companies
The quality of primary vocational training has been increased O O
The quality of vocational further educational has been increased O [
Time spent abroad on primary vocational training is recognised as a training 0 0
qualification
Foreign trips are an integral part of basic school training O O
Foreign trips are an integral part of primary vocational training O [
The importance of international training cooperation has increased in the policy O 0
of ministries at the national level

46. Seen overall, how you do you evaluate the effec  ts of mobility measures on the continued devel-
opment of the training system in your country for t rainers, those responsible for training, teach-
ers etc? Evaluate with 1 = “very great” to 5 “very low”, 6 = “no evaluation possible”.

in the field of (primary) training in the field of further education
Short term ] []
Long term ] ]

H. Questions on your professional development and o n you personally

47. How many years professional experience doyouh  ave?

(years)

48. What changes have you experienced as a result of yo  ur foreign trip? Please evaluate with 1 = agree
fully to 5 = not true.

short term long term
I have found a better job O ]
I have improved myself professionally O O
| take part in the conceptualisation and development of new training elements O O
Participation in bodies for the further development of school/vocational education O O
I have a higher income from my work O ]
I have more responsibility in my profession, in my job O O
| take part generally in the improvement of the vocational training system O O

49. How old are you?

(years)

50. Your sex?
] Female [ Male

51. Your highest school leaving qualification?

No school leaving qualification
Lower school leaving qualification
Medium school leaving qualification
Higher school leaving qualification

oooo

10



51. What professional qualifications have you compl eted?

52.

53.

No professional qualification
Company professional qualification
School professional qualification
Advanced technical school/foreman
College of applied science
University

oooooog

Do you live in a frontier region, i.e. nearto  a frontier with another EU country or a non-EU mem-
ber state?

O Yes O No

Finally, the following question: If you were ag  ain faced with the question of taking part in an ex
change measure: how would you decide?

[J I would certainly take part
[J | would perhaps take part
[J | would tend not to take part

Thank you for your cooperation!

11






Appendix 2: Questionnaire for the online survey of VETPro project providers







A. Overall evaluations of the effects of mobility measures

What have been your experiences with respect to visits to foreign countries in your institution/ your
company? Please cross the appropriate box whether you are in agreement or not with the following
statements:

Evaluation: 1 = “agree fully” to 5 = “do not agree at all”.

In my company/institution:

An attempt is made to create a climate of innovation through regular cooperation with school authorities,
professional associations, local and regional authorities/administration

One tries to implement innovations in training and further education but the responsible school authorities
reject these efforts

The employees are highly motivated and try constantly to apply new and innovative contents and methods
in training

Deliberate lobbying is conducted in order to obtain support and resources for innovations in training and
further education

Although one would very much like to incorporate innovations derived from experiences in other countries
into training work, this is prevented by regional and national regulations

Although the management tries to implement innovations, the employees do not want them

The required financial and material resources are not available

Mobility measures have led to important innovations in the field of training and further education

OooOoo o o|o|ofd

2. The experiences derived from LEONARDO DA VINCI have had the following effects in my country.
Please evaluate with: 1 = “agree fully” to 5 = “not true.

In my country:

It is customary that experiences gained in other countries are considered in the further development of
training measures

Considerable weight is placed on participation in foreign visits in school and vocational training

The government determines the key contents in school and vocational education; our influence as
educational establishments, professional associations, companies etc. is very small

The (school) authorities are too inflexible; they are more likely to prevent innovations in training

Too many bodies — e.g. ministries, professional associations, provinces/ regions and other bodies — are
involved in the further development of training measures; they all take too long

Since the quality of training systems is not sufficient evaluated, there is no recognition at all or recognition
is too late that changes are necessary

Mobility measures have contributed to important innovations in the field of training and further education

I 0 I O O | W A

B. Questions regarding your company/your institution

3. In what sort of an institution are you employed?

Vocational training school

Further vocational education/adult education institution

Employers’ or specialist association

Trade union

Company

Professional association (chamber of commerce, skilled tradesmen’s association etc.)
University, college of applied science

School authority/ministry

Local council

Other organisation

OOo0O0OOoOoOoooo

4. How many employees (including self-employed people) does your institution currently have?

Approximately I:' I:“:' I:“:' I:' employees



5. How long has your institution/your company been carrying out measures as part of Leonardo Da Vinci?

Year in which the first application was made I:“:“:“:' for VETPro measures (trainers/teachers etc.)

Year in which the first application was made I:“:“:“:' for measures for trainees/pupils etc.

6. For how many people has your institution/ company carried out Leonardo measures in the last 5 years?
Number of participants approx. I:“:“:“:I in VETPro projects (trainers/teachers etc.)

Number of participants approx. I:“:“:“:' in projects for trainees/pupils etc.

7. Are you more likely to carry out Leonardo mobility measures for VETPro for your own employees or for the
employees of other institutions?
Please state the approximate distribution of both types of participants in the VETPro projects that you have carried
out during the last five years.

Employees from our institution approx I:“:“:I %

Employees from other institutions approx. %
Total 100 %

C. Reasons for carrying out VETPro measures

8. What are the motives of your institution/your company when employees, trainees, pupils etc. (including
those of other organisations) undertake foreign visits? Please state whether the following statements are true or
untrue: 1 signifies “absolutely true”, 5 “not true at all”. You may grade your assessment with the intermediate stages.

Institution/company wishes ...... Your assessment
to organise foreign trips for the employees of companies/educational institutions/public 0
authorities as a service provider for these bodies

to internationalise its range of activities

to increase its market opportunities

to provide employees with the opportunity to widen their “horizon”

to increase the range of further education opportunities offered to trainers/teachers

to promote the social skills of pupils/trainees

that pupils/trainees extend their professional skills

that teachers and trainers extend their professional skills

to create an innovative working environment and stimulate a discussion on other ways of
doing things

to meet the requirements of the labour market and stay up-to-date

to establish international networks

to accelerate the implementation of pilot projects

to increase the (international) transparency of professional qualifications

to exercise influence on the development of the national education system

O OOooOooio o

O|ojo|d

D. Administrative implementation of mobility measures

9. How do you assess the administrative implementation of Leonardo VETPro measures? Please assess with
values from 1 to 5. 1 signifies “very good” and 5 “very poor”.

Support from the national agency

Comprehensibility and volume of application forms

Duration of the application procedure

Financial processing by national bodies

The amount of financial support from the EU

Transparency of the procedure to select projects at the national level
Clarity of the selection criteria at the national level

Ooooonoo




E. Implementation of mobility measures

10.

1.

12.

13.

14.

Do you generally carry out measures to ensure the quality of Leonardo VETPro measures?
O Yes, regularly

O Yes, mostly

O Yes, but rarely

O No

If so, what sort of measures? You may cross several answers.
O External evaluation

O Questionnaires to participants

O Checks on the host organisation abroad

O Collective evaluation within the sector network

O Collective evaluation within the regional network

O Other

Are the resources that you receive as part of Leonardo da Vinci for VETPro measures adequate in order to
carry out these mobility measures with a high degree of quality?

O Are fully adequate

O Are generally adequate

O Are only partially adequate

O Are inadequate

Could you carry out more VETPro measures if more resources were available? l.e. is there greater interest
amongst your employees or in the institutions for which you organise VETPro measures than you can
normally accommodate?

O Yes, more people are interested If so: by what percentage could you increase the number of
participants if more resources were available

by approximately I:“:“:I %

[ No, we can cover our needs

For which groups of VETPro do you carry out mobility measures?

Frequently Seldom Never

Teachers

Trainers

People responsible for human resources

People responsible for training

Careers advisers

Company senior and management staff with human resources
responsibility

Management of vocational training schools and further education
institutions

Other

Do you plan to take part in Leonardo measures for VETPro in the future too?

0 No, we are ending our involvement

O No, but we plan to carry out international cooperation and mobility measures outside Leonardo-Da-Vinci
O Yes, but we will reduce our involvement

O Yes, roughly at the same level

O Yes, we will increase our involvement in VETPro




F. Results of VETPro measures

15. In the event that your country takes part in LdV certification: has your institution applied for an LdV certificate
from the national agency and has it received such a certificate?

Yes, applied for and Certificate received
Yes, applied for and Certificate not received
Not applied for

Unknown

Oo0oogod

16. From your observation, what individual effects did trans-national exchange measures have in your
institution/your company? Values from 1 to 5; 1 = “absolutely true”, 5 “not true at all’, 6 = “not relevant for my
institution/company.

International skills are included in the examinations

Application of new teaching and learning methods

Introduction of new training elements into existing training and further education courses

Creation of a new training course

Creation of a new further education course

The participation of employees from my institution/ my company in trans-national measures is an
important part of improving the quality of training and further education

The participation of pupils/trainees etc. from my institution/ my company in trans-national measures is
an important part of improving the quality of training and further education

Our training personnel’s skills have increased

My institution/ my company is pursuing a longer-term internationalisation strategy

There exists a (trans-nationally oriented) further education plan for the teachers and trainers

We have more financial resources to carry out international training cooperation and to maintain
contacts with foreign training partners

The organisation plan and the formulation of appointments have been adapted to international
challenges

The influence of our institution on school authorities/professional associations etc. has increased

We are more deeply integrated into national networks
We are more deeply integrated into European networks

Oooo o (0o |o|oOoo o jgoo (oo

17. Viewed overall, how do you assess the effects of mobility measures for trainers, those responsible for
training, teachers etc. on the quality of the training offered by your institution/your company? Please assess
with 1 = “very great” to 5 = “very low”.

Viewed overall, the 7 In the field of In the field of training [ 6 HEE Of. Lz
. In the field of . . - further education of

effects on quality . - vocational further vocational training - o

. (primary) training . vocational training
are: education personnel

personnel

Short-term O O Ol Ol
Long-term Cd D ] ]

18. Were you able to improve the funding of your school / your training institution / your company as a result of
participating in Leonardo da Vinci?

O Yes
O No

19. Taking all aspects together, how do you assess the overall benefit of Leonardo VETPro projects for your
institution / your company? Please assess with 1 = “very great” to 5 = “very small”.

Short-term

O

Long-term

O




20. What have you observed to be the concrete effects of trans-national exchange measures for VETPro on your
country’s educational system? Please assess with 1 = “agree fully” to 5 = “not true”.

5 years ago Today

International skills are part of the examinations O [
International skills have been included in the teaching plans in the field of O
vocational training in the school
International skills have been included in the teaching plans in the field of O 0
professional vocational training
International skills have entered the curriculum in the field of professional further O 0
education
The quality of primary vocational training has been improved O (|
The quality of vocational further education has been improved O (|
Periods of primary vocational training in foreign countries are recognised as valid O 0
training
An innovative working environment has been created and discussion of other 0 0
ways of doing things has been stimulated
More account has been taken of the requirements of the labour market and 0 0
training and further education have become more modern
The structures of training and further education have been improved O O
Time spent in other countries are an integral part of primary training in the school O O
Pe_ric_)ds of time spent in other countries are an integral part of primary vocational 0 0
training
School authorities support trans-national measures more frequently than before O O
Ercf)fessional associations support trans-national measures more frequently than 0 0

efore
Local and regional government/administration support trans-national measures 0 0
more frequently than before
International cooperation in education has become more important in ministerial O 0
policy at the national level

21. Seen overall, how do you assess the effects of mobility measures for trainers, those responsible for training,
teachers etc. on the further development of your country’s education system? Assess from 1 = “very great” to
5 “very small”, 6 = “assessment not possible”.

In the field of (primary) training In the field of further education

Short-term O O

Long-term O O

22. Please assess the effects of mobility measures for trainers, those responsible for training, teachers etc. on
innovations in your country’s educational system.
Assess from 1 = “very great” to 5 “very small”, 6 = “assessment not possible”.

In the field of (primary) training

In the field of further education

Short-term

O

O

Long-term

O

O

23. Did the LEONARDO VETPro measures that you carried out have effects beyond your institution?

[ No

U Yes, our national cooperation associates applied/implemented the results

[J Yes, at a regional level

[ Yes, at a national level




Questions about you personally

24,

25.

26.

How old are you?

(year)

Your gender?

0 Female J Male

Is your company/your institution in a frontier area, i.e. close to the frontier to another EU country or a non-
EU member?

O Yes J No
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